


Course Justification - PCB 6XXX: Writing, Publishing, and Communicating Peer-
Reviewed Papers in Biological Sciences

This writing course is needed to train early career scientists in the skills of mastering science
writing, peer review, and publishing in the biological sciences. This course is absent from the
current graduate curriculum in biology.



WRITING, PUBLISHING, AND COMMUNICATING PEER-REVIEWED PAPERS IN
BIOLOGICAL SCIENCES (BSC 6XXX; 3 credits)
SYLLABUS FOR LECTURES/WRITING LABS

Term: Fall 2018; Charles Perry (PC) 441; Tuesdays/Thursdavs 9:30-10:45AM
Tnctruectars Nre Tahn Koaminoski: OF 207: 305.348.7117

Class Schedule
Aug. 21: LECTURE: Writing Overview: Lissential Components of Scientific Manuscripts

23: LECTURE: Science Writing as Storytelling/Structure/OCAR

28: LECTURE: The Opening: Is Anybody istening?

30: LARB: Title/Abstract/Introduction

Sept. 04: LECTURE: The Challenge: Develop Important, Testable Questions
06: LAB: Questions that Advance Science

11: LECTURE: The Action: When, Wherc, Why, What, How

13: LAB: Methods and Results

18: No Class — Incorporate peer and writing group feedback

20: No Class — Incorporate peer and writing group feedback

25: LECTURE: The Resolution: Take us home

27: LAB: Revised Results

Oct. 02: LECTURE: Writing from the Inside Out: Where and How to Begin
04: LAB: Discussion and Conclusion

09 LECTURE: Acknowledgements, Literature Cited, Tables and Figures

11: LAB: Manuscript — writing group feedback

16: LECTURE: Authorship and Ethics

18: LAB: Manuscript — writing group feedback

23: LECTURE: Journal Instruction for Authors, Cover Letters, Choosing Reviewers
25: LAB: Manuscript — writing group feedback

30: LECTURE: The Review Process

Nov. 01: LAB: Manuscript —writing group feedback

06: LECTURE: Service: Providing Excellent Peer Reviewer

08: LAB: Manuscript — First Draft Due

13: LECTURE: Responding to Reviews



15: LARB: Peer reviews returned, discussed

20: LECTHRE: Science Communication: Beyond the Publication
22: Thanksgiving (No Class)

27: Work on final manuscript revisions (No Class)

29: Last day of class / Revised Manuscripts Due/ Course Hvaluations

Required Textbook
Schimel, Joshua. 2012. Writing Science — How to write papers that get cited and proposals that
get funded. Oxford University Press, New York. ISBN: 978-0-19-976024-4

Grading

» Manuscript First submission: 30%

* Manuscript Final submission: 15%

» Manuscript Peer Review: 30%

» Class Participation/Attendance: 25%

Publication Status & Grade

*» Accept as is: 100

* Accept with minor revisions: 95

* Accept with moderate revisions: 85
* Reconsider after major revision: 75
* Reject: <65

Expectations & Participation

Students will (1) participate in weekly lectures, labs, and discussions, (2) participate in giving
and receiving weekly feedback with peer writing partner, (3) present manuscript sections and
draft manuscripts during two labs based, (4) write a manuscript draft and revised manuscript of
original, completed thesis or dissertation research, and (5) provide a journal-style peer review of
another student’s draft manuscript. Weekly activities will include (i) preparing and circulating
manuscript sections and draft manuscripts by the class period prior to the class period where
materials will be presented, (ii) integrating feedback from class into revised manuscripts, (iii)
and communicating their updated results and interpretations throughout the writing and
revisioning process. Students will be graded on their attendance (all absences must be excused),
participation, facilitation of discussion and the ¢ ity, content and conciseness of all written
work.

Student OQutcomes

After completing this course, students will be able to (i) understand how to structure a scientific
paper as a story containing essential elements of effective writing, (ii) identify the fundamental
components of scientific papers and how to stru ire their own scientific paper based on the
target journal of their choice, (iii) provide effective peer review as a professional service to their
scientific community, (iv) write a cover letter to the editor(s) of peer-reviewed journals to solicit
their consideration of review of their manuscripts as well as write a response cover letter to
address peer-review feedback on resubmitted manuscripts to a journal.



November 26, 2018

Dear Curriculum Committee,

We in the English department are in support of the development of the course BSC 6XXX, “Writing,
Publishing, and Communicating Peer-Reviewed Papers in Biological Sciences.” We are always in
support of courses which will enhance and increase students writing opportunities.

All best,

Heather Russell

Professor and Chairperson
Department of English
russellh@fiu.edu






CHM 6xxx - Applications of Synchrotron and Electron Based Techniques

Course description: This course will familiarize students with the X-ray and electron based
experimental techniques available at the Brookhaven National Laboratory. Theory and
applications of current techniques will be discussed. At the end of the class, students should be
in a position to use these techniques in their own research.

Course justification: The use of X-ray and electron based experimental techniques for the
elucidation of structural information for chemical substances plays a key role in chemistry.
These techniques are generally not discussed at the undergraduate level. The proposed course
will be a presentation of the theory and practice isociated with synchrotron and electron based
techniques, so that students can incorporate these methods in their own graduate research

Learning objectives: By the end of the semester, students will:

1) Understand the basic theory for the interaction of X-rays with matter, including the key
equations involved

2) Become familiar with various X-ray methods, including x-ray diffraction with applications
to crystallography, X-ray powder diffraction, and small angle and wide angle X-ray scattering
3) Be able to explain and discuss applications of techniques such as X-ray imaging and X-ray
microscopy

4) Develop their knowledge of electron based methods such as transmission elctron microscopy
and electron energy loss spectroscopy

5) Know the theory and important applications of other X-ray techniques, including X-ray
emission spectroscopy, resonant inelastic X-ray scattering, and X-ray photoelectron
spectroscopy

Textbook:

“Inorganic Electronic Structure and Spectroscopy” E. I. Solomon, A. B. P. Lever, eds.
Wiley: New York, 2006.




CHM 6XXX
APPLICATIONS OF SYNCHROTRON AND
ELECTRON BASED TECHNIQUES

Time: Wednesday, 9:00am to 11:30am

Room: TBA

Instructor: Dr. Raphael G. Raptis “~—*~2fiv ~“'u)
Office: VH 203

Phone: 305-348-7529

Office hours: Thursday 10:30am to noon, or by appointment

Prerequisites: Graduate standing in chemistry, physics, biology, or materials
engineering, or permission of instructor

Textbook: “Inorganic Electronic Structure and Spectroscopy” E. 1. Solomon, A. B. P.
Lever, eds. Wiley: New York, 2006.

Evaluation: Homework sets 20%
Midterm exam 40%
Final exam 40%

Lectures will be delivered by Brookhaven National Laboratory scientists via
video-conference. Homework sets will be handed in periodically and will be graded by
the instructor. A midterm and final exam will also be administered.

Objectives: The purpose of this 15-week course is to familiarize students with the X-
ray and electron based experimental techniques available at the Brookhaven National
Laboratory and similar facilities. S lents will be made aware of the various
experimental methods available at these cutting edge facilities, with emphasis on how
these techniques can be applied to their own research.

Course content:

. Introduction, X-ray interaction with matter

. X-ray diffraction and X-ray crystallography

. Synchrotron radiation

. X-ray powder diffraction

. X-ray spectroscopy

. Small angle and wide angle X-ray scattering

. X-ray emission spectroscopy and resonant inelastic X-ray scattering

. X-ray photoelectron spectroscopy

9. Transmission electron microscopy and electron energy loss spectroscopy
10. X-ray imaging

11. X-ray microscopy

12. Field trip (if feasible). Visit NSLS-II and CFN at Broc' ' ven Laboratory

R~ N kW




ACADEM. _ INTEGRITY AT FIU
FIU CORE Values: Responsibility, Truth, Freedom, Respect & Excellence

o All students are expected to adhere to a standard of academic conduct, which
demonstrates respect for themselves, their fellow students, and the core values.

o Al students should understand that if they are found responsible for academic
misconduct, they will be subject to the FIU Academic Misconduct Policies & Procedures.
The FIU Academic Integrity home page (htt ity fiu.edu) provides a flow chart
that illustrates the informal and formal resotunon process. The Informal Resolution Form
is available for completion online.

The instructor abides and endorses the university’s policy on ucademic integrity. Any form of
academic misconduct is considered a serious offense. Should you have academic or personal
problems that are getting in the way of your academic success, please contact your instructor.

FIU’s Policy for academic misconduct includes these definitions for these intentional acts
or omissions:

Cheating: The unauthorized use of books, notes, aids, electronic sources; or unauthorized use
of on-line exams, library materials or assistance from another person with respect to
examinations, course assignments, field service reports, class recitations; or the unauthorized
possession of examination papers (or on-line examination) or course materials, whether
originally authorized or not. Any student helping another cheat may be found guilty of
academic misconduct

Plagiarism: The deliberate use and appropriation of another’s work without any indication of
the source and the representation of such work as the student’s own. Any student, who fails to
give credit for ideas, expressions or materials taken from another source, including internet
sources, is guilty of plagiarism. Any student helping another to plagiarize may be found
guilty of academic misconduct.

Self-Plagiarism-This is using your own work for another assignment without providing a
citation indicating that this work was previously used. When citing yourself, use cite in-text
citations to identify yeurself as the author.

Misrepresentation: Intentionally lying to a member of the faculty, staff, administration, or
an outside agency to gain academic advantage for oneself or another, or to misrepresent or in
other ways interfere with the investigation of a charge of academic misconduct.

Misuse of Computer Services: The unauthorized use of any computer, computer resource or

computer project number, or the alteration or destruction of computerized information or files
or unauthorized appropriation of another’s program(s).

Academic Integrity — Information for syllabi May 14, 2018



Bribery: The offering of money or any item or service to a member of the faculty, staff,
administration or any other person in order to commit academic misconduct.

Conspiracy and Collusion: The planning or acting with one or more fellow students, any
member of the faculty, staff or administration, or any other person to commut any form of
academic misconduct together.

Falsification of Records: The tampering with, or altering in any way any academic record
used or maintained by the University.

Academic Dishonesty: In general, by any act or omission not specifically mentioned above

and which is outside the customary scope of preparing and completing academic assignments
and/or contrary to the above stated policies concerning academic integrity.

Acaderme Integrity — Information for syllabi May 14, 2018







Justification for Education Law, Policy, and Social Justice Issues

This course is being revamped and revived from Teaching and the Law, which has not been
offered for undergraduates since the 1990s. The course is designed to be collaboratively taught
with Law professionals and can be cross-listed in both Educational Policy Studies and the
College of Law. This course is a choice for those students in the alternate tracks in Special
Education, Elementary Education and Interdisciplinary Studies. It provides a view of education
that centers on the legal issues and social justice issues that arise in communities and schools.




EDUCATION LAW, POLICY, AND SOCIAL JUSTICE ISSUES

INSTRUCTOR:
COURSE DESCRIPTION & OBJECTIVES

This course reviews significant educational laws, court cases and policies that effect teaching and
learning in today’s schools. Additionally, this course provides an overview of the ethical, political
and social justice considerations underpinnings the American education system. Students will
review local, state, and national policy, legislation, and regulations pertaining to PreK-12
education. Students will reflect upon how these concepts drive instructional practices in today’s
challenging classroom environment. Using the cases as a launching point, students will be given
opportunities to engage in classroom and online discussions, focusing on beliefs, best practices,
challenges, current research, and classroom applications. Topics to be covered include: the
structure of education law and governance; the distinctions between public, private, and home
schooling; the interplay of federal, state, and local laws; religion and public schooling; charter
schools and school choice vouchers; school boards; segregation; students’ rights; and teachers’
rights and teacher unions.

STUDENT LEARNING OUTCOMES
Upon successfully completing this course, students will be able to do the following:

¢ To understand and identify court cases related to student and teacher rights in a real school
setting.

e To describe the important political issues that influence public education at the Federal,
State and Local levels.

e To recognize and articulate how national, state and local education policies affect the
school, teachers and students.

e To explain the function of law, particularly education law in society and with reference to
schools.

¢ To delineate the relationships between the political, social, and :gal structures of schools.

TEACHING METHODS

The teaching method for this course will be seminar format. That is, students are expected to have
thoroughly prepared for class by having read the assigned material so at rigorous and insightful
discussion can occur during class. In addition, consideration and discussion of . igned readings
will be augmented by in-class assignments and audio-visuals, where appropriate.

DISABILITY RESOURCE CENTER

The Disability Resource Center (DRC) collaborates with students, faculty, staff, and community
members to create diverse learning environments that are usable, equitable, inclusive and
sustainable. The DRC provides FIU students with disabilities the necessary support to




successfully complete their education and participate in activities available to all students. If you
have a diagnosed disability and plan to utilize academic accommodations, please contact the
center at 305-348-3532, or visit them in GC 190.

CIVILITY IN THE CLASSROOM

Since we will be engaging some of the most controversial and passion fueled debates in our
society, it is imperative to maintain a spirit of cordiality, respect, and dialogue. 1am committed to
finding a way for everyone’s ideas to be heard and discussed in a welcoming and non-judgmental
environment. If I find someone regularly acts or speaks in disrespectful, scornful, or disparaging
ways towards other students, this will reflect poorly on his or her participation grade. [ reserve the
right to request that the department administratively withdraw you if your behavior is consistently
disruptive.

REQUIRED BOOKS AND MATERIALS
Nathan Essex, The 200 Most Frequently Asked Legal Questions for Educators (paperback).

Additional reading materials will be provide on Canvas.

REQUIREMENTS
1. 10 of 12 Discussion Board Assignments — 30% of final grade
2. Class Participation — 15% of final grade
3. Final Paper (5 — 7 pages) — 35% of final grade

4. Oral/PowerPoint Presentation — 20% of final grade
DISCUSSION FORUMS

Keep in mind that forum discussions are public, and care should be taken when determining what
to post.

o Students must do all TEN of the twelve Discussion Board Assignments.

e You must write 500 plus or Less 25 Words. ALWAYS make specific references to the
topics, concepts and evidence presented in assigned weekly readings.

o Caretully review your colleagues’ postings. Pick two that are most interesting to you and
provide meaningful, detailed, and constructive feedback.

* Discussion Boards are open for a week (12:01 AM Monday to 11:59 pm Sunday) to
discuss assigned readings. Once the week is over the forum for that particular week will
close. You must post your comment no later than Sunday @ 11:59 pm. Due dates/times
are: TBA.




FINAL PAPER

Students will submit a research paper for a portion of their final grade. The paper topic should
address one of the subjective areas covered this semester. The instructor must approve the topic
of the paper. A thesis statement must be submitted to the instructor by TBA.

CLASS PARTICIPATION

This course is highly experiential, consisting of a mixture of lecture, group work, and many
opportunities for classroom discussions. In order for you to participate effectively, it will be
necessary for you to read the assigned materi: : and come to class prepared for meaningful
discussions. Iexpect you to ask questions, answer questions, offer comments, viewpoints, relevant
experiences and observations, fully engaging in classroom assignments. Regular and consistent
discussion of relevant issues helps to clarify your own thinking, and to sharpen your reasoning

skills.

