


Proposal for New Course
Description of new course:
EDH 6XXX Diversity and Social Justice in Higher Education

An introduction to diversity and social justice, exploring racism, sexism, ableism, classism, and
other related topics.

Rationale:

This proposed course will meet a constant demand by our masters students to have a course

‘addressing specifically issues of discrimination and possible solutions. While our other courses

touch on these issues, this proposed course will be dedicated entirely to them.

Moreover, the proposed new course will also be added as requirement for the Graduate
Certificate in Academic Advising (program change materials submitted simultaneously). This
new requirement will replace a course coming out of the Counselor Education (Cross Cultural
Counseling), which is intended for students seeking to become mental health professionals. Our
students will not become mental health professionals, unless, of course, they enter such a
counseling or psychology program later. What our students need is to be cognized of issues
related to cultural and social differences, and the proposed course will satisfy this need.



Florida International Unive_rsitv
Dep il Studies

Spring 2019 Semester
EDH 6935 - Diversity and Social Justice in Higher Education

INSTRUCTOR: Rebekah Schulze, EA.D.
Office Phone: 305-348-4562
Office: ZEB 363B
E-mail (best way to make contact)
Office hours: Tuesdays 12-2 and Thursdays, 3-5

Three (3) semester hours

Class dates: January 10-April 11
Class time: Thursdays, 5:00 p.m. to 7:40 p.m.
Location: GC 286

COURSE DESCRIPTION

This course is an exploration of power, privilege, social identities, social justice theories and
multicultural issues and practices within the context of higher education. We begin by ffering
foundational definitions of terminology used throughout the course and delve into
understanding systems of oppression, privilege, power, and activism. We then explore and
discuss specific social identities, returning again to think about identity through a social justice
lens. Some questions to consider when thinking about your learning in this course:

1. How do you define social justice? Privilege? Oppression?

2. What do you hope to learn about yourself and others in this course?

3. How are your feelings, attitudes, and behaviors shaped by your concept of justice?
5. With which target/agent groups do you identify?

6. What social identities do you understand the least?

7. How may this learning influence your own educational practice?

REQUIRED TEXTS
Adams, M., Blumenfeld, W. J., Castaiieda, R., Hackman, H. W., Peters, M. L., & Zafiga, X. (Eds.).
(2013). Readings for diversity and social justice (3rd ed.). New York: Routledge.

Mitchell, D., Simmons, C. Y., & Greyerbiehl, L. A. (Eds.). (2014). Intersectionality & Higher
Education: Theory, Research, & Praxis. New York, NY: Peter Lang.



Rothenberg, P. (2016). Race, class, and gender in the United States: An integrated study. New
York: Worth Publishers

Other readings will be assigned on Canvas. Readings will include, but will not be limited to:

COURSE GOALS and OBJECTIVES

The purpose of this course is to orient future leaders in higher education to the increasingly
multicultural society and workforce. Our future depends on positive and successful interaction
among various cultural and identity groups especially in an increasingly diverse demo; iphic.
As education professionals, how will you ensure that all students, faculty, and staff are treated
equitably? How will you educate others so that they understand their role in creating a more
just society? What will you do to create a “culture” of social justice in your own professional
practice?

In this course, students will learn:

1. lIssues that may arise requiring a social justice analysis (e.g., racism, sexism,
heterosexism, ableism, classism).

2. Approaches to advocating for social justice.

3. Past and current theory, research, and practice on effective leadership on social
justice issues using multidisciplinary perspective

4. Systemic barriers and challenges, leadership and organizational development, social
justice strategy frameworks, and community-building issues involved in so 1l justice
and advocacy work in organizational settings.

5. Developmental stages of organizational change and community organizing.

6. Human relations skills - including leadership, communication, and collaboration for
effectively addressing social justice issues;

COURSE FORMAT

The format of the course will consist of two primary components: (a) lecture/discussion, and (b)
practical application/experiential activities. The lecture/discussion component will focus on
various theoretical dimensions of the major conceptual systems and pedagogical strategies for
approaching social justice issues. Discussions will include lecture information, outside reading
assignments, and relevant topics that raised during class. Discussions place primary
responsibility on students to read and to reflect upon assigned reading materials, to raise
guestions, to discuss issues relevant to the readings, and to discern differences between their



knowledge and opinions. The course may also incorporate guest speakers who will sh  : their
knowledge and expertise with advocacy and change in educational and community se ngs.