ORAL/POWERPOINT PRESENTATION

Students will be required to give an oral presentation demonstrating your knowledge of the

research topic selected. The goal is to inform the audience about your topic, present the problem,

offer optimal solutions and persuade listeners to adopt the point of view that you have gained

because of your research. All students are expected to create a PowerPoint presentation based on

your research findings, minimum seven slides.

Week/Module Topic Chapter/Reading Response

Week 1. Review of Syllabus and Course Expectations.

Week 2. Understanding Education Law. Forms of Law. Functions of Court. The Judicial
System. Elements of a Judicial Decision. State Legislative Jurisdiction. State
Department of Education Authority.

Week 3. Educators and the Legal System.

Week 4. Student Rights and Restrictions.

Week S. Student Discipline.

Week 6. Liability and Student Records: Family Education Rights and Privacy Act
(FERPA).

Week 7. Equal Education Opportunity: Race and Gender.




Week 8.

Week 9.

Week 10.

Week 11.

Week 12.

Week 13.

Week 14.

Week 15.

Rights of Students with Special Needs.

Teacher Constitutional Rights and Freedoms. Terms and Conditions of
Employment. Teacher Dismissal and Due Process. Discrimination in
Employment. Collective Negotiations.

School and District Liability. School Attendance and Instructional Programs.

Education Policy in the United States: A History. Policy Actors. Issues Shaping
School Policy: Politics, Public Ideologies and Values.

No Child Left Behind. Assessments and Standardized Testing.

Social Justice Issues and Public School Education. Quality Education as a
Constitutional Right.

Final Oral Presentations

Final Oral Presentations







Department of Teaching and Learning

EDG 7xxx
Theory, Organization, and Policy in 3 credits)
Semester
Time/Location
Professor: James P. Burns Office Phone: 305-348-2611
Office: ZEB 257A Email

Office Hours:

* This syllabus is subject to change. I will respond to email communication within 24 hours.
All assignments will be evaluated and returned within 7-10 days.

Required Texts:

Lafer, G. (2017). The one percent solution: How corporations are remaking America one state at
a time. Ithaca, NY: ILR/Cornell University Press.

Russakoft, D. (2015). The prize: Who's in charge of America’s schools? New York, NY:
Houghton Mifflin Harcourt.

Tompkins-Strange, M. (2016). Policy patrons: Philanthropy, ed:  tion reform, and the politics
of influence. Cambridge, MA: Harvard University Press.

Bardach, E. (2012). 4 practical guide for policy analysis (4™ ed.). Thousand Oaks, CA: Sage.
I will provide supplementary readings vie

Catalogue Description

This course is designed for doctoral students to develop a deep understanding of the political
processes associated with education legislation and policy. Students will examine policy case
studies and connect educational research with education policy activism.

Curricular Aims

This course provides opportunities for doctoral students to study and connect broader public
policy orientations, particularly neoliberalism, with the development of education policy at the




federal ctate and lncal levele Stndents will alen inderstand how elobalizine discourses of

pedagogical role ot educational research to umpact education legisiatuon and policy vasea o1
empirical scholarship.

The course is reading and writing intensive, and students are expected to engage in and :ad
complex, critical dialogues and apply their understanding of the course readings to their own
research projects.

Through their academic study, students will:

e Understand the broad US public legislative and policyscape;
e Evaluate the research, and the organizations that produce it, on which education policy is

made;

¢ Understand the education legislative/policy process and generate research-based policy
proposals

Community

Everyone is welcome in this course. I value all aspects of diversity grounded in the
understanding that diversity comprises the complexity of intersecting identities including race,
ethnicity, class/socioeconomic status, gender, gender performance, educational needs, language,
perspective, religion, sexual orientation, age, physical ability, ways of learning and
understanding, and geographic location. I strive to create abundant spaces of academic study
through which my students and I construct and reconstruct our understanding of ourselves as
educators, citizens, and human beings and clarify and develop our values as we continue to
become teachers.

My Expectations

I take my work as a scholar-educator-advocate very seriously and consider social research to be
some of the most important social and political work done in any society, thus my expectations
are extremely high. As public intellectuals, the most powerful messages we send come through
our actions. I expect that we will all strive to model certain professional attitudes, dispositions,
and behaviors. Primary among these are respect for all aspects of diversity, a positive and
supportive attitude toward the groups of which we are a part, a strong sense of ethics, civility,
respect for public space, offering helpful, constructive feedback, sharing knowledge and
experiences, and meeting our commitments. ] am committed to your success in the course and in
your chosen fields, but the ultimate responsibility for your success lies with you.

Attendance, preparedness, and participation class are required. Persistent and/or excessive failure
to participate in the course discussions, late submissions of assignments, etc., will necessitate a
conference to determine the feasibility of remaining in the course. If a withdrawal is indicated,




the student is responsible for completing the formal withdrawal process according to mandated
deadlines.

University Policies

Please review the which includes important information regarding
university policies, rules, academic misconduct, and acceptable netiquette for online courses.

I am especially concerned about plagiarism which is defined as: The use and appropriation of
another's work without any indication of the source and the representation of such work as the
student’s own. Any student, who fails to give credit for ideas, expressions or materials taken from
another source, including internet sources, is guilty of plagiarism. There are no legitimate
excuses for plagiarism. If you are unclear about what plagiarism is or how to legitimately
reference the work of others in your own scholarship, ASK ME!

Incompletes

The grade of “I” (incomplete) is given at the sole discretion of the professor and is reserved for
situations in which exceptional circumstances prevent a student who has satisfactorily
participated in the course from completing the remaining work by semester’s end. An incomplete
must be made up as quickly as possible, but no later than two consecutive semesters after the
initial taking of the course.

Accessibility

The >ollaborates with students, faculty, staff, and community
members to create learning environments that are usable, equitable, inclusive, and sustainable.
The DRC provides FIU students special needs the necessary supports to successfully complete
their education and participate in activities available to all students. If you have diagnosed
special needs and plan to use academic accommodations, please contact the DRC at 305-348-
3532 or visit them at the Graham Center (GC) 190.

Please visit the ADA Compliance Webpage for information about accessibility involving the
tools used in this course.

Assignments

All written assignments must be submitted in APA style as prescribed in the Publication Manual
of the American Psychological Association (6™ ed.). See also the for
further guidance on APA format. Written assignments must be submaitted 1n Microsott Word by
the appropriate due dates. Graded work is evaluated for content quality, organizational
effectiveness, and APA style. Rubrics will be provided for written assignments.

All assignments will be completed and submitted by the dates listed on the syllabus unless I
notify the class otherwise. Assignments submitted late will not be accepted for credit. I will
make exceptions in appropriate circumstances at my discretion if the learner has made prior




arrangements with me. If you cannot complete an assignment on time because of work
requirements, travel, or illness, you must notify me as soon as possible.

1. Weekly Reading Responses (5 Points/each): I earning and understanding occur in both
solitary study and in social context through which we formulate understanding by reflecting
on our own thoughts and experiences in combination with the ideas and experiences of
others. I expect you to thoroughly read and analyze all assigned readings. As a group, you
will discuss and critique essential themes in the readings and their relationships to the course
and most importantly to your research. Discussions will be in the form of a Q-R-Q:

e One quotation from the reading that particularly resonates with you (provide a page
reference);

e A critical, analytical response to the quotation. Your response can critique, question,
and support the concepts represented by the quotation, should make substantive
connections to other readings, and should reflect on implications for your work;

e One question that emerged from the reading that you would like to pose to the group,
which can generate discussion and help us develop understanding of the reading.

Each response is due at the beginning of class and should not exceed 1 page. DO NOT simply
summarize the reading. I do not accept late responses.

2. Mid-term Reflection— 25 Points

esearchers, as public intellectuals, must critically examine and reflect on their
evolving subjectivities, assumptions, values, and how their subjective positions situate them in
their work. The mid-term reflective memo will substantively and analytically reflect on how
what we have been reading and discussing impacted you. How might your study be shifting your
thinking about yourself and your research? How are you thinking about applying what you are
learning to your own work/life? As we move toward the second half of the semester, what would
you like to investigate more closely in the context of your research, and how might we do that
together?

This reflection should be approximately five double-spaced pages (excluding title and reference
pages) and substantively address the questions above.

3. Policy Proposal — 100 points

Your paper will integrate the concepts you studied throughout the semester into a research-based
policy proposal related to your scholarly interests. This project could be very helpful to you in
terms of comps and your dissertation.




Assignment Point Values

13 Reading Responses (5 points/ea.)

Mid-term Reflection
Policy Proposal Paper

Total Points Available

Course Grading Scale
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Advanced Research in Tcaching & Learning (EDG7979)
Course Justification

This course will allow doctoral students in the Department of Teaching & Learning to actively
pursue research under the guidance of a faculty advisor prior to their doctoral candidacy. The goal
is to facilitate a stronger research preparation and publication record for students in the Teaching &
Learning PhD program so they are competitive on the job market. In the Teaching & Learning
doctoral program, there is currently no designated course for graduate research prior to doctoral
candidacy. A similar course, EDG7979 Advanced Research, is currently offered at University of
Florida. In addition, other departments in the College of Arts, Science, & Education have similar
courses for the early research preparation and productivity of graduate students in their disciplines
prior to candidacy (e.g. PHY6939, CHM 7910). The course will be repeatable for a maximum of 15
credit hours. However, this course is not appropriate for students who have successfully reached
candidacy. This course will allow doctoral students to complete research for professional
conference presentations and towards publications earlier than their fourth year of study when it
often occurs, if at all.






Research Plan

Within the first two weeks of the course, a research plan will be laid out by the student with the
guidance of their faculty advisor. This plan will include the research question, research design.
planned data collection, and planned data analysis, as appropriate. The plan will be evaluated by
the faculty advisor as appropriate for their field in Teaching & Learning.

Data Collection/Analysis
The student will engage actively in the process of data collection and/or data analysis, as
appropriate. This process will be guided and evaluated by the faculty advisor.

Findings/Results
The student will make progress towards attaining rigorous and publishable findings/results. This
process will be guided and evaluated by the faculty advisor.

Research Presentation/Paper

The student will present their research at an appropriate professional venue and/or make progress
towards producing a journal article suitable for a peer-reviewed journal. The presentation/paper
will be guided and evaluated by the faculty advisor.

Academic Integrity
“Florida International University is a community dedicated to generating and imparting knowledge
through excellent teaching and research, the rigorous and respectful exchange of ideas, and
community service. All students should respect the right of others to have an equitable opportunity
to learn and to honestly demonstrate the quality of their learning. Therefore, all students are
expected to adhere to a standard of academic conduct, which demonstrates respect for themselves,
their fellow students, and the educational mission of the University. All students are deemed by the
University to understand that if they are found responsible for academic misconduct, they will be
subject to the Academic Misconduct procedures and sanctions, as outlined in the Student
Handbnok ” FIT T’ Cade of Conduct will be annlied for all assignments, projects, reports and
exams In particular, cheating and plagiarism
will result 1n a grade ot zero with no options 10 resudmitL.
Cheating: The unauthorized use of books, notes, aids, electronic sources; or assistance from
another person with respect to examinations, course assignments, field service reports, class
recitations; or the unauthorized possession ol <amination papers or course materials, whether
originally authorized or not. Any student helping another cheat may be found guilty of academic
misconduct.
Plagiarism: The deliberate use and appropriation of another's work without any indication of the
source and the representation of such work as the student's own. Any student who fails to give
credit for ideas, expressions, or materials taken from another source, including internet sources,
is guilty of plagiarism. Any student helping another to plagiarize may be found guilty of
academic misconduct.

Disability Policy
For information on resources for students with disabilities, see
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the social sciences (2™ ed.). New York, NY: Teachers College Press.

Sherman, R. R., & Webb, R. B. (1988). Qualitative Research in Education. London: Routledge.

Spector, P. E. (1992). Summated Rating Scale Construction: An Introduction. Newbury Park, CA:
Sage.

Strauss, A., & Corbin, J. (1990). Basics of qualitative research. Newbury Park: Sage.

Tashakkori, A., & Teddlie, C. (1998). Mixed methodology: Combining qualitative and quantitative
approaches. Thousand Oaks, CA.: Sage.

Vogt, W. P. (2006). Quantitative Research Methods for Professionals in Education and Other
Fields. Colombus, OH: Allyn & Bacon.
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Proposal for a New Course

Course Title:
Composition Theory and Practice

Justification:

Part of our proposed Writing and Rhetoric Track in the English MA, this course will expose
students to historical and contemporary research and trends in the scholarship of rhetoric and
composition, preparing them to be scholars and teachers of writing at the college level.




ENC 6xxx Dr. Paul Feigenbaum
Spring 2017 Dept. of English

Class meets: 5:00-7:40 Tues Office: DM462D
Location: GC 273B Office Phone: 348-2991
Office Hours: Tues 3:00-4:00; Thursday 2-3 and by appointment Email: pfeigenb@fiu.edu

Composition Theory and Practice: Cultivating Critical Writing, Reading, and Thinking abits in
Students

Course Description:

Have you ever wondered why a student doesn’t seem to want to do his or her best work? Scholarship in
the psychology of learning and motivation now provides some compelling answers to this question — and
this class is about those answers. The experts we will read and discuss call into question conventional
wisdom about teaching, offering divection on how educators might (re)train themselves to make the kinds
of choices that foster. rather than undermine. student motivation to learn. In this course, we will both
engage this new thinking about education and work 1o develop transformative tearning experiences for
students.

Key Learning Objectives:
o Students will examine various ways that educational environments can promote or impede
motivation to learn.
o Students will examine various perspectives about what it means to be a good teacher (and learner)
as w as factors that promote or impede good teaching (and learning).
e Students will pursue projects on pedagogical themes reflecting their personal and professional
interests.

Texts:

The required book for this course is Barry Schwartz’s Why We Work (TED Books 2015: ISBN
9781476784861). Most texts for the course, however, will be made available through an online course
pack on Canvas. We will also collaboratively choose some texts to engage during the second half of the
term.

Ground Rules:
e Attend each class prepared for an interesting and intellectually stimulating experience.
e Keep an open mind toward the ideas and opinions of others, especially when those ideas and
opinions differ from your own.
e Challenge these ideas when you disagree, and allow your own ideas to be challenged, in a
respectful (always respectful) but intellectually rigorous manner.
e Offer regular, constructive feedback on each other’s work in the course.

Grades:

Like other aspects of this course, grading will operate unconventionally. To help nourish an educational
culture that maximizes student motivation and learning, I will place considerably greater emphasis on
circulating constructive feedback than putting grades on individual assignments. Students who attend and
actively participate in class, submit all assignments on time, and clearly show conscientious effort on
these assignments, should expect to receive an A in this course. However, if you are missing class and/or
not submitting assignments in a timely manner and/or clearly putting little thought and time into
assignments, your grade will drop accordingly. Students who are not meeting the standards of an A will
be informed that there is a problem so hopefully they can fix it.

o




This is a cooperative classroom, and you will be expected to support your classmates in developing their
ideas and writing.

THE BREAKDOWN

Class Participation: 10%
Journals and Online Forums: 25%
PechaKucha Presentation: 10%
Final Project Proposal: 10%
Final Project Showcase: 5%
Final Project Portfolio: 40%

Note #1: All assignments are due at the time stated on the assignment sheet. Assignments received after
the due date (unless [ have granted prior permission for an extension) are considered late, and will be
marked down 1/3 grade for each late day. After 5 days, you will receive no credit for that assignment.
Note #2: | want everyone in this course to succeed, but this cannot happen if you do not turn in
assignments. Therefore, if an issue arises in your life that is affecting your performance, please come to
me to figure out an action plan—either for getting you through the course or withdrawing. Do not wait
until it is too late! [ am extremely reluctant to give incompletes.

Participation and Attendance:

There are numerous ways for you to participate in this course, from class and online discussions to small-
group activities to engaging peers through workshops. So you need not be the most vocal person in the
room to be a robust course participant. However, just coming to class does not constitute active
participation, and students will be expected to engage the course (including curriculum, teacher, and
peers) through the various means listed above.

Obviously, your presence in class is necessary in order for you to participate, especially in a relatively
small course as this! Being late and/or absent will limit what you can contribute to the class. Because we
only meet once per week, absences are particularly problematic. Orne absence will not result in penalty,
but penalties for further absences will be assessed as follows:

--Two absences: full grade deduction from participation grade

--Three absences: full grade deduction from final grade

--Four absences: two-full grade deduction from final grade

--Five absences: Student will no longer be able to receive a passing grade in the course

Note #1: When | was in graduate school, absences among graduate students were almost unheard of
(except for conferences), and I will hold you to the same standards. Excused absences apply only to
documented emergencies and medical or related issues, as well as official professional events. | do
understand that problems sometimes arise, and that is why students car  ss one c¢lass with no questions
asked. But if you face problems—medical, job-related, familial, or otherwise—that force you to miss
more than two or three classes, you will likely be unable to do the work necessary to pass the course.
With so many absences, it no longer matters whether the excuses are “valid” or not. ‘
Note #2: If you are absent from class, it is your responsibility to find out what you have misse

especially information about assignments. If you miss an assignment because you were absent, [ will not
accept the excuse that you did not know about it.

Note #3: 1 also expect students to come to class on time; walking into class after we have begun is an
annoying distraction. Therefore, three late arrivals will be treated as one absence. Six late arrivals will be
treated as two absences, and so on. Students who arrive more than 15 minutes late will have an additional
late arrival assessed. Also, leaving class early without a valid reason will be treated the same as coming to
class late. '



Plagiarism and Academic Honesty:

Each of you will develop a unique project over the course of the term, one tied to your personal,
intellectual, and professional interests in pedagogy. In this case, aside from potentially landing you in
academic tro1 le, plagiarism would be a foolhardy exercise, for the work of someone else’s project will
not harmonize with your context. Nevertheless, I still must emphasize that you may neither try to pass off
the work of @ 2rs as your own, nor may you recycle material you yourself have written in other contexts
without significantly revising it. You should also review the Student Handbook on academic honesty.

Other Matters of Note:
Email:
Students are expected to check their FIU email account regularly, as this is a primary way that | will
communicate with you. Note that [ rarely check my FIU email on weekends.

Blackboard:
This is our class website, which we will use actively as a repository for texts we consume and produce
this semester.

Extensions:

As grad students, I’'m sure you know this by now, but people who regularly make excuses for late
assignments are rarely successful academically or professionally. Therefore, extensions are given rarely,
and only if a valid reason (in the form of a genuine emergency) supported by written documentation is
presented to justify the need. Any extension must be asked for at least 24 hours before the due date.

Disability Resource Center (DRC):
The following information is taken from the DRC website found at

In the postsecondary educational environment, students with a disability are required to self- ntify, and
complete a thorough intake process. The university is then legally obligated to provide services and
academic accommodation to qualified students. The DRC strongly encourages students to make the
determination of accommodation request at the beginning of the semester. To register, contact the DRC to
schedule an intake appointment. Appointments are offered at both the MMC or BBC [ocations. MMC:
305-348-3532, GC 190||BBC: 305-919-5345




Y g PSSR o DR I T oy 4
\

subject to change as necessary)

Week 1
1/10  Introductions; Individual and Collective Learning Goals; Key Themes and Concepts;
Discuss Journal and Online Forum Guidelines

Week 2
Journal #1 and Online Forum (Pedagogical Oaths) posts due Monday, January 16 at 11PM
1/17  Theme: Incentives vs. Integrity as Drivers of Human Behavior
Schwartz, Why We Work (pp 1-60);
Introduce PechaKuchas;
Pedagogical Oaths

Week 3
Journal #2 due Monday, January 23 at 11PM
1124 Theme: The Consequences of “"Fust Teaching”
Green, Prologue to Building a Better Teacher and “Why Do Americans Stink at Math?”;
Davidson, Now You See It (pp 111-25)
Introduce Final Project Proposal and Brainstorm initial ideas

Week 4
Journal #3 due Monday, January 30 at 11PM
131 Theme: The Consequences of “'Fuast Learning”
Edmundson, “On the Uses of a Liberal Education”; Rosin, “The Silicon Valley Suicides”; Grant,
“How to Raise a Creative Child”;
Samj : PechaKucha;
Final Project Brainstorming

Week 5
Journal #4 due Monday, February 6 at 11PM
2/7 Theme: Toward Slow Teaching: The Roles of Context and Environment
Schwartz, Why We Work (pp 61-90); Tough, “How Kids Learn Resilience”;
PechaKuchas

Week 6
Journal #5 due Monday, February 13 at 11PM
2/14  Theme: Stories of Slow Teaching
Seeber and Berg, Slow Professor (Ch 2); Mathieu, “Excavating Indoor Voices”; Davi on, Now
You See It (pp 82-90),
PechaKuchas

Week 7
Journal #6 and Online Forum (21*-Century Literacies) due Monday, February 20 at 11PM
221 Theme: Is there Room for Slow in the Digital Age?
Love, “Reading Fast and Slow”; Akers, “The Tactility of Writing”; Tyre, “The Math
Revolution™;
PechaKuchas

Week 8
Journal #7 due Monday, February 27 at 11PM
2/28  Theme. The Affect of Slow Teaching




Wac |, Dreaming of a New Reality (pp 11-28); Lewis, “What if Everything you Knew about
Disciplining Kids was Wrong?”; Oaklander, “The Mindful Classroom”

Introduce Final Project Portfolios;

Make decisions about post-Spring Break texts

Final Project Proposals due Friday, March 3 at 11PM

Week 9
37 Final Project Conferencing

Week 10
3/14 SPRING BREAK

Week 11

Online Forum posts due Monday, March ) at 11PM
321 Theme and Texts to be Chosen Collaboratively
Introduce Final Project Showcases;
Final Project Workshops

Week 12
Online Forum posts due Monday, March 27 at 11PM
3/28  Theme and Texts to be Chosen Collaboratively
Final Project Workshops

Week 13
Online Forum posts due Monday, April 3 at 11PM
4/4 Theme and Texts to be Chosen Collaboratively
Final Project Workshops

Week 14
4/11  Fin: Project Conferencing
Week 15
4/18  Final Project Showcases
Revisit Pedagogical Qaths
Ref tions and Conclusions
Week 16

Extra office hours held this week

Final Project Portfolios due by 5:00PM, Thursday April 27






Proposal for a New Course

Course Title:.
Document and Visual Design for Professional Writers

Justification:

Part of our proposed Writing and Rhetoric Track in the English MA, this course will examine the
fundamental principles of visual design within writing projects. During the course, students will
produce a pr  folio of professional-quality projects that will prepare them for jobs in technical
communication.




DOCUMENT AND VISUAL DESI N FOR
FxOFESSIONAL WRITERS

Course Overview

Effective visual design and communication is an essential practice for most professional
communicators. Throughout your work, you’ll likely be called upon to design and develop a
range of visual materials for varied audiences. In this course, we’ll examine the fundamental
principles of visual design while also attending to the specific practical skills of implementing
those in specific projects. By the end of the course, you will have developed a small portfolio of
professional-quality projects.

Learning Outcomes
Through the topics covered in this course, you will gain an understanding of how to:
e Become more aware of the multitude of images you encounter on a daily basis.
Develop strategies to better read, analyze, and respond to those images.
Develop awareness of rhetorical strategies including audience and purpose.
Broaden your understanding and use of graphic design and color.
Analyze visuals from a wide variety of sources, including photographs, i . ork, graphic
design, informational graphics, film, television, and the web.
e Produce a variety of visuals using appropriate software.
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Textbooks
We have three required texts for this course.
e Berger, Arthur Asa. Seeing is Believing: An Introduction to Visual
Communication . 4th ed. New York: McGraw-Hill, 2011.
e Eiseman, Leatrice. Color: Messages and Meanings. Glouchester, MA:1 nd
Books Press, 2006.Grades
e Williams, Robin. The NonDesigner's Design Book. 4™ ed. Berekely, CA: Peachpit
Press, 2014.

In addition to the textbooks, we will have readings that are available as pdfs on our Canvas
website.

Course Communication
Communication in this course will primarily take place via Canvas and email.

The Canvas site will house all of our major course documents, including the syllabus, assignment
sheets, and assignment examples. Whenever you need to submit a major project for a final grade,
you will need to do so through a Turnitin link on Canvas. You’ll also be able to view the grade




book on Canvas. Finally, Canvas will also host our discussion boards where you will be
submitting your weekly reading responses.

Technology
A major portion of the class is to complete the Adobe tutorials available on Lynda.com. The
projects and assignments in this class will require you to use technology in many ways,
including:

e Designing and revising a logo, poster and brochure;

e Cropping and editing images;

e Searching for, saving, and uploading images from the Internet;

e Saving documents and images as .pdf and .jpg / .gif files.

The Libraries offer access to the Adobe Suite of software on the computers located in The Hub
@ Green Library (2nd floor of GL) and at the ASK! Center at HL. The software is installed on
both the Apple and Dell computers located in the spaces. However, you can also access the

Adobe Suite of software in the UTS Open Computer Labs on campus and it is available purchase
at Panther TECH.

If you are not already familiar with graphics editing or document design programs, take these
assignments as opportunities to learn and/or get more practice with such programs. I grade upon
the assumption that each student is (1) a novice and (2) able to learn Illustrator fairly well
through the tutorials during the semester. Therefore, my grading expectations will become higher
as the course progresses.

Copyright Considerations
The major projects you will complete for this course have the potential to be displayed publicly,
so they must abide by the rules of copyright, which prohibits a person from taking any image
they find (on the Internet or otherwise) and using it for their own design. Getting permission to
use images you find is one solution to this issue, though not always easily done. The best
solutions to avoiding copyright infringement then are:
e Use original images you have created or taken;
e Use public domain clip art images; n Find images through free and commerc  stock
sites (
); :
e Use images from free stock sites like stockxchng ( );
e Use images marked under a Creative Commons permission (CreativeCommons.org),
using the permissions given for that specific image.

While you can use water-marked images from fee-driven sites, I recommend against it to
maintain the integrity of your own work.

This is an area that [ take seriously, and expect you to as well. Please do not use any images
illegally. It will result in a failing grade for the assignment.




Assignments
We have three types of assignments in this course: Reading Responses, Discussion Facilitation,
and Major Projects.

Meuding My
Before class each week, you’ll need to complete a brief reading response. In general, this
response is intended to help you think about the readings and prepare for discussion

during class.

For each response, you should:

1) Briefly summarize the conclusions of each source in 1-2 sentences each.

2) Discuss connections between the sources. How does each work connect to the
others for this week? How do they connect to other sources that we’ve
discussed in previous weeks?

3) Create 1 potential discussion question. This should be an open-ended question
that will help us think through the various sources and their connection to
broader trends in professional communication.

Please post your reading responses on appropriate discussion board on Canvas. Please
complete this by 9 p.m. on the day before class so I have time to read throu; the
responses. You are expected to complete 12 of the 14 possible reading responses for the
semester.

During the semester, you’ll be expected to produce at least two projects. You may choose
any two of the following three options for your projects:

e Lynda Tutorials: Part of this course requires learning the specific software used
by most professional visual designers, including Adobe InDesign, Illustrator, and
Photoshop. To that end, you’ll be using Lynda.com tutorials (provided ) free by
FIU at ). You will need to complete at least one
of the following tutorials: Illustrator One-on-One: Fundamentals (McClelland),
[ustrator One-on-One: Advanced (McClelland), Illustrator One-on-One: Mastery
(McClelland), Photoshop One-on-One: Fundamentals (McClelland), Photoshop
One-on-One: Advanced (McClelland), Photoshop One-on-One: Mastery
(McClelland), InDesign CS4: Essential Training (Blatner), InDesign CS4: Beyond
the Basics (Blatner). After completing the tutorial, you will need to submit a clear
3-page summary of the tutorial and the official Lynda affidavit of completion.

e Logo: For this project, you will need to design an effective logo for a new
organization. In addition to the logo, you will need to submit a 2-page  *mo
describing your specific design choices and how they align with the
organization’s values/goals.

e Poster: For this project, you will need to design a poster to promote an upcoming
event. In addition to the poster, you will need to submit a 2-page memo describing
your specific design choices and how they align with the event’s intenc 1
audience and experience.










Week 11

KReadings:
e Williams, Non-Designer’s Design Book, Chapters 6-7

Drie- Reading Resporee @

Week 12

Readings:
e Williams, Non-Designer’s Design Book, Chapters 8-9

Due:
e Reading Response 10
[ Poster and Dno;nn EFvnlanatinn

Week 13

Readings:
e Williams, Non-Designer’s Design Book, Chapters 10-11

Week 14

Week 15

Readings: 1 BD

Due: Reading Response 12 (Reflect back on all readings from
semester and tie them together.)

Due: Brochure and Design txpianation







Proposal for a New Course

Course Title:
Writing Across Conventions: Composing With Multiple Languages, Modes, Genres, And Media

Justification:

Part of our proposed Writing and Rhetoric Track in the English MA, this course examines
writing within and across multiple languages, modes, genres, and media. The course will help
students cultivate a broader understanding of what “counts” as academic writing and who counts
as an academic writer, increase awareness of the changing nature of language standards and
conventions; and help them identify, understand, and employ the rhetorical moves effective
academic writers make in their writing. Since much of college composition works in multiple
modes, genres, and media, the course will prepare students for careers in college teaching.




WRITING ACROSS CONVENTIONS: "OMPOSING
WITH MULTIPLE LANGUAGES, MODES, GENRES,

AND I[EDIA
ENC 6XXX

Course Overview

In this course, we will study composers who work within and across multiple languages, modes,
genres, and media in ways that are either not generally accepted or are unexpected in “standard”
academic writing. By developing and applying translingual, transmodal, and transgeneric
composition practices, the scholars we study are helping the field of Writing and Rhetoric to
reclaim and redefine the boundaries of conventional academic discourse by telling their stories,
often in order to disrupt the larger status quo and seek change. We will not only study and draw
inspiration from their writing, we will also use their work as models for pushing the boundaries
of our own academic and everyday writing practice.