The practical application/experiential activities component will assist students in filling gaps
between theory and practice through exercises. In addition, this component will help students
apply philosophical and theoretical aspects of the major conceptual systems and theories of
social justice to real-life situations and clinical cases.

Sum=-~-y of Assighmen*~ ~=~ N+~ N~tpg

e The objectives of this course will be pursued through assigned readings, class discussion,
class activities, written assignments, and presentations. Final evaluation of your work will be
based on the quality of all of your written work, -esentations, and participation in class
discussions.

o Deadlines are as stated on the syllabus and assignments will be submitted at thel sinning
of class on the due date. Late assignments will not be accepted unless cleared with the
instructor in advance.

e The following assignments have been designed to challenge you to demonstrate your
knowledge of the theoretical content of the course, and the practical application of theories
describing college students' growth and development:

Due Date
Attendance/Participation (10) Weekly
Critical Reflections/Reactions(6 total, 5 points each, 30 points) Ongoing
Social Justice Timeline (2C  ints) 21
Ke ote Speech (20 points) 3/21
Challenge by Choice (20 points) 4/4

All written work should reflect graduate level work. Spelling and grammatical errors are not
acceptable. Please follow the reference style guidelines contained in the Publication
Manual of the American Psychological Association (6th ed.) (2009) -- aka "APA Manual."

GRADING SCALE:

Students are eligible to earn a total of 100 points for this course. Final grades will be
distributed as follows:



94-100 A-  90-93

87-89 B 83-86
80-8 C+ 77-79
73-76 C- 70-72
67-69 D 63-66
60-62 £ 59 - Below

COUR! REQUIREMENTS:
1. Class Participation. Students should arrive on time and fully participate verbally and

nonverbally for the entirety of each class session. Students should attend every class,
complete assigned readings, formulate understandings of how they apply to advocacy
efforts before class, and prepare to participate in class discussions and activities. We will
engage in experiential activities when feasible, and students are expected and encouraged
to participate.

Should students have a situation that requires an absence from class, please contact the
instructor beforehand. However, more than two absences will impact a student’s grade.
Our class serves as a community, and absences impact others’ learning.

Crisieml DAfl~~tia-~ O Pooctions. To help facilitate your reflective process, you will be
required to submit six (6) reflective essays on your learning, development, and
experiences regarding your growing self-awareness, increasing diversity knowledge, and
developing skills. In each reflection essay, in addition to drawing explicitly from the
course material, consider referring specifically to other experiences (i.e. class
discussions, current news/media, professional interactions) that have influenced your
thinking. Use the generic questions below to help you frame your reflections. These
essays should not simply be a recounting of an experience you had, or a simple
summary of something you read. You must delve deepe  wvhat meaning is there, what
connections exist, how does the reading or experience expand your knowledge and
skills, how does it challenge you, how does it create an opportunity for you to be a
change agent (or not)?
a. What ideas were new to you - eye openers. How and why did they make you
think differently about diversity, multiculturalism, power, privilege, and social
justice?



b. Which points in the chapter/article were well substantiated, questionable or
wrong. You may agree with a point the author made, but believe they ¢ 1 not
make a strong enough case. Strive at times to examine the logical development.

c. Inwhat ways does a chapter/article for one week compare to previous week’s
readings?

d. What are the implications of this chapter/article for improving current policies
and practices?

e. Did the material introduce you to anything about which you want to learn more?

f. How does a particular chapter/article shed light on an educational issue that
concerns you?

Your first and last journal entries will have specific prompts provided from me and will be on
Canvas.

D Cmnisllemsisa~ Timeline

Each student will present a description of their life story using a metaphor that represents their
experience with various social justice issues. Their story may contain the following elements:
background information on loved ones, childhood, experiences at FIU or other institutions, and
significant life events that have shaped who them. Please think intentionally about all the
various aspects of your identity as you prepare this project. Metaphors previously use have
included photo collages, iMovies, cubes, music, and books.

Exceptional work on the timeline includes a high level of creativity, excellent presentation, and
examples of thoughtful reflection. Basic work will include a solid presentation with fewer
examples of reflection and creativity. Poor work will include a less than acceptable
presentation with very few examples of reflection and creativity.

o~ . . tae 1 -

4 v~y~~*+~Speech: Securing Our 21°t Century Future® e Role

Congratulations! You have just been asked to give a keynote speech to the upcoming higher
education conference in your state. The conference chair has asked you to talk about the role
of diversity, multiculturalism, and social justice in higher education and on our campuses,
especially given the current political climate not just in the U.S., but in a number of ot|
countries and locales around the globe. As a starting place, she has provided you with this
quotation frc  Daryl Smith’s book:

Diversity is a powerful agent of change. Indeed, diversity is an imperative that must be
embraced if colleges and universities are to be successful in a pluralistic and



interconnected world. While technology has long been recognized as a transfornr  ive
element of society, the dynamics of diversity are reshaping the world and its institutions
with equal impact. Like technology, diversity offers significant opportunities to fu | the
mission of higher education and to serve institutional excellence, albeit in new ways. The
question is not whether we want diversity or whether we should accommodate diversity,
for diversity is clearly our present and our future. Rather, it is time to move beyond oid
questions and to ask instead how we can build diversity into the center of higher
education, where it can serve as a powerful facilitator of institutional mission and societal
purpose.

[Smith, D. (2015). Diversity’s promise for higher education (2" ed.). Baltimore: Johns
Hopkins University Press.]

For this assignment, you will write and deliver a 5-7 minute speech entitled “Securing Our 21
Century Future: The Role of Diversity in Higher Education” addressing what you see as the need
for, and the role of, diversity, multiculturalism, and social justice in higher education and on our
campuses. You should use all available information you have been learning from our class, plus
any other outside resources you deem appropriate to craft your speech. You will present these
in class — you may present them live or as a pre-recorded video. These will all be due to Canvas
on 3/21, but will be presented in class on class 3/21, 3/28, 4/4 and 4/11. Sign-ups will ke
place on Canvas.

Your speech will be evaluated according to the following criteria:

Use of Time: the speech is balanced and an appropriate amount of attention is given to
each major point or content area; the presentation makes full use of the time allocated —it
does not seem rushed or superficially drawn out, and does not end too early or go past the
designated ending time.

Delivery: information is presented in a motivating manner and seems designed to pique the
interest of the audience.

Content: the topic areas of the speech are covered comprehensively and in appropriate
depth and detail -- but not in an overindulgent manner; the presentation stays coherently
centered on the primary points being made.

Critical Thinking: the speech demonstrates critical thinking skills appropriate to a graduate-
level class; statements of opinion are reinforced by empirical evidence or outside research.
Proactive Bias: the focus of the speech is on application of the material as opposed to just
describing, summarizing or critiquing what is covered.

5. “*+allenge by Choice Project:
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FLORIDA INTERNATIONAL UNIVERSITY
DEPARTMENT OF TEACHING AND LEARNING

LAF
Navigating Theory and Practice in the Secondary ELA Classroom (03 Credits)

Semester: Spring 2019

Rationale (Justification): The new Florida Teacher Certification Exams, the English Subject
Area 6-12 exam being one of them, have brought new competencies based on Common ( re
which i H»osely based on the Advanced Placement English Literature and Language exams as
such, it is necessary for English Education students to understand educational and literary
theory while learning how to use them in the course of their own practice in the English
Language Arts (ELA) classroom. This course, Navigating Theory and Practice in the Secondary
ELA Classroom, is designed to meet those requirements in an innovative manner; revisiting
skills learned in English and Education while practicing those skills with Advanced Placement
English students.
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are deemed by the University to understand that if they are found responsible for academic
misconduct, they will be subject to the Academic Misconduct procedures and sanctions, as
outlined in the Student Handbook.

Misconduct includes: Cheating — The unauthorized use of books, notes, aids, electronic sources;
or assistance from another person with respect to examinations, course assignments, field
service reports, class recitations; or the unauthorized possession of examination papers or
course materials, whether originally authorized or not. Plagiarism — The use and appropriation
of another’s work without any indication of the source and the representation of such work as
the student’s own. Any student who fails to give credit for ideas, expressions or materials taken
Jrom another source, including internet sources, is responsible for plagiarism.