Key Questions

The following questions will be applied to our reading and writing throughout this semester,
though I expect each student to develop and revise them during our reading, discussions, and
writing:

e What rhetorical strategies have composers developed for communicating purpose, intent,
and appropriateness when composing across languages, modes, genres, and media?

e What are the limits and possibilities of broadening what “counts™ as academic writing
and who counts as an academic writer in practice?

e If we understand the conventions and standards of language, media, mode, and genre as
multiple, contingent, and in flux, what does that mean for our own academic writing
practice?

e How can readers and writers cultivate a listening disposition when communicating across
(linguistic, social, cultural, modal, generic, etc.) boundaries?

e How can we engage in and encourage translingual, transmodal, and transgeneric
approaches in our everyday writing practice? To what ends?

e How does our particular temporal and spatial position on “the borders” (of Miami and/or
the other borders in which we live, work, and communicate) impact our understanding of
our writing identities and our approaches to writing practice?

Learning Outcomes
By the end of this course you will:
o Cultivate a broader understanding of what “counts” as academic writing and who counts
as an academic writer;
e Increase your awareness of the multiple, contingent, constantly changing nature of
language standards and conventions;

e Identify, understand, and employ the rhetorical moves effective academic writers make in
their writing;




e Analyze your own writing rhetorical moves and processes, including how and why you
make particular choices when writing for different contexts, purposes, and audiences, and
how those choices relate to your particular commitments, interests, expertise, and values.

e Develop rhetorical strategies for composing texts in multiple media and modes (oral,
written, visual), genres, and languages;

e Develop rhetorical strategies for communicating purpose, intent, and appropriateness
when employing unexpected/unfamiliar/ unconventional genres, modes, or languages in
writing;

e Become a more experienced reader of your own and others’ writing; develop
commenting, revision, and editing strategies;

e Push the limits of your writing conventions and stylistic choices;

e Learn to find and work closely with sources so as to build on others’ arguments and
research; learn how to critique those sources and insert yourself into a larger
conversation;

e Cultivate a listening disposition when communicating across (linguistic, social, cultural,
modal, generic, etc.) boundaries.

Texthook

All of the readings for this course will be made available through the Florida International
University Libraries and/or on Canvas. Please plan on approximately 100 pages per week. You
may print the articles and chapters or read electronically; either is fine, provided that you bring
the readings to class and are prepared to discuss them.

Course Communication
Communication in this course will primarily take place via Canvas and email.

The Canvas site will house all of our major course documents, including the syllabus, assignment
sheets, and assignment examples. Whenever you need to submit a major project for a final grade,
you will need to do so through a Turnitin link on Canvas. You’ll also 2 able to view the grade
book on Canvas. Finally, Canvas will also host our discussion boards where you will be
submitting your weekly reading responses.

Assignments

We have three types of assignments in this course: Reading Responses, Discussion Facilitation,
and Major Projects.

Renting R
Before class each week, you’ll need to complete a brief reading response. In general, this
response is intended to help you think about the readings and prepare for discussion

during class.

S

For each response, you should:




1) Briefly summarize the conclusions of each source in 1-2 sentences each.

2) Discuss connections between the sources. How does each work connect to the
others for this week? How do they connect to other sources that we’ve
discussed in previous weeks?

3) Create 1 potential discussion question. This should be an open-ended question
that will help us think through the various sources and their connection to
broader trends in professional communication.

Please post your reading responses on appropriate discussion board on Canvas. Please
complete this by 9 p.m. on the day before class so I have time to read through the
responses. You are expected to complete 12 of the 14 possible reading responses for the
semester.

Hitatns

[Hscussion Vacllitan
Each of you will be responsible for directing one class discussion for about 30 minutes.
You will choose one reading from that week to focus on. Please prepare a 1-page handout
that contains:

* abrief summary of the reading you wish to discuss (one paragraph)

* two or three quotations from the reading you wish to discuss

» three questions to ground our discussion about the reading

» secondary reading suggestions and synopses. Give us insight into two or three

publications not included in the reading list for this class that build on or ¢

closely related to your presentation

I’d highly recommend meeting with me prior to your presentation to discuss your plans.
We’ll also briefly debrief after your presentation.

During the semester, you’ll be expected to produce at one major project. Complete
assignment descriptions are available on Canvas.

You’ll be expected to produce an initial draft of the project and to revise that draft. The
initial drafts will primarily be graded as complete/incomplete.

Attendance
Since this is a largely discussion-based class, attendance is absolutely necessary. 1’11 be keeping
track of attendance during the semester.

You’ll be allowed 1 absences during the semester. You do not need to ask permission for this
absence. If you do miss class, be sure to check with your peers about getting notes and/or any
missed work. Any additional absences will result in a reduction of 5% on your final grade.

Late Work

Since this is a graduate course, you’ll be expected to turn in all your assignments on time.
However, if you find that you need an extension, please contact me at least 48 hours before the
deadline. I'm much less inclined to offer extensions based on last-minute requests.







Week 3: Defining Alternate Style

Root, Robert. “The Nonfiction Motive.” Writing on the Edge 18.1 (2007): 29-31.
<Root_Nontiction Motive.pdf>

Fulwiler, Toby. “Writing Alternate Style.” In College Writing: A Personal Approach to
Academic Writing. 39 ed. Portsmouth, NH: Boynton Cook, 2002, 185-97. Print.
<Fulwiler College Writing_ Writing Alternate Style.pdf>

Root, Robert. “Collage. Montage, Mosaic, Vignette, Episode, Segment.” In The Fourth Genre:
Contemporary Writers of/on Creative Nonfiction. Ed. Robert L. Root, Jr. and Michael Steinberg.
New York: Pearson/L.ongman, 2005. 371-82. Print.

<Root_Fourth Genre_Collage et al.pdf>

Week 4: Gloria Anzaldaa’s Borderlands

Anzaldua, Gloria. Borderiands/La Frontera: The New Mestiza. 3rd ed. San Francisco: Aunt Lute
Books, 2007.

Week 5: Responding to Anzaldaa

Wallace, David L. “Alternative Rhetoric and Morality: Writing from the Margins.” CCC 61.2
(2009): W18-W39,

Hidalgo, Alexandra. * OIS
[ Encufturation: a Journal of Rhetonic, Writing. and Culture 21 (2016).
Web.

Chaves, Maria P., « : 2. Sounding Out! The
Sound Studies Blog. 2015

Week 6: Responding to Anzaldaa (pavt ID

Baca, Damian. : , (New
Concepts in Latino American Cultures Series). New York: Pa -ave Macmillan, 2008.

Leon, Kendall and Stacey Pigg. “Conocimiento as a Path to Ethos: Gloria Anzaldua as
Networked Theorist.” Accepted for inclusion in the edited collection Women's Ethos:
Intersections of Rhetorics and Feminisms. Eds. Rebecca Jones, Nancy Myers, and
Kathleen Ryan.

Week 7: Alternative Rhetoric Across History

Excerpts from David Wallace. Compelled to Write: Alternative Rhetoric in Theory and Practice.
Logan: Utah State UP, 2011.




Excerpts from Carmen Kynard. Vernacular Insurrections Race, Black Protest, and the New
Century in New Composition-Literacies Studies.

Week 8: [dentity and Tellability in Narratives
Young, Morris. “Identity.” In Keywords in Writing Studies, 88-93.

Lu, Min-Zhan. “From Silence to Words: Writing as Struggle.” College English 49.4 (1987): 437-
448.

Webb-Sunderhaus, Sara. “Keep the Appalachian, Drop the Redneck: Tellable Student Narratives
of Appalachian Identity.” College English 79, no. 1 (2016): 11-33.

Wallace, David. “Unwelcome Stories, Identity Matters, and Strategies for Engaging in Cross-
Boundary Discourses.” College English 76.6 (2014): 545-61. Print.

Week 9: Telling 1dentities

Villanueva, Victor. Bootstraps: From an American Academic of Color. Urbana, IL: NCTE,
1993.

Week 10: Telling Identities {(part [)

Gilyard, Keith. Voices of the Self: A Study of Language Competence. Detroit: Wayne State,
1991.

Week 11: Translinguality, Transmodality, Translation, and Digital Writing and Rhetoric

Horner, Bruce, Cynthia Selfe, and Tim Lockridge. “Translinguality, Transmodality, and
Difference: Exploring Dispositions, Change in Language, & Learning.” Fnculturation
Intermezzo. http://intermezzo.enculturation.net/01/ttd-horner-selfe-lockridge/index.htm.

Gonzales, Laura. Sires of Transiarion: What Multilinguals Can Teach Us About Digitad Writing
and Rheroric. U of Michigan P, 2018.

Alvarez, Sara P., and Steven Alvarez. “Transnational and Transmodal Community Alliances:
Southern Latinx Students Digital and Culturally Sustaining Practices.” In Community Action for
Social Change: A Digital Archive. Eds. Victor del Hierro, Isabel Baca, and Laura Gonzales,
Parlor Press, (forthcoming).

Week 12: Rewriting Conventions in Pedagogy and Practice
Excerpts from Min-Zhan Lu and Bruce Horner’s Writing Conventions textbook.

Week 13: Writing Ourselves




Symposium Collective. “The Politics of the Personal: Composing Our Lives Against z Grain.”
College English 64.1 (2001): 41-62.

Excerpts from authors quoted in Symposium Collective.
Week 14: Conferences

Week 15: Draft Workshops

Week 16: Finals Week

Final Projects Due!







roposal for a New Course

Course Title:
Writing Center Theory and Practice

Justification:

Part of our proposed Writing and Rhetoric Track in the English MA, this course we will expose students to the
scholarship of writing center theory, preparing them to contribute to the field as scholars, and for work in
writing centers.












MI_ Py E‘_'I..LL
SMS Harry Denny, "Queering the Writing Center" pp. 263-84; ONLINE: Jay Sloan: "Centering Difference"
Mid-Term Reflective Essay Due

W--""ine

DISCUSSION JOURNAL due
TSLW Chapter 5: Kevin Dvorak, “Multilingual Writers, Multilingual Tutors: Code-
Switching/Mixing/Meshing in the Writing Center” pp. 101-22;
LONGMAN GPT Chapter 9 (Working with ESL Writers)

Wee' T

Rafoth, Ben. Multilingual Writers and Writing Centers.

Online: Kevin Dvorak, “Multilingual Writers, Multilingual Tutors: Code-Switching/Mixing/Meshing in the Writing
Center”

Shanti Bruce, “El Centro de Competencias de la Comunicacion and the Fraught Status of English”

El~-~-

#1 of Research Paper due
TSLW Ch. 3: Michelle Cox, “Identity Construction, Second Language Writers, and the Writing Center”
RECOMMENDED: ONLINE: Sommers and Saltz: “The Novice as Expert: Reading the Freshman
Year.”& Williams and Colomb, "The University of Chicago"

Wee' ™ 2lve
DISCUSSION JOURNAL
nline: Xuan Jiang, "Challenges for College-Level Learners of Academic English Writing in China"

LER SN PR SR LUV SN
n

Revision of Research Paper Due

W~ :
Rose, Mike. Lives on the Boundary.
Online: Mina P. Shaughnessy, “Diving In”

Weel "*‘teen
LAST DAY OF CLASS: Final Reflective Essay Due






Proposal for a New Course

Course Title:
Multilingual Matters: Theories of Multilingual Writing.

Justification:

Part of our proposed Writing and Rhetoric Track in the English MA, this course will focus on
foundational scholarship and current trends and approaches to multilingual, translingual, and
second language writing in the field of rhetoric and composition. The course will prepare
students to work as teachers of multilingual writers, and to contribute scholarship to the field.



MULTILINGUAL MATTERS: THEORIES OF
MULTILINGUAL WRITING

Course Overview

In this course, we will read theories for engaging multilingual writers and multilingual writing in
research, teaching, and service in the academy. While I have chosen to title the course with the
more familiar phrase “multilingual writing,” throughout the course I draw on theories related to
what has been termed a “translingual” approach to writers and writing. This approach views
language difference as a resource to be used, rather than a challenge to be overcome in academic
and non-academic writing contexts. To this end, we will draw on readings and discussions of
translingual pedagogical approaches as well as translingual literacy practices. We will also
consider how second language writing scholars have engaged with the debate over the best
practices for promoting multilingual writing in academic contexts, in K-12 and college
classrooms.

Key Questions

The following questions will be applied to our reading and writing throughout this semester,
though I expect each student to develop and revise them during our reading, discussions, and
writing:

e How can we broaden what “counts” as academic writing and who counts as an academic
writer to include multilingual writing and perspectives (and thus work against
monolingual ideologies that pervade the teaching and understanding of academic
discourse practices)?

e How can we work against monolingual ideologies in theory and practice, including in our
teaching, research, and outreach to our communities?

e How can we understand language standards and conventions as multiple, contingent, and
constantly changing, and how can we change our writing, research, and teaching
practices to reflect that reality?

e What rhetorical strategies have multilingual writers developed for communicating
purpose, intent, and appropriateness when composing across language, media, genre, and
modes?

e How can readers and writers cultivate a listening disposition when communicating across
(linguistic, social, cultural, modal, generic, etc.) boundaries?

Learning Outcomes
By the end of this course you will:
e Recognize the ways composers work within/across language, genre, media, and modes in
both academic and non-academic text and contexts.
¢ Be familiar with some of the foundational scholarship on multilingual/translingual
writing in rhetoric and composition, including the historical context of contemporary
discussions, the turn to translingual approaches to writing, the discussion of translingual



literacy practices, and the application of translingual methods and methodologies in
research and teaching.

e Be able to reference and critique significant theoretical trends and turning points in the
development of multilingual/translingual theory and practice.

e Understand and apply multilingual/translingual theories in your academic and non-
academic writing practices and in your pedagogical practices.

e Be able to articulate your own approach to multilingual/translingual writing.

e Be able to investigate topics of multilingual writing that are relevant and meaningful
within the field, as well as relevant and meaningtul to you.

e Be able to make connections across texts, synthesizing arguments using critical analysis,
and also when engaging in your own multilingual writing practices.

Textbook

All of the readings for this course will be made available through the Florida International
University Libraries and/or on Canvas. Please plan on approximately 100 pages per week. You
may print the articles and chapters or read electronically; either is fine, provided that you bring
the readings to class and are prepared to discuss them.

Course Communication
Communication in this cow  will primarily take place via Canvas and email.

The Canvas site will house all of our major course documents, including the syllabus, assignment
sheets, and assignment examples. Whenever you need to submit a major project for a final grade,
you will need to do so through a Turnitin link on Canvas. You’ll also be able to view the grade
book on Canvas. Finally, Canvas will also host our discussion boards where you will be
submitting your weekly reading responses.