Additional Assistance

Center for Excellence in Writing, writingcenter.fiu.edu, GL 120 Open
Monday-Thursday 9:00-8:00 and Friday 9:00-5:00. The CEW can
help you brainstorm, draft, revise, or polish your written work.

Center for Academic Success, undergrad.fin.edu/cas/learning-center,
GL 120 Open Monday-Thursday 8-8 and Friday 8-5. Tutoring
assistance begins at 9:00 each day on both campuses. CAS can assist
you with reading skills, study techniques, and grammar.

Disability Resource Center, studentaffairs.fiu.edu/student-
success/disability-resource-center. Open Monday-Thursday 8-6 and
Friday 8-5, GC 190 If you need accommodations, you have a right to
have these met, so it’s best to visit the DRC and notify instructors as
soon as possible.

Counseling and Psychological Servic , SHC 2770
http://studentaffairs.fiu.edu/wellness/counseling-and-psychological-
services/ Open Monday-Tues 8-6:30 and Weds-Fri 8-5pm; Same-day
consultations Mon-Thurs 10-3 and Friday 11-3. If you are
experiencing stress, depression, grief, or trauma, please take
advantage of the counseling assistance at FIU.

Student Food Pantry, DM 166 (second location at BBC; see website)
http://studentaffairs.fiu.edu/get-support/student-food-pantry Open
Monday 12-3pm; Tues. 2-5:30pm; Weds. & Thurs. 2-5pm
















COURSE JUSTIFICATION (Justification for new experimental number for Spring 2019)

The department of Psychology would like to add this course to the curriculum for the Cognitive
Neuroscience Ph.D. program. However, the course will require an experimental number to run in
Spring 2019 as it will not have an official designation in the catalog before then. All students in
the Cognitive Neuroscience Ph.D. program are highly encouraged to take this course and  ere
are currently students waiting to add the course to their Spring 2019 schedules.

COURSE OBJECTIVES

The course will have the format of a seminar, with instructor and students engaging in a
discussion around a given topic and selected readings. By the end of this course, students should
be able to: (1) describe the functional organization of visual cortex and how object information is
represented and transformed in visual cortical areas; (2) explain how such visual representations
support higher-level cognition and behavior; (3) explain the mechanisms by which cognitive
processes implemented in higher-level brain areas may operate on visual cortical representations
and modify them.




PSB XXXX: Visual and Visuospatial Cognitive Neuroscience

Instructor: Fabian A. Soto

Department of Psychology

Office: AHCA 460
Phone: 305-348-8423
F-mail: {abian.soto@fiu.edu
Office Hours: By appointment only
NOTE: There might be changes to this syllabus (in particular, to the throughout the scmester.

DESCRIPTION: At the heart of the study of human coguition arc the questions of how information about the world is
represented and transformed by the brain. Visual coguitive neuroscience is arguably the area in which research
has advanced most toward answering such questious, and this course provides a survey of that research. The first
half of the course will focus on visual representation. In particular, we will discuss how information about objects
and scenes is represcented in the visual cortex. Emphasis will be placed on the processing of face information, as
more 1s known about how the human brain processes faces than any other visual objcct. Furthermore, faces are
particularly useful for translational research, as they are important for social interaction and their perception is
impaired in many psychological and neurological disorders. The second half of the course focuses on how cognitive
processes opcrate on visual represcntations through the interaction of visual cortex and other brain areas (e.g.,
associative cortex, basal ganglia). The course will have the format of a seminar, with instructor and students
engaging in a discussion around a given topic and selected readings.

PI._REQUISITES: This course assumes basic know  ze about visual perception, cognitive psychology, and cognitive
neuroscience. An undergraduate background in psychology or neuroscience, including introductory courses in
sensation and perception, cognition and neuroscience, should cover such basic prerequisites. Most of this is
also covered in EXP 5667 Cognitive Neuroscience. You can pass this course without such bac  »und, but
understanding the readings might take you a extra work, time and research.