Assignments
We have three types of assignments in this course: Reading Responses, Discussion Facilitation,
and Major Projects.

Before class each week, you’ll need to complete a brief reading response. In general, this
response 1s intended to help you think about the readings and prepare for discussion
during class.

For each response, you should:
1) Briefly summarize the conclusions of each source in 1-2 sentences each.
2) Discuss connections between the sources. How does each work connect to the
others for this week? How do they connect to other sources that we’ve
discussed in previous weeks?









CCCC Statement on Second Language Writing and Writers.

Matsuda, Paul Kei, and Matthew J. Hammill, “Second Language Writing,” from 4 Guide to
Composition Pedagogies, ond ed., New York: Oxford UP, 2014. 266-282.

Matsuda, Paul Kei, Michelle Cox, Jay Jordan, and Christina Ortmeier-Hooper, eds. Second
Language Writing in the Composition Classroom: A Critical Sourcebook. Boston: Bedford/St.
Martin’s; Urbana: NCTE, 2006. Print.

Week 5: The Case for Code-Meshing

Canagarajah, A. Suresh. “The Place of World Englishes in Composition: Pluralization
Continued,” CCC 57.4 (2006): 586-619.

Lyons, Scott. “The Fine Art of Fencing: Nationalism, Hybridity, and the Search for a Native
American Writing Pedagogy,” JAC 29.1-2 (2009): 77-105.

Smitherman, Geneva. Word from the Mother: Language and African Americans. New York:
Routledge, 2006.

Young, Vershawn Ashanti. “Your Average Nigga,” CCC 55.4 (2004): 693-715.

Week 6: Defining Translingualism

Horner, Bruce, Min-Zhan Lu, Jacqueline Jones Royster, and John Trimbur, “Opinion: Language
Difference in Writing: Toward a Translingual Approach.” College English 73.3 (2011):
303-321.

Bruce Horner, Samantha NeCamp, and Christiane Donahue, “Toward a Multilingual

Composition Scholarship: From English Only to a Translingual Norm,” CCC 63.2 (2011): 269-

300.

Week 7: Theorizing Translingualism

Min-Zhan Lu and Bruce Homer, “Translingual Literacy, L.anguage Difference, and Matters of
Agency,” College English 75.6 (2013): 582-607.

Kramsch, Claire J. “The Traffic in Meaning: A Response to Mary Louise Pratt.” Asia-Pacific
Journal of Teacher Education 26.1 (2006): 81-86. Print.

Pennycook, Alastair. Excerpts from Language as a Local Practice, New York: Routledge, 2010.

Week 8: Applving Translingualism in Research & Teaching



Atkinson, Dwight et al., “Claritying the Relationship between L2 Writing and Translingual
Writing: An Open Letter to Writing Studies Editors and Organization Leaders.” College
English 77, no. 4 (2015): 383-386.

Bawarshi, Anis. “Beyond the Genre Fixation: A Translingual Perspective on Genre,” Special
Issue on “Translingual Work in Composition” in College English 78.3 (2016), 243-49.

Dryer, Dylan B. “Appraising Translingualism.” College English 78, no. 3 (2016): 274-283.
Gilyard, Keith. “The Rhetoric of Translingualism.” College English 78, no. 3 (2016): 284-289.

Guerra, Juan. “Cultivating a Rhetorical Sensibility in the Translingual Writing Classroom,” 228-
233.

Leonard, Rebecca Lorimer and Rebecca Nowacek. “Transfer and Translingualism.” College
English 78, no. 3 (2016): 258-264.

Week 9: Translingual Literacy Practices
Canagarajah, A. Suresh. “Introduction,” from Literacy as Translingual Practice, 1-10.

Canagarajah, A. Suresh. Translingual Practice: Global Englishes and Cosmopolitan Relations.
New York: Routledge, 2013.

Week 10: Transmodality
Horner, Bruce, Cynthia Selfe, and Tim Lockridge. “Translinguality, Transmodality, and

Difference: Exploring Dispositions, Change in Language, & Learning.” Enculturation
Intermezzo. http://intermezzo.enculturation.net/0 1/ttd-horner-selfe-lockridge/index.htm.

Berry, Patrick W., Gail E. Hawisher, and Cynthia L. Selfe, eds. Transnational Literate Lives in
Digital Times. Logan, UT: Computers and Composition Digital Press/Utah State
University Press, 2012. eBook, http://ccdigitalpress.org/transnational/.

Gonzales, Laura. “Multimodality, Translingualism, and Rhetorical Genre Studies,” Composition
Forum 31 (2015). http://compositionforum.com/issue/3 1/multimodality.php.

Week 11: Applications ol Translingual Approaches in Research

Arnold, Lisa R. “*The Worst Part of the Dead Past’: Language Attitudes, Policies, and
Pedagogies at Syrian Protestant College, 1866-1902.” CCC 66, no. 2 (2014): 276-300.

Leonard, Rebecca Lorimer. “Multilingual Writing as Rhetorical Attunement,” College English
76, no. 3 (2014): 227-247.



Nordquist, Brice. Literacy and Mobility: Complexity, Uncertainty, and Agency at the Nexus of
High School and College, New York: Routledge, 2017.

Week 12: Translingual Pedagogical Practices

Frost, Alanna, Julia Kiernan, and Suzanne Blum Malley, eds. Translingual Pedagogical
Perspectives: Engaging Domestic and International Students in the Composition Classroom,
Logan: Utah State UP, forthcoming.

Horner, Bruce, and Laura Tetrault. Crossing Divides: Exploring Translingual Writing
Pedagogies and Programs, Logan: Utah State UP, 2017.

Week 13: Methods & Mcthodologies

Gonzales, Laura. Sites of Translation: What Multilinguals Can Teach Us About Digital Writing
and Rhetoric. Ann Arbor: University of Michigan Press, 2018.

Bloom-Pojar, Rachel. Translanguaging Outside the Academy: Negotiating Rhetoric and
Healthcare in the Spanish Caribbean. Urbana, IL: NCTE, 2018.

Week 14: Conflerences
Week 15: Draft Workshops
Week 16: Finals Week

Final Projects Due!






Proposal for a New Course

Course Title:
Rhetorical Traditions

Justification:
Part of the proposed Writing and Rhetoric Track in the English MA, this course wil dse
students to the foundational texts and theories of the Western rhetorical tradition, fr tiquity

to the present day. A knowledge of rhetorical is one of the foundations of graduate study in
writing and composition, so the course will prepare students for further graduate study and for
careers as writing teachers.




RHETOGRICAL TRADITIONS
ENC 5XXX

Course Overview

In this course, we will read foundational texts and theories of the Western rhetorical tr  tion,
from antiquity to the present day. In addition to primary texts, we will read secondary and
tertiary sources that complicate and politicize traditional understandings of “the” (Western)
rhetorical tradition and rhetorical theory.

Key Questions

The goal of this course is not to achieve “mastery” of rhetorical traditions per se, butr ier to
consider the possibilities and limitations inherent to the definition and study of a specific
trajectory of history. To achieve this goal, we will begin and end the semester with a set of
questions that will be applied to our readings throughout. While I expect each student to develop
and revise the following, some of the major questions that will drive our reading, discussions,
and writing will include:

e  Who “belongs” in the rhetorical tradition — how/why are these figures or texts important
to writing instruction in the past or present?

e How have “traditional” figures and texts been constructed rhetorically, and wh  are the
effects of these constructions, particularly in relation to teachers and students of writing?

¢ How can (should) marginalized figures and texts be represented within the tradition, and
how might their inclusion change our understanding of the history (or future) of writing
instruction?

e What possibilities for historical research and argument are opened up and/or closed off
through revisionist and/or feminist practices? What are the advantages and disadvantages
of revisionist history? How do these revisionist practices produce and/or perpetuate
problematic gaps in our reading, writing, and teaching about rhetoric?

e And finally, how are definitions of “the” rhetorical tradition related to the disc  ine of
writing studies? Who “owns” rhetoric, and what consequences are implied by a
discipline’s claims to ownership?

Learning Outcomes
By the end of this course you will:

e Be familiar with the foundational texts and theories that have comprised the Western
rhetorical tradition;

e Be conversant in major scholarly debates surrounding dominant conceptions of rhetorical
traditions, rhetorical theory and practice, historical methods of research, and
historiographic practices;

e Be able to articulate your own approach to rhetorical history, making connections
between it, the teaching of writing, and your research practices.

e Be able to reference and critique significant theoretical trends and turning points in the
development of contemporary rhetorical theory.




e Be able to articulate the ways in which the study of rhetorical theory and writing studies
intersect and influence one another.

e Be able to investigate topics of rhetorical theory that are relevant and meaningful within
the field, as well as relevant and meaningful to the student

e Be able to make connections across texts, synthesizing arguments using critical analysis,
and also when creating their own rhetorical arguments.

Textbooks

The Rhetorical Tradition: Readings from Classical Times to the Present, 2" ed.
Bizzell, Patricia, and Bruce Herzberg, eds.

Boston: Bedford/St. Martin’s, 2001

ISBN-10: 0312148399

Available Means: An Anthology of Women’s Rhetoric
Joy Ritchie and Kate Ronald, eds.

University of Pittsburgh Press, 2001.

This textbook is available as an

In addition to these main textbooks, many primary and secondary sources will be made available
on Canvas as we proceed through the semester — please plan on approximately 100 pages per
week. You may print these or read electronically; either is fine, provided that you bring the
readings to class and are prepared to discuss them.

Course Communication
Communication in this course will primarily take place via Canvas and email.

The Canvas site will house all of our major course documents, including the syllabus, assignment
sheets, and assignment examples. Whenever you need to submit a major project for a final grade,
you will need to do so through a Turnitin link on Canvas. You’ll also be able to view the grade
book on Canvas. Finally, Canvas will also host our discussion boards where you will be
submitting your weekly reading responses.

Assignments
We have three types of assignments in this course: Reading Responses, Discussion Facilitation,
and Major Projects.

Heating Hesnonsoy
Before class each week, you’ll need to complete a brief reading response. In general, this

response is intended to help you think about the readings and prepare for discussion
during class.

For each response, you should:
1) Briefly summarize the conclusions of each source in 1-2 sentences each.




2) Discuss connections between the sources. How does each work connect to the
others for this week? How do they connect to other sources that we’ve
discussed in previous weeks?

3) Create 1 potential discussion question. This should be an open-ended question
that will help us think through the various sources and their connection to
broader trends in professional communication.

Please post your reading responses on appropriate discussion board on Canvas. Please
complete this by 9 p.m. on the day before class so [ have time to read through the
responses. You are expected to complete 12 of the 14 possible reading responses for the
semester.

Each of you will be responsible for directing one class discussion for about 30 minutes.
You will choose one reading from that week to focus on. Please prepare a 1-page handout
that contains:
* a brief summary of the reading you wish to discuss (one paragraph)
* two or three quotations from the reading you wish to discuss
» three questions to ground our discussion about the reading
+ secondary reading suggestions and synopses. Give us insight into two or three
publications not included in the reading list for this class that build on or are
closely related to your presentation

[’d highly recommend meeting with me prior to your presentation to discuss your plans.
We’ll also briefly debrief after your presentation.

.

During the semester, you’ll be expected to produce at one major project. Complete
assignment descriptions are available on Canvas.

You’ll be expected to produce an initial draft of the project and to revise that draft. The
initial drafts will primarily be graded as complete/incomplete.

Attendance
Since this is a largely discussion-based class, attendance is absolutely necessary. I’1l be keeping
track of attendance during the semester.

You’ll be allowed 1 absences during the semester. You do not need to ask permission for this
absence. If you do miss class, be sure to check with your peers about getting notes and/or any
missed work. Any additional absences will result in a reduction of 5% on your final grade.

Late Work

Since this is a graduate course, you'll be expected to turn in all your assignments on time.
However, if you find that you need an extension, please contact me at least 48 hours before the
deadline. I'm much less inclined to offer extensions based on last-minute requests.







Week 8: Redefining Rhetorical Traditions
Read/Write: Margaret Fell, Madeleine de Scudery; Sor Juana Ines de la Cruz;

Week 9: Redefining Rhetorical Traditions
Read/Write: Excerpts from Mestiz@@ Rhetorics;

Week 9: Enlightenment Rhetorie/Midterm Project Workshops
Read/Write: Introduction; Excerpts from John Locke, David Hume, Mary Astell, George
Campbell, Hugh Blair.

Week 10: 19" Century Rhetoric
Read/Write: Introduction; Excerpts from Richard Whately, Maria W. Stewart, Sarah
Grimke, Frederick Douglass; Frances Willard,;

Week 11: 19"/20" Century Rhetoric & Writing
Read/Write: Carol Mattingly on Appropriate[ing] Dress; Excerpts from Quaker

Women’s Writing (see Available Means anthology); Cherokee Women (see Available
Means); 1da B. Wells (see Available Means)

Week 12: 20'/21% Century Rhetorics
Read/Write: Virginia Woolf (4vailable Means anthology); Excerpts from Kenneth
Burke; Gloria Anzaldua; Henry Louis Gates Jr.

Week 13: Contemporary Complications and the Politics of Historiography
Read/Write: Excerpts from Patricia Bizzell; Cherly Glenn; Jacqueline Jones Royster

Week 14: Conferences/Workshops
Week 135: Conferences/Workshops

Finals Week
Final Project Due







Proposal for a New Course

Course Title:
Theories of Professional and Technical Writing

Justification:

Part of our proposed Writing and Rhetoric Track in the English MA, this course we will expose
students to the theories in professional and technical communication, preparing them to
contribute to the field as scholars and teachers of technical communication.




THEORIES OF PROFESSIONAL AND TECHNICAL
WRITING

Course Overview

In this course, we will examine the theories and the theoretical debates that shape our
understanding of professional and technical communication as a field. To explore these ideas, we
will review a number of theories and theoretical perspectives. We will also discuss the
implications such theories have in relation to technical and professional communication
practices.

Through the examination of these topics, you should gain an understanding of
e How theory has shaped and continues to shape the field of technical and professional
communication
e How to participate in and contribute to discussions of theory in the field
This understanding can serve as a foundation you can use to engage members of the field in
discussions of the uses of theory within technical and professional communication.

Learning Outcomes
Through the topics covered in this course, you will gain an understanding of how to:
e I[dentify theories and theoretical trends affecting past and current practices in technical
and professional communication
e Apply theories to examine how information is transmitted within different contexts and to
different audiences
e Explain the implications of theories for professional practices in technical and
professional communication
e Use various genres to share ideas and perspectives on theory with academics and
practitioners in the field

Textbooks

Solving Problems in Technical Communication
Edited by Johndan Johnson-Eilola and Stuart Selber
University of Chicago Press, 2013

ISBN-10: 0226924076

ISBN-13: 9780226924076

Spurious Coin

Bemadette Longo

SUNY Press, 2000
ISBN-10: 0791445569
ISBN-13: 978-0791445563




In addition to the textbooks, we will have regular readings that are available as pdfs on our
Canvas website.