GOALS AND LEARNING OUTCOMES: By the end of this course, you should be able to: (1) describe the functional
organization of visual cortex and how object information is represented and transformed in visual cortical areas; (2)
explain how such visual representations support higher-level cognition and behavior; (3) explain the mechanisms
by which cognitive processes implemented in higher-level brain areas may operate on visual cortical representations
and modify them.

READINGS: There is no textbook required for this course. Readings will cousist of scientific articles from peer-reviewed
journals, literature reviews and book chapters. All readings will be posted in PDF form on the course’s Canvas
page.

ELECTRONIC DEVICES POLICY: Feel free to bring clectronic devices to the classroom, as long as you use them
exclusively to aid your learning and for class-related activities.

GRADING POLICY (Read this section twice!): Your grade will be calculated in the following way:










I .

Topic

Assigned readings

encoded in higher-level visual
areas? Norm-based vs. multichannel
narrow-band population codes.
Configural/holistic processing.
Independent /invariant processing.

[ Jan 11 Introduction. Review of the Burbank, K. S., & Krcimau, G. (2012). Introduction to the
anatomy of the visual system. Early  Anatomy and Function of Visual Cortex. Visual Populalion Codes:
visual processing. Tools to study Toward a Common Multivariate Framework for Cell Recording and
visual representation through Functional Iimaging, 477.

HOUTONNABIIE. Wandell, B. A., & Winawer, J. (2011). Imaging rctinotopic maps in
the human brain. Vision research, 51(7), 718-737.

Jan 18 Hierarchical processing in the Grill-Spector, K., & Malach, R. (2004). The human visual cortex.
visual system. How does the Annual Review of Neuroscience, 27, 649-677.
ventral stream achieve selectivity lor g p 0)iva, AL, & Poggio, T. (2007). A feedforward
complex visual features? How docs . . . O .

L . . . architecturc accounts for rapid categorization. Proceedings of the
the ventral strcam achieve invariance . .
. . . . national academy of sciences, 104(15), 6424-6429.
across irrclevant visual featurcs?
Kricgeskorte, N. (2015). Deep neural networks: a new framework
for modeling biological vision and brain information processing.
Annual review of vision science, 1, 417-446.

Jan 25 The organization of high-level Kanwisher, N. & Dilks, D. (2013). The Functional Organization of
visual cortex. Bestiary of the Ventral Visual Pathway in Humans. In Chalupa, L. & Werner,
functionally-defined visual cortical J. (Eds.), The New Visual Neuroscienecs.
arcas. Grill-Spcctor, K., & Weiner, K. S. (2014). The functional

architecturce of the ventral temporal cortex and its role in
categorization. Nature Reviews Neuroscience, 15(8), 536.

Chan, A. W.Y. (2013). Functional organization and visual
representations of human ventral lateral prefrontal cortex. Fronticrs
in psychology, 4, 371.

Feb 1 The organization of high-level Bernstein, M., & Yovel, G. (2015). Two neural pathways of face
visual cortex. How visual areas processing: a critical cvaluation of current models. Neuroscience &
work together in nctworks. Face Biobehavioral Reviews, 55, 536-546.
recognition network. Kornblith, S., & Tsao, D. Y. (2017). How thoughts arise from

sights: inferotemporal and prefrontal contributions to vision.
Current opinion in neurobiology, 46, 208-218.

Feb 8 How is object information Baldassi, C., et al (2013). Shape similarity, better than scmantic
encoded in higher-level visual membership, accounts for the structure of visual obje
areas? Shape vs semantic content. representations in a population of monkey inferotemporal neurons.
Distributed vs localized PLoS computational biology, 9(8), e1003167.
representations. Andrews, T. J., Watson, D. M., Rice, G. E., & Hartley, T. (2015).

Low-level properties of natural images predict topographic patterns
of neural response in the ventral visual pathway. Journal of Vision,
15(7), 3-3.
Huth, A. G., Nishimoto, S., Vu, A. T., & Gallant, J. L. (2012). A
continuous semantic space describes the representation of thousands
of ob and action categories across the human brain. Neuron,
76(6), 1210-1224.

Feb 15 How is object information

Chang, L., & Tsao, D. Y. (2017). The code for facial identity in the
primate brain. Cell, 169(6), 1013-1028.

Ramirez, F. M. (2018). Orientation Encoding and Viewpoint
Invariance in Face Recognition: Inferring Neural Properties from
Large-Scale Signals. The Neuroscientist.







A .

Topic

Assigned readings

Apr

Apr

Apr

(2§

12

19

26

Categorization ana conceptual
knowledge. Neural mechanisis of
visual categorization. Influence of
categorization and conceptual
knowledge on visual processing.

Episodic memory. Visual cortical
representation reinstatement during
meinory retricval.

Conscious perception and
awareness.

F=~1 paper duc. No class.

Seger, C. A, & Miller, E. K. (2u1vu). Category learning in the brain.
Aunual review of neuroscience, 33, 203-219.

Freedman, D. J., & Assad, J. A. (2016). Neuronal mechanisms of
visual categorization: an abstract view on decision making. Annual
review of neuroscience, 39, 129-147.

Collins, J. A.; & Olson, I. R. (2014). Knowledge is power: How
conceptual knowledge transforms visual cognition. Psychononiic
Bulletin & Review, 21(4), 843-860.

Hutchinson, J. B., & Turk-Browne, N. B. (2012). Memory-guided
attention: Control from multiple memory systems.  -ends in
cognitive sciences, 16(12), 5H76-579.

Xue, G. (2018). The Neural Representations Underlying Human
Episodic Mcmory. Trends in cognitive sciences.

Bosch, S. E., Jchee, J. F., Fernandez, G., & Doeller. €. F. (2014).
Reinstatement of associative memories in early visu  cortex is
signaled by the hippocampus. Journal of Neuroscience, 34(22),
7493-7500.

Koch, C., Massimini, M., Boly, M., & Tononi, G. (2016). Neural
correlates of consciousness: progress and problems. Nature Reviews
Neuroscience, 17(5), 307.







JUSTIFICATION FOR SSE 3XXX

The Social Studies Education Program within the College of Arts Science and Education’s
(CASE) Department of Teaching and Learning currently overseas a Secondary Social St lies
Education Tract. This tract is applied to three degree programs that are housed within the School
of International and Public Affairs (SIPA): The Department of History, The Department of
Global and Sociocultural Studies, and The Department of Politics and International Relations.
This means that the students earn a degree in the discipline - i.e., History, Political Science, or
Geography - while they receive training and certification to teach. Although the students receive
a discipline-specific degree, they are certified to teach all of the social sciences at the 6-12 grades
- 1.e., World and U.S. History, Political Science, Geography, and Economics. When our
graduates enter the teaching field they may be assigned to teach any and/or all of this disi Hslines
and they are not currently exposed to all content areas in any of these three programs.

SSE 3XXX was developed, in collaboration with content specialists in SIPA, to help sup; t
students completing the Secondary Social Studies Education Tract by exposing students to the
content area information they will need to incorporate into their future classrooms. This course
will help students master the subject-area competencies they need for certification. Finally, this
course will serve as a foundation for the content that students will encounter in their upper-level
discipline-specific courses. This proposed new course will serve as a required, three semester-
hour, graded, content acquisition course for the majors with the Secondary Social Studies
Education tract.




Correspondences of Support from the impacted departments in the School of
Information and Public Affairs

Sarah Mathews ~ Teaching and Learning/Social Studies Education

Wton 10/172018 1:30 PM
To:

Tovah Bender;
Ricardo M Gonzalez;
Claudia Page;

Todd Makse,

Maria Fernandez

Ce

Claudia Page

Dear all,

I wanted to let you know that last week my department approved the new course and the
change of create ours for the student-teaching internship. | am preparing the documents
submit to the CASE curriculum committee meeting on Oct. 24.

I think that your proposals ni 1 a memo of support from my department chair, Maria
Fernandez, and | may need a memo of support from your programs as well. | was told that we
could handle this through email.