Course Communication
Communication in this course will primarily take place via Canvas and email.

The Canvas site will house all of our major course documents, including the syllabus, assignment
sheets, and assignment examples. Whenever you need to submit a major project for a final grade,
you will need to do so through a Turnitin link on Canvas. You’ll also be able to view the grade
book on Canvas. Finally, Canvas will also host our discussion boards where you will be
submitting your weekly reading responses.

Assignments
We have three types of assignments in this course: Reading Responses, Discussion Facilitation,
and Major Projects.

Before class each week, you’'ll need to complete a brief reading response. In general, this
response is intended to help you think about the readings and prepare for discussion
during class.

For each response, you should:

1) Briefly summarize the conclusions of each source in 1-2 sentences each.

2) Discuss connections between the sources. How does each work connect to the
others for this week? How do they connect to other sources that we've
discussed in previous weeks?

3) Create 1 potential discussion question. This should be an open-ended question
that will help us think through the various sources and their connection to
broader trends in professional communication.

Please post your reading responses on appropriate discussion board on Canvas. Please
complete this by 9 p.m. on the day before class so | have time to read through the
responses. You are expected to complete 12 of the 14 possible reading responses for the
semester.

Each of you will be responsible for directing one class discussion for about 30 minutes.
You will choose one reading from that week to focus on. Please prepare a 1-page handout
that contains:
* abrief summary of the reading you wish to discuss (one paragraph)
* two or three quotations from the reading you wish to discuss
+ three questions to ground our discussion about the reading
* secondary reading suggestions and synopses. Give us insight into two or three
publications not included in the reading list for this class that build on or are
closely related to your presentation




I’d highly recommend meeting with me prior to your presentation to discuss your plans.
We’ll also briefly debrief after your presentation.

During the semester, you’ll be expected to produce at least two projects. You may choose
any two of the following three options for your projects:

e Intercom Article: Intercom is the official magazine of the Society for Technical
Communication (STC), the world’s largest professional society for technical
communicators. (See http://www.stc.org) As a result, Infercom serves as a
primary mechanism through which individuals in industry share trends,
information, and ideas with one another. For this assignment, you will draft an
Intercom article in which you explain how a particular theory or theoretical
concept covered in class can be applied to industry or to teaching practices in the
field.

e Commentary Article: You will draft a short, academic essay in which you
comment on and critique the ideas, opinions, or claims of a particular technical
and professional communication theory, concept, idea, researcher, or article we
have examined this semester. As this assignment is an academic essay, you will
need to cite sources for the information you present and to provide a “References”
section at the end of your essay.

e Tutorial Article: You will draft a short, scholarly essay in which you present
strategies for teaching others in the field how to apply a specific theory or theories
to address a partict  r technical communication situation or problem. As this
essay is written for scholars/academics in the field of technical and professional
communication, you will need to use a more formal tone and will need to avoid
making absolutist claims (e.g., “all do,” or “everyone knows”) about the material
you present. You must, however, remember that these readers might not be
familiar with the specifics of the ideas or approaches you discuss. For this reason,
you will need to explain such ideas and approaches.

Complete assignment descriptions are available on Canvas.

You’ll be expected to produce an initial draft of each project and then revise those drafts.
The initial drafts will primarily be graded as complete/incomplete.

Attendance
Since this is a largely discussion-based class, attendance is absolutely necessary. I’1l be keeping
track of attendance during the semester.

You’ll be allowed 1 absences during the semester. You do not need to ask permission for this
absence. If you do miss class, be sure to check with your peers about getting notes and/or any
missed work. Any additional absences will result in a reduction of 5% on your final grade.










Week 9:

Visual
communication and
design

Week 10

Readings:
e SPTCCh. 16
e Bernhardt, S. (1986). Seeing the text.
e Moore, P & Fitz, C. (2010). Using gestalt theory to teach
document design and graphics.

Mra- Danding Response 8

Readings:
Technical e SPTC Ch. 17
communication and e Howard, T. (1996). Who “owns” electronic texts?
new media e Mason, J. (2013). Video games as technical communication
ecology.
Due: Reading Response 9
Week 11 Readings:
Usability and User e SPTC Ch. 12
Experience (UX) e Redish, G. & Barnum, C. (2011). Overlap, influence,
intertwining: The interplay of UX and technical
communication.
e [Lauer, C. & Brumberger, E. (2016). Technical communication
as user experience in a broadening industry landscape.
) Due ™~~~ ™--0nse 10 L
Week 12 Readings:
International and e SPTC Ch. 19

intercultural technical
communication

e Cardon, P. (2008). A critique of Hall’s contexting model: A
meta-analysis of literature on intercultural business and
technical communication.

e Wang, J.. (2010). Convergence in the rhetorical pattern of
directness and indirectness in Chinese and U.S. business
letters.

Due:
e Reading Response 11
e Major Praiect #2 First Draft
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Proposal for a New Course

Course Title:
Women’s Rhetorics

Justification:

Part of our proposed Writing and Rhetoric Track in the English MA, this course will expose
students to important scholarship by historical and contemporary women rhetors to define
feminist rhetoric and its relationship to other rhetorical traditions, recover and reclaim feminist
rhetorical practices, and understand the rhetorical strategies employed by women across history.




WOMEN’S RHETGwICS
ENC 5XXX
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Course Overview

Aristotle, the classical Greek rhetorician, famously defined rhetoric as the “the ability to see, in
any particular case, all the available means of persuasion.” This statement, of course, assumes
the right to personhood and self-representation, the right to speak and to be hear  ights which
have historically been denied to women and only recently won. In this course, we will study how
women rhetors have gained a voice and a hearing, and in the process discovered, broadened, and
redefined the available means of persuasion. Over the past 20-30 years, feminist rhetoricians
have been “resisting readers” of the classical rhetorical tradition, adding to and revising our
understanding of that tradition and what “counts™ as effective rhetorical practice. Many feminist
rhetoricians have studied historically overlooked rhetors—including African American, Latinx,
and Caribbean women.

In this class, we will look at primary and secondary texts by historical and contemporary women
rhetors in order to define feminist rhetoric and its relationship to other rhetorical traditions,
recover and reclaim feminist rhetorical practices, and understand the rhetorical strategies
employed by women across history and so, perhaps, improve our own rhetorical practice. We
will study both women'’s rhetorical practices and artifacts (speeches, writings, and other modes)
and women’s rhetorical theory (writing about the nature and means of communication).

Although many of the practices and artifacts we will consider represent more conventional forms
of “writing” or “speech making,” even when using seemingly standard forms, women have
employed all of the means available to them—both conventional and unconventione 0
persuade their audiences, resist the status quo, and seek change (think of how women have used
the genre of the letter in powerful, unexpected ways or how women’s quilts might be considered
both art and activism). Feminist rhetoricians have thus broadened what counts as rhetoric in part
by considering multiple modes and media, including “women’s work” like dress-making, textile-
and sampler-making, quiltmaking, scrapbooking, and cookbook writing, to name just a few
examples.

Key Issues and Questions:

o DEFINITIONS: How has women'’s rhetorical work been defined and understood, by whom,
to what ends? How can we define feminist rhetorics for ourselves, in relation to our particular
commitments, interests and expertise?

e AIMS/PURPOSES: What are the goals of feminist rhetorical practice? How is it radically
and/or socially transformative? To what communities? Why? What oppressive ideas/situations
do the rhetors we study deliberately work against and counter? How?

e MEANS: How have feminist rhetors across history gained agency over their words and work
to find creative and productive ways for making meaning, speaking back to power, and gaining
a hearing? How have they recontextualized-—reformed, reinvented, reconstructed—the

languages, modes, and media available to them in order to persuade others to think and act in
certain ways? Why?




o IMPACT: What impact has feminist rhetorical practice had on the audiences, communities,
and the rhetors themselves? What new forms, genres, ideas, modes have feminist rhetors given
us? How have they pushed us to think, act, write, and create differently?

e APPLICATION: How have 21%-century feminist rhetors built upon, broadened, and
complicated the feminist rhetorical tradition? How can we engage in feminist rhetorical
practice in our everyday lives?

Learning Objectives

e To learn about and reflect upon historical and contemporary examples of feminist rhetorical
practice;

e To learn about and begin to engage in feminist research methodologies, including reflection;

e To broaden your understanding of what counts as writing and rhetoric, and who counts as a
writer and rhetor;

e Tolearn from the diverse strategies of women writers and consider multilingual, multicultural,
and historical texts and contexts;

e Toanalyze, critique, interpret, and evaluate written and visual texts;

e To conduct and document research effectively using a variety of research strategies and
resources.

Textbooks

Available Means: An Anthology of Wi :n’s Rhetorics
Edited by Joy Ritchie and Kate Ronald

University of Pittsburgh Press, 2001.

ISBN-13: 9780822079753

ISBN-10: 0822979750

Borderlands : The New Mestiza = La Frontera, 4™ edition.
Gloria Anzaldua

San Francisco : Aunt Lute Books, 2012.

[SBN-13: 978-1879960855

ISBN-10: 1879960850

In addition to the textbooks, we will have regular readings that are available as links/PDFs on
our Canvas website.

Course Communication
Communication in this course will primarily take place via Canvas and email.

The Canvas site will house all of our major course documents, including the syllabus, assignment
sheets, and assignment examples. Whenever you need to submit a major project for a final grade,
you will need to do so through a Turnitin link on Canvas. You’ll also be able to view the grade




book on Canvas. Finally, Canvas will also host our discussion boards where you will be
submitting your weekly reading responses.

Assignments
We have three types of assignments in this course: Reading Responses, Discussion Facilitation,
and Major Projects.

Rogdine Bounnpugs

Before class each week, you’ll need to complete a brief reading response. In general, this
response is intended to help you think about the readings and prepare for discussion
during class.

For each response, you should:

1) Briefly summarize the conclusions of each source in 1-2 sentences each.

2) Discuss connections between the sources. How does each work connect to the
others for this week? How do they connect to other sources that we’ve
discussed in previous weeks?

3) Create 1 potential discussion question. This should be an open-ended question
that will help us think through the various sources and their connection to
broader trends in professional communication.

Please post your reading responses on appropriate discussion board on Canvas. Please
complete this by 9 p.m. on the day before class so [ have time to read through the
responses. You are expected to complete 12 of the 14 possible reading responses for the
semester.

ssvaianion Moy ilinetie
Each of you will be responsible for directing one class discussion for about 30 minutes.
You will choose one reading from that week to focus on. Please prepare a 1-page handout
that contains:
* a brief summary of the reading you wish to discuss (one paragraph)
* two or three quotations from the reading you wish to discuss
» three questions to ground our discussion about the reading
* secondary reading suggestions and synopses. Give us insight into two or three
publications not included in the reading list for this class that build on or are
closely related to your presentation

I"d highly recommend meeting with me prior to your presentation to discuss your plans.
We’ll also briefly debrief after your presentation.

During the semester, you’ll be expected to produce at least two projects, one focused on
reflection and narrative and one focused on research. Complete assignment descriptions
are available on Canvas.
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Week 2: Available Means: Recovering Classical Figures
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Glenn, Cheryl. “Comment: Truth, Lies, and Method: Revisiting Feminist Historiography,”
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Jarratt, Susan. “Comment: Rhetoric and Feminism: Together again.” College English 62 (2000):
390-393.

Mattingly, Carol. “Telling Evidence: Rethinking What Counts in Rhetoric.” Rhetoric Society
Quarterly 32, no. 1 (2002): 99-108.

Week 4: Mothers of Feminism: The Quakers

Fell. Margaret. “From Women’s Speaking Justified, Proved and Allowed by the Scriptures
(1666).7 Advailable Means: An Anthoiogy Of Women's Rlierorices), edited by Jov Ritchie
and Kate Ronald, University of Pittsburgh Press. Pittsburgh., Pa, 2001, pp. 67-70. JSTOR,
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Donawerth, Jane. “Women’s Reading Practices in Seventeenth-Century England: Margaret
Fell’s Women'’s Speaking Justified.” Sixteenth Century Journal 27, no. 4 (2006): 985-
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Grimke, Sarah. Letter to Theodore Weld™ (1837). Available Means: An dnthology Of
Women'S Rhetoric(s). edited by Joy Ritchie and Kate Ronald. University of Pittsburgh
Press. Pittsburgh. Pa, 2001, pp. 113118, JSTOR. www jstor.org/stable/j.cttShjgnj.24.
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Week 5: Mothers of Feminism: The Quakers (continued)

Mott, Lucretia Coffin. “Discourse on Woman,” 1849. In Man Cannot Speak for Her. Vol. 1I. 71-
98.

Campbell, Karlyn Kohrs. “Pluralism in Rhetorical Criticism: The Case of Lucretia Mott’s
‘Discourse on Woman.”” Rhetoric Society Quarterly 25, annual issue: 1-10.

Mott, Richard. Memoir and Correspondence of Eliza P. Gurney. Philadelphia: J. B. Lippincott &
Co., 1884.

Week 6: Women’s Rhetorical Style(s) in the 19" Century

Mattingly, Carol. Appropriate[Ing] Dress: Women's Rhetorical Style in Nineteenth-Century
America. Carbondale: Southern Illinois University Press, 2002.

Seneca Falls Convention.  Declaration of Sentiments and Resolutions” (1848).7 Availuble
Meuns: An Anthology Of Women'S Rhetrorice(s). edited by Joy Ritchie and Kate Ronald.
University of Pittsburgh Press, Pittshurgh, Pa. 2001, pp. 139142, JNTOR.

Truth. Sojourner. " Speech at the Womarn's Rights Convention. Akron, Ohio™ (183117 vailable
Means: An Anthology Of Women'S Rheroricrs), edited by Jov Ritchic and Kate Ronald,
University of Pittsburgh Press, Pittsburgh, Pa. 2001, pp. 144-146. JSTOR.

Truth, Sojourner. *“I'wo Speeches at the American Equal Rights Association Convention, 1867.”
In Man Cannot Speak for Her. Vol. 11. 251-258.

Campbell, Karlyn Kohrs. “Sojourner Truth.” In Mun Cannot Speak jor Her, Vol 1

Week 7: Women’s Rhetorical Style(s) in the 19™ Century (continued)




Harper. Frances Ellen Watkins, ™ We Are All Bound Up Together™ (1866).7 dvailable Means:
A Aunthology Of Women'S Rhetoric(s). edited by Jov Ritchie and Kate Ronald,

Anthony., Susan B, “From The United States of America v. Susan B. Anthony (1873).7 Available
Meauns: An Anthology Of Women'S Rheroric(si, edited by Joy Ritchie and Kate Ronald,
Untversity of Pittsburgh Press. Pittsburgh, Pa. 2001, pp. 132-156. JSTOR,
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Stanton. klizabeth Cady. “From “'The Solitude of Self” (1892).7 Avuiluble Means: dn Anthology
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Week 8: African American Women’s Rhetorics

Royster, Jacqueline Jones. Traces of a Stream. Literacy and Social Change among African
American Women. Pittsburgh: University of Pittsburgh Press, 2000.

Richardson, Elaine. ““To Protect and Serve’: African American Female Literacies.” College
Composition and Communication 53, no. 4 (2002): 675-704.

Week 9: Latinx Women’s Rhetorics
Anzaldua, Gloria. Borderlands : The New Mestiza = La Frontera, 4" edition. Aunt Lute Books,
2012.

Andrea Lunsford and Lahoucine Ouzgane, ed. Crossing Borderlands: Composition and
Postcolonial Studies. Pittsburgh: University of Pittsburgh Press, 2004.

ris D. Ruiz. and Radal Sanchez. Decolonizing Rhctoric and Composition Studics - New Latiny
Keywords for Theory and Pedagogy. Palgrave Macmillun, 2016, ¢ Book,

Week 10: Feminist Methods (Continued)
Ratcliffe, Krista. Rhetorical Listening: Identification, Gender, Whiteness. Carbondale: Southern
Illinois University Press, 2005.

Royster, Jacqueline Jones and Gesa E. Kirsch, eds. Feminist Rhetorical Practices: New Horizons
for Rhetoric, Composition, and Literacy Studies. Carbondale, IL: Southern Illinois UP,
2012.

Week 11: Feminist Methods (Continued): Expanding Ethos

Applegarth, Risa. “Workin  with and Working For: Ethos and Power in Women’s Writing.” In
Rethinking Ethos: A Feminist Ecological Approach to Rhetoric. Ed. Kathleen J. Ryan,
Nancy Myers, and Rebecca Jones. Carbondale: Southern Illinois UP, 2016. 216-36.




Bordelon, Suzanne. “Complexities of Ethos in Louise Clappe’s The Shirley Letters from the
California Mines, 1851-1852.” Rhetoric Review 37, no. 1: 77-89.

Reynolds, Nedra. “Ethos as Location: New Sites for Understanding Discursive Authority.”
Rhetoric Review 11, no.2 (1993): 325-38.

Ryan, Kathleen J., Nancy Myers, and Rebecca Jones, eds. Rethinking Ethos: A Feminist
Ecological Approach to Rhetoric. Carbondale: Southern Illinois UP, 2016.

Week 12: Rhetorics of Position, Place, and Power

Buchanan, Lindal. Rhetorics of Motherhood. Carbondale: Southern I nois University Press,
2013.

hooks, bell. Yearning : Race, Gender, and Cultural Politics. Boston, MA: South End Press,
1990.

Week 13: Women’s Material Rhetorical Work:

Eves, Rosalyn Collings. “A Recipe for Remembrance: Memory and Identity in African-
American Women’s Cookbooks.” Rhetoric Review 24, no. 3 (2005): 280-97.

Gere, Anne Ruggles. “Kitchen Tables and Rented Rooms: The Extracurriculum of
Composition.” College Composition and Communication 45, no. 1 (1994): 75-92.

Goggin, Maureen Daly. “Visual Rhetoric in Pens of Steel and Inks of Silk: Challenging the Great
Visual/Verbal Divide.” In Defining Visual Rhetorics, edited by Charles A. Hill and
Marguerite Helmers, 87-110. Mahwah, NJ: Lawrence Erlbaum, 2004.

Russell, Heather D. “Quilted Discourse: Writing and Resistance in African Atlantic Narratives.”
In Stitching Resistance: Women, Creativity, and Fiber Arts, edited by Marjorie Agosin,
201-211. Kent, England: Solis Press, 2014.

Sohan, Vanessa Kraemer. “*But a Quilt is More’: Recontextualizing the Discourse(s) of the
Gee’s Bend Quilts. College English 77, no. 4 (2015): 294-316.

Week 14: Recovering Wi :n’s Everyday Rhetorical Practices

Harrison, Kimberly. The Rhetoric of Rebel Women: Civil War Diaries and Confederate
Persuasion. Carbondale: Southern Illinois University Press, 2013.

Jennifer Sinor, The Extraordinary Work of Ordinary Writing: Annie Ray’s Diary. Iowa City, IA:
University of lowa Press, 2002.

Week 15: Conferences, Workshops








































































Florida International University, Department of Biological Sciences

OCB 1XXX: Marine biology at FIU, Fall 2019, 1 credit
All freshman and 1% year transfer students entering . irine biology major

Instructors of record: Dr Alastair Harborne and Dr Demian Chapman
Justification:

This in-class seminar course will be provided to freshmen and 1% year transfer students in the
BSc in Marine Biology. As they begin their General science requirements, this required course
will introduce students to the Marine Biology major, highlight research being conducted by marine
science faculty at FIU and internship opportunities within their labs, and outline potential career
opportunities in marine biology. The goal of the course is to enthuse students about the marine
biology major and help them succeed, provide them with an overview of research being conducted
within faculty lab and opportunities for internships, and highlight career opportunties. The course
will be taught simultaneously at BBC and MMC by multiple faculty providing one or more classes
during the semester.



MARINE BIOLOGY AT FIU
Fall 2019

1 Credit

Pre-requisites and co-requisites: None

Instructors of record: Dr Alastair Harborne and Dr Demian Chapman
OVERVIEW

Marine science is a diverse field at the interface of biology, chemistry and physics as they pertain
to the study of the oceans. Marine scientists have a strong grounding in each of these basic
sciences but from there diversify into a myriad of specialties including ecology, molecular biology,
genomics, oceanography, organismal biology, and conservation. They study organisms ranging
from phytoplankton to great whales and find employment in academia, government, education,
ecotourism, non-governmental organizations, aquaria, museums and many other sectors. Marine
Biology at FIU aims to expose freshman and 1% year transfer students - with marine biology as
their major - to the diversity of marine science research being conducted at FIU and to introduce
them to a range of potential specialties and career paths that can stem from their studies.

Prerequisites
None

LEARNING OBJECTIVES
Upon successful completion of this course, you will be able to:

Appreciate how to succeed within the Marine biology major

Understand the diversity of marine science research being conducted at FIU

Have a basic understanding of different sub-disciplines of marine biology

Understand the range of research internships at available at FIU and how to obtain them
Appreciate the diversity of potential career paths from obtaining a degree in marine biology.

Reference Textbooks
Because of the diverse nature of this course, there is no recommended textbook. However, there
may be background reading (e.g. a journal article) associated with each lecture.

COURSE DETAIL

Course Format

Class will meet once per week for 45 minutes, simultaneously at BBC and MMC through
polycom. Typically, each class will be led by a different faculty member, providing an overview
of their research topic, lab, and past and current research. Lecturers will teach from either BBC
or MMC with polycom to the other, “ te” campus. The course will combine lectures,
presentations of current scientific literature and in-class discussions, focusing on current
questions of interest to marine science faculty and post-doctoral researchers at FIU.

Lecture format
Lectures will vary depending on the facuity member teaching the class, but in general classes will



cover:
¢ An introduction to the research field of the faculty member

e Past and on-going research within the facuity member’s lab

¢ Internship opportunities within the faculty member’s lab

e An overview of how the faculty member’s career developed, and the career paths of lab alumni

Class attendance
Students will be required to complete attendance checks (see assessments below) and in-class
quizzes.

Course Communication

PowerPoint presentations for each class will be posted to Canvas.

Outside of class, we’'ll stay in touch through Canvas.

Email. Use email for personal, or time-sensith  questions. General emails can be sent to the
instructors of record, specific questions for each class can be sent to the faculty member who
gave that class.

Office Hours. Class hours will be XX for the instructors of record, or anytime by appointment as
arranged by email.

ASSESSMENTS

a. Participation in class (20% final grade): There will be a total of 13 in-person classes
throughout this course. During each class, there will be multiple quiz questions with students
receiving 1 point for answering and another point for answering correctly.

b. Final exam (80% of final grade): The final exam will consist of ~50 choice questions, with 4-
5 questions from each lecture.

GRADING

Grading will be pass or fail, with students needing to score >70% for the class overall (combined
score from in class quizzes and final exam).

An incomplete grade will be delivered under very exceptional documented circumstances such
as major sudden and unexpected serious health problem of the student or his/her family. Other
excuses will not be accepted to provide an incomplete grade.

COURSE CALENDAR

This course will be taught by single lectures from faculty within the marine science program at
FIU. Because of scheduling difficulties, the exact list and order of lecturers will vary from semester
to semester. However, the course will comprise of lectures from a subset of the following faculty
(or post-doctoral researchers from their labs if necessary). General topics are also likely to vary,
but are provided to highlight the potential breadth of the course.

Lecture | Faculty member General topic
1 Director of Marine Scien The marine biology major
2 Director of Marine Science Careers in marine biology |







Professional and Academic Integrity

Florida International University is a community dedicated to generating and imparting knowledge
through excellent teaching and research, the rigorous and respectful exchange of ideas, and
community service. All students should respect the right of others to have an equitable opportunity
to learn and to honestly demonstrate the quality of their learning. Therefore, all students are
expected to adhere to a standard of academic conduct, which demonstrates respect for
themselves, their fellow udents, and the educational mission of the University. All students are
deemed by the University to understand that if thev are found resnansihle for academic
misconduct, they will be subject to the

Academic Misconduct policies and procedures will be strictly enforced regarding cheating.
Anyone caught cheating will be asked to leave the class, will be given an “F” for the whole course
and a petition will be sent to Academic Affairs. NO EXCEPTIONS.

FlU is cc....nitted to eliminating sexual harassment. In accordance with the FIU Faculty Senate
guidelines, this syllabus includes a warning that any misconduct will be reported. FIU’s sexual
harassment policy is available at: http://wy~+ #+* ~*)/~eor "= IPSexH ~*¢

Accessibility and Accommodation

The Disability Resource Center collaborates with students, faculty, staff, and community members
to create diverse learning environments that are usable, equitable, inclusive and sustainable. The
DRC provides FIU students with disabilities the necessary support to successfully complete their
education and participate in activii  available to all students. If you have a diagnosed disability
and plan to utilize academic accommodations, please contact the Center at 305-348-3532 or visit
them at the Graham Center GC 190.

Please visit oul webpage for information about accessibility involving the tools
used in this course.

For additional assistance please contact FlU's







Hellenistic and Roman Philosophy: Justification

While we have course in ancient philosophy and Medieval philosophy, this fills an historical gap between
to two. We have offered it as a special topics course in the past.



Hellenistic and Roman rhilosophy

Eugene Marshall

Information

Course Number:

Location:

Time/Days:

Instructor: Professor Eugene Marshall

Email: eugene.mar---""* ~du

Office Hours:

Office: DM 341B in the Philosophy Dept., 3rd Floor

Description

In this course v shall engage with philosophy of Europe, North Africa, and the Eastern
Mediterranean from the 3rd Century BCE to the 3rd Century of the Common Era. We will focus
in particular on those philosophies described as Hellenistic and Roman, which include such
schools of thought as Platonism, Aristotelianism, Stoicism, Epicureanism, and Skepticism.

These schools of thought are rich and fascinating in their own right, but they also provided the
foundation for the intellectual world of these regions, and beyond, for the next millennium. As
such, understanding their beliefs and arguments can provide an invaluable avenue of
understanding into much of the past two thousand years of intellectual development, history,
and culture. They are interesting and perhaps even correct at times as well.

We’'ll read widely in the period, briefly touching upon many authors and lingering to
contemplate a few. Authors covered will include: Carneades and the ancient Stoics, Epicurus,
Pyrrho and Sextus Empiricus, Epictetus, Seneca, Marcus Aurelius, Boethius, Cicero, Lucretius,
Alexander of Aphrodesias, Plotinus, and Augustine.

In our reading, we’ll focus on two sorts of questions:

« What is the good life?
« How should we understand the natural world and the place of the human mind in it?

By the end of the course, we will have discussed each of these great thinkers and come to
understand something of their thought, their contribution to our culture, and their place in the
continuing dialogue that is philosophy.

Course Goals

1. Get to know Hellenistic and Roman philosophy: students are to become familiar with
central themes and arguments in the history of philosophy through readings, lecture,
discussion, and writing.

2. Learn to read arguments: students are to learn how to  1d textis in the history of
philosophy, so that they may grasp the arguments employed by the authors.

3. Learn to write and speak clearly: students are to be able to express their understanding
of these arguments clearly and accurately, both orally and in writing.

Page 1



4. Learn to engage arguments critically: students are to engage these arguments critically,
analyzing them for strength and weaknesses, presenting objections, as well as responses
1o those objections. This activity should develop the rigorous critical thinking and writing
skills central to philosophy, as well as allow students an opportunity for original and
creative thinking.

Required Texts

This course requires the following books:

Hellenistic Philosophy (Hackett Classics) Second Edition

Evaluation

« Weekly Homework Assignments: 40%
« Essay Abstract 10%

« Final essay: 35%

« Attendance and Participation: 15%

Weekly Homework Assignments

Each Friday, students shall NOT come to our classroom. | am giving students that time to begin
the readings — all of them — for the coming week. To reinforce this, there will also be a
homework assignment due at the beginning of class on the following | nday. This assignment
will cover the readings assigned on Friday. The goal is to ensure that students have done the
reading for the coming week. This is a necessary precondition for us having productive
conversations in class. The whole course is built on students engaging with texts and
considering objections and replies, so that they might make up their own minds. Those goals
simply cannot be achieved if students do not read the texts. This is the best way | have found to
avoid that failure. Don’t worry, the assignments aren’t difficult if you have done the reading! in
terms of course goals, they will reinforce Goals 1-3, whereas the essays will involve Goal 4 as
well. The final paper will primarily concern Goal 4.

A Comment on the Readings

This course assumes no previous work in the history of philosophy, though an Intro course is
usually helpful. Regardiess, you are certain to find the readings difficult at times. This should
not be a cause for despair. You should expect to read the assigned texts more than once
before the class meeting for which they are assigned. Philosophical essays are  :ant to be
read and re-read, and though philosophers try to write clearly (and often succeed), even clear
writing about  (tremely abstract topics is hard to grasp alt at once. Read carefully and critically,
asking yourself what the authors are trying to show, whom they imagine their main opponents
to be, and what kinds of reasons they provide to support their views. It is important to maintain
a critical perspecti  on what you read, paying attention to what objections come to mind as
you consider an author’s views, but it is  jually important to give a fair and accurate account
of the view that you are assessing. Our goal is to be charitable interpreters without being
gullible, and to be imaginative enough to find constructive uses for our criticisms and
objections.

Attendance Policy

Philosophy is largely concerned with dialogue — one person presents a view to others, who
respond with questions or objections, after which the first person replies, and so on. Progress
is made through these exchanges. Such exchanges occur in class. Thus, in order to be able to
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learn how to practice philosophy well, one must attend the class! Therefore, attendance is
required for this course. Each student is expected to attend every session. Students may
miss three meetings without penalty. | need no documentation or exptanation for these first
three absences. For each class missed beyond three, however, | shall lower the student’s final
grade by two percentage points. | will neither accept nor entertain excuses, doctor’s notes,
fetters from your employer, sob stories about your car, and so on. If you have more than three
absences and are unsatisfied with your lowered grade, you may visit the Registrar, plead your
case, and the Registrar might allow you to drop the course and grant you a tuition refund.
Please do not bring such matters to me, however. | am here to assess your work and, if you
don’t show up, | will assess accordingly.