So please respond to this email and let me know that you approve the following curriculum
changes:

1). A new SSE 3XXX course has been proposed to help our students prepare for their teaching
certification test and to assess state-mandated content area competencies. (New Course)

2). The new SSE 3XXX wil be added as a required course to the Bachelors in Arts in History,
Geography, and Political Science degrees with a track in Social Studies Education. (Program
Change)

3). The credits for the SSE 4392 Social Science Student Teaching Internship have been reduced
from 9 to 6 credit hours. (Course Change)

4). The change in credit hours for the SSE 4392 Sacial Science Student Teaching Internship will
be implemented into the the Bachelors in Arts in History, Geography, and Political Science
degrees with a track in Social Studies Education. (Program Change)




Please let me know if you have any questions or concerns over these proposed changes. If you
accept these changes please just respond with an email statement indicating your support.

Thank you again for all of your help with these changes.

Sincerely,

~ Ricardo M Gonzalez - The Department of Global and Sociocultural Studies

Today, 10:27 A
Sarah Mathews;
+4 more

Good morning,

My chair, Guillermo Grenier, has signed the form and it is now in the hands of our Curriculum
Committee rep, Dennis Wiedman. The documents will be submitted during the next meeting
{Bulletin # 2). -

Best,
Ricardo

Ricardo M. Gonzalez, Ph.D.

Senior lnstructor and Faculty Academic Adviser
Department of Global and Sociocultural Studies
Florida International University

Office: SIPA # 304

Phone: (305) 348-2242

GSS Department: (305) 348-2247

Fax: (305) 348-3605

Tovah Bender — Department of History

Thu 10/11/2018 10.14 AM
To:
Sarah Mathews

Hi Sarah

All is set.







Actually, I've had the department approval and paperwork ready to go since the Bulletin 1 meeting but
have been holding it until we are all ready to move for bulletin 2.

Tovah

Todd Makse — The Department of Politics and International Relations

Tue 10/2/2018 .53 PM

To:

Sarah Mathews

Hi Sarah,

PIR is supportive of these changes.
Best,

Todd
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FLORIDA INTERNATIONAL UNIVERSITY

Course Syllabus
SSE 3XXX Social Science Subject Area Knowledge (3 hours)
Fully Online Course
Professor: Sarah Mathews Office Phone: 305-348-3223
Office: ZEB 343B Email: samathew(@fiu.edu
Office Hours: TBA

Required Technology Purchase:
Realizeit subscription: Students will be required to purchase a subscription to the
Realizeit platform at approximately $50.00 per semester,

Required Text:

Metcalf, C. (2010). FTCE Social Science 6-12 w/ CD-ROM (FTCE Teacher Certification
Test Prep. Research and Education Associates.

Course Description:

This course will help prepare students to successfully pass the Social Science
Content Area portion of the Florida Teacher Competency Exam (. . CE). The
course will be aligr 1 to the Florida Subject Area Competencies for Social
Sciences. Each module will cover 2-5 Competencies. As students enter the
module they will be asked to complete a pre-assessment. Based on the results
of that assessment, students will be directed towards tasks to help them learn
the material in that module. After learning the material, students will be asked
to complete a post-assessment.

Course Objectives:

Content Outcome - Becoming Stewards of the Disciplines (Knowledge).
Students will demonstrate a mastery of each of the following Subject Area
Competencies and an understanding of the subsequent indicators:

Sec. 37. Soc. Studies. 1: Know ige of geography (Assessed)

Sec. 37. Social Studies. 2: Knowledge of economics (Assessed)

Sec. 37. Social Studies 3: Knowledge of political science (Assessed)

Sec. 37. Social Studies 4: Knowledge of world history (Assessed)

Sec. 37. Social Studies 5: Knowledge of U.S. history (Assessed)
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responsible for academic misconduct, they will be subject to the Academic Misconduct
procedures and sanctions, as outfined in the Student Handbook.

Misconduct includes;

Cheating - The unauthorized use of books, notes, aids, electronic sources,; or assistance from
another person with respect to examinations, course assignments, field service reports, class
recitations; or the unauthorized possession of examination papers or course materials,
whether originally authorized or not.

Plagiarism — The use and appropriation of another’s work without any indication of the source
and the representation of such work as the student’s own. Any student who fails to give credit
~for ideas, expressions or materials taken from another source, including internet sources, is
responsible for plagiarism.