Further Policies

Civil behavior is required in class; those who fail to meet a reasonable standard of
behavior will be asked to leave. Note: talking to one’s neighbor, texting or otherwise staring
at your phone, watching videos on your laptop: all of these are examples of uncivil behavior.

+ | will not accept late work, nor will | grant extensions. If you know in advance you must
miss a quiz, we can discuss rescheduling it. Otherwise, if you miss an essay deadline, | will
suggest that you drop the course. LLet me repeat: NO late work accepted!

+ Most problems can be avoided by contacting me as soon as possible, preferably before
any deadlines, to alert me to your difficulty. In fact, please feel free to contact me via email,
or to come by my office, whenever you have questions, comments, or concerns.

+ FIU seeks to provide equal access to its programs, services, and activities for people with
disabilities. If you need accommodations, reasonable prior notice needs to be given to the
Disability Resource Center (DRC), Graham Center (GC) 190. DRC will work with you and the
instructor to make arrangements and accommodations.

+ Finally, | would also like to remind you about FIU’s Code of Academic Integrity, as well
as the definition of plagiarism, readable in the Student handbook. Both the Code and the
Handbook are available here: ht*~~-'"~-ad.fiu.ed "~~~~~~ic ~i~~~-~-{/Pages '~~~ 1spx
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Authors Covered

Carneades and the ancient Stoics, Epicurus, Pyrrho and Sextus Empiricus, Epictetus, Seneca,
Marcus Aurelius, Boethius, Cicero, Lucretius, Alexander of Aphroc ias, Plotinus, and
Augustine
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Philosophy of the Enlightenment: Justification

While we have courses which look at the philosophers of this period, this course will focus on the
revolutionary nature of the period, the renunciation of the Classical world view of Plato, Aristotle and
Scholasticism, the embrace of new philosophical paradigm and the consequences for subsequent
centuries of philosophy.



Eugene Marshall

Information

Course Number:

Location:

Time/Days:

Instrurtar: Prafacanr Fiinana Marshall

Email

Office rnours.

Office: DM 341B in the Philosophy Dept., 3rd Floor

Description

In this course we shall engage with some of the greatest thinkers and one of the most
intellectually exciting periods in history. The period we’ll study saw the development of modern
science, the development of liberal democracy, several pivotal revolutions, and many more
fundamental shifts in thought and culture. Our authors wrote at the forefront of these
movements, sometimes advocating for them, other times arguing against them, but always
doing so in a breathtakingly brilliant way.

We'll read widely in the period, briefly touching upon many authors and lingering to
contemplate a few. Those that will receive our greatest attention are

In our reading, we'll focus on two sorts of questions. The first set of questions concerns
citizenship and the state. Such gt :tions include the following:

« What does it mean to be a citizen of a state on what rights do citizens have within states?
« Under what circumstances might citizens be justified in overthrowing their government?

The second set of questions concerns being human more generally and include the following:

« Do humans have inherent rights? If so, on what are these rights based?
+ What specifically are the rights of women and people of colorintt 3 systems?

Beyond merely studying the thought of the period’s greatest minds, though, we shall also
occasionally encounter the culture that these thinkers inhabited. For example, intellectuals and
aristocrats would often came together to discuss the philosophical ideas and political events of
the day while sampling coffee and chocolate, which had recently been introduced to Europe. In
order 1o get into the spirit of the Enlightenment, we too shall conduct a salon, as these events
were called.

By the end of the course, we will have discussed each of these great thinkers and come to

understand something of their thought, their contribution to our culture, and their place in the
continuing dialogue that is philosophy.
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Course Goals

1. Get to know 18th Century philosophy: students are to become familiar with central
themes and arguments in the history of philosophy through readings, lecture, discussion,
and writing.

2. Learn to read arguments: students are to learn how to read texts in the history of
philosophy, so that they may grasp the arguments employed by the authors.

3. Learn to write and speak clearly: stuc its are to be able to express their understanding
of these arguments clearly and accurately, both orally and in writing.

4. Learn to engage arguments critically: students are to engage these arguments critically,
analyzing them for strength and weaknesses, presenting objections, as well as responses
to those objections. This activity should develop the rigorous critical thinking and writing
skills central to philosophy, as well as allow students an opportunity for original and
creative thinking.

Required Texts

There is one textbook required for this class:

A New Modern Philosophy: An Inclusive Anthology of Primary Sources, Eugene
Marshall and Susanne Sreedhar, editors. Routledge Press

cvaluat..n

« Midte  take-home exam: 25%
« Final essay: 40%

« Writing Assignments: 20%

« Participation: 15%

Each quiz will require a working knowledge of the thinkers, s, and argun its form that unit,
as well as an ability to engage with those arguments critically. TI  final essay will be an
extended engagement with a particular argument from the semestel  the student's choice.
Detailed grading rubrics will be provided for the essay, as well as for class participation.

We shall also do in-class writing assignments, at least one a week. The grading for these is
pass/fail; as long as the student is present and attempts the exercise in good faith, they shall
receive a Pass. Being absent or refusing to do the exercise in good faith earns a Fail. There are
NO exceptions for absent students. There are enough assignments that missing one or even
two will not significantly impact your grade, but the sum of the assignments will be significant.

| hope it is obvious how each of these assignments relates to the course goals. The quizzes
focus on the first three goals, especially the second and third, whereas the essay focuses on
the final goal.

A Comment on the Readings

This course assumes no previous work in the history of philosophy, thnugh an Intro course is
usually helpful. Regardless, you are certain to find the readings diffici  at times. This should
not be a cause for despair. You should expect to 1d the assigned texts more than once
before the class meeting for which they are assigned. Philosophical essays are meant to be
read and re-read, and though philosophers try to write clearly (and often succeed), even clear
writing about extremely abstract topics is hard to grasp all at once. Read carefully and critically,
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asking yourself what the authors are trying to show, whom they imagine their main opponents
to be, and what kinds of reasons they provide to support their views. it is important to maintain
a critical perspective on what you read, paying attention to what objections come to mind as
you consider an author’s views, but it is equally important to give a fair and accurate account
of the view that you are assessing. Our goal is to be charitable interpreters without being
gullible, and to be imaginative enough to find constructive uses for our criticisms and
objections.

Attendance Policy

Philosophy is largely concerned with dialogue  one person presents a view to others, who
respond with questions or objections, after which the first person replies, and so on. Progress
is made through these exchanges. Such exchanges occur in class. Thus, in order to be able to
learn how to practice philosophy well, one must attend the class!. Therefore, attendance is
required for this course. Tedious as it may be, I shall take roll most days. Each student is
expected to attend every session. Students may miss three meetings without penalty. |
need no documentation or explanation for these first three absences. For each class missed
beyond three, however, | shall lower the student’s final grade by one level (e.g., A- to B+). | will
| ther accept nor entertain excuses, doctol  notes, letters fric  your employer, sob stories
about your car, and so on. If you have more than three absences and are unsatisfied with your
lowered grade, you may visit the Registrar, plead your case, and the Registrar might allow you
to drop the course and grant you a tuition refund. Please do not bring such matters to me,
however. | am here to assess your work and, if you don’t show up, | will assess accordingly.

Further Policies

Civil behavior is required in class; those who fail to meeta  1sonable standard of
behavior will be asked to leave. Note: talking to one’s neighbor, texting or otherwise staring
at your phone, watching videos on your laptop: all of these are examples of uncivil behavior.

» | will not accept late work, nor will | grant extensions. If you know in advance you must
miss a quiz, we can discuss rescheduling it. Otherwise, if you miss an essay « dline, | will
suggest that you drop the course. Let me repeat: NO late work accepted!

+ Most problems can be avoided by contacting me as soon as possible, preferably before
any deadlines, to alert me to your difficulty. In fact, please feel free to contact me via email,
or to come by my offic  whenever you have questions, comments, or concerns.

» FIU seeks to provide equal access to its programs, services, and activities for people with
disabilities. If you need accommodations, reasonable prior notice needs to be given to the
Disability Resource Center (DRC), Graham Center (GC) 190. DRC will work with you and the
instructor to make arrangements and accommodations.

« Finally, | would also like to remind you about FIU’s Code of Academic Integrity, as well
as the definition of plagiarism readahls in tha Qtiidant handhnnlk Rath tha Cnda and tha

Handbook are available here
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Tentative Schedule of Readings

Montesqguieu, Charles-Louis de Secondat, Baron de la Bréde, Persian Letters, 10-14.
Hume, David, "Of Miracles" and "Of Parties in General”.

Rousseau, Jean-Jacques, “A Discourse Upon The Origin And The Foundation Of The
Inequality Among Mankind”

Burke, Edmund. Exc  pt from Reflections on the Revolution in France.

Kant, Immanuel, “What is Enlightenment?”

Paine, Thomas, Rights of Man.

Condorcet, Marie Jean Antoine Nicolas de Caritat, Marquis of, “On the Admission of Women to
the Rights of Citizenship” and “Reflections on Negro Slavery”

Raimond, Julien, “Observations on the origin and progress of prejudice by white settlers
against people of color”

de Gouges, Olympe, “Reflections on Negroes” and “Declaration of the Rights of Woman”
Cugoano, Ottobah, “Thoughts and Sentiments on the Evils of Slavery”

Wollstonecraft, Mary, Vindication of the Rights of Woman

The Declaration of the Rights of Man and of the Citizen
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Global Aesthetics PHIAXXX
New Course Justification

This class is a brief introduction to aesthetics (the philosophy of beauty) with a focus on aesthetic
traditions around the world. Most classes in philosophical aesthetics are Eurocentric, focusing on
traditions starting with Plato and Aristotle and ending with contemporary aesthetics in the analytic
tradition. This course is different in that we will be focusing on non-European aesthetics. Aesthetic
traditions from around the world will be discussed as well as topics such as globalization and cultural
appropriation.




GLOBAL AESTHETICS: A Global Leaning Course

Instructor: Dr. Elizabeth Scarbrough Course Number /Time / Location:
Office: Department of Philosophy, DM 340B PHIXXXXX

Email Time: XXXXX

Office hours: XXXXX Location: XXXXX

Phone: BOQ§_4.R-7AR'§1 Woehcite: http://myweb_ﬁu_ndn /ecrarbro

Course Description:
This class is a brief introduction to aesthetics (the philosophy of beauty) with a focus on
aesthetic traditions around the world. Most classes in philosophical aesthetics are
Eurocentric, focusing on traditions starting with Plato and Aristotle and ending with
contemporary aesthetics in the analytic tradition. This course is different in that we will
be focusing on non-European aesthetics. Aesthetic traditions from around the world will
be discussed as well as topics such as globalization and cultural appropriation.

Objectives & Student Learning Qutcomes:

General Learning Objectives:
Your skills will be developed and tested in three ways:

(1) Reading Comprehension: involves close reading all the assigned texts;

(2) Philosophical Writing: involves completing a variety of written assignments
designed to teach you how good philosophical writing differs from other familiar
types of writing);

(3) Class Discussion: involves actively, respectfully engaging with your peers and
instructor about philosophically complex, abstract theories that have implications
for how we should make choices and live our lives.

Success in this course requires you to prepare yourself for class discussion by
reading critically, to defend your own views with reasons and arguments, and to
give a good faith effort to develop your philosophical skills, both verbally and in
writing.

Global Learning Course Outcomes:
Upon completion of this course, the student:

(1) Will become aware of aesthetic traditions other than their own, and be able to
explain the interrelatedness of global aesthetic traditions.(Global Awareness)

(2) Will acquire the ability to assess various artworks and artifacts from multiple
cultural perspectives. (Global Perspective)

(3) Be prepared to engage in local, global, international, and intercultural problem
solving involving artistic expression, including issues in public funding for art,
and cultural appropriation in the arts. (Global Engagement)

1 Email is a much more effective form of communication than phone.
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Global Learning Student Learning
Outcome Addressed

Global Engagement: Students will be able to
demonstrate willingness to engage in local,
global, international, and intercultural
problem solving,

Course Learnino gpreama

Students will be aple to defend their own
aesthetic preferences, recognize the
preferences of others, and negotiate the
differences amongst these in the context of a
decision that affects diverse people.

Assessment Mmewmnoa

Assessn  Activity /Artifact:

Public Art final paper

Evaluation Process:

Each student will be required to write a final
paper based on the readings in this class. The
final paper will be practical in nature: students
must choose a piece of artwork / artifact from
one of the cultures we have discussed in class.
They will have to advocate for this artwork to
be installed on the FIU campus. The point of this
paper is to understand aesthetic standards from
other cultures and to be al :to explain beauties
from unfamiliar cultures. An ancillary goal is to
show the value of having access to art from a
variety of cultures.

Minimum Criteria {

8-10 page paper will have to include an
introduction, a discussion of one of the relevant
readings from our course, an application of this
reading to the artwork chosen, and an argument
for why a ‘public art at FIU’ board should choose
to install this artwork.

will be assessed.

Active Learning Strategies:

I will engage students with artistic works, controversial ethical discussion topics,
and case studies through class discussion, and out-of-class assignments linked from
the course CANVAS page. Students will post on our course discussion board, work in

teams to solve real-world issues, engage in aesthetic appreciation outside the
classroom, and work in teams to perform debates.

Required text, recording, and other resources:
For this course, you will need dependable internet access. The materials used in this
course are posted to our CANVAS site and will be linked to our course website. You
are responsible for regularly consulting online material on CANVAS. This includes

an online journal, discussion bards, and links to videos.

You will also have to become familiar with FIU’s library website, as we will be

relying on the Oxford Handbook in Aesthetics, which can be accessed for free online
through the library’s website.

Additionally, I will make announcements in class and by e-mail through your FIU e-

mail address. If you do not use your FIU e-mail address, you must set your FIU
account so that it forwards your mail to your active account.



Attendance:

The one required text for the course is Calliope’s Sisters: A Comparatit
Philosophies of Art (2nd Edition) by Richard L. Anderson. This text can be purchased
online used for approx. $10.00 or rented new for $48.15. [ do not care if you rent /
own / share this text but you must have access to it in printed (not online) form.
Please bring this text to class. (On syllabus you will see this book referred to as
“CS”)

You may miss 2 classes without penalty. After that, your participation grade will be
lowered. Excused absences will not count against you. Absences will be excused for
(only) two reasons: major medical episode or religious holiday. Both of these
require hard copy documentation.

Cell phones, laptops, and recording devices:

Grading Policy:

Academic Misconduct:

Cell phones are not permitted in class. You may not have them out (or on your desk).
If [ see you on the phone, you will be marked absent for the day. Laptops are
discouraged and may only be used for course related activities. If | see you texting or
engaging in any sort of non-course related activity on your laptop, you will be banned
from using your laptop in class.

This course requires face-to-face interaction with other students, and an ability to
take good class notes. The technology most used in this class will be a pen and paper.

Additionally, it is my legal right to prohibit any kind of recording of this class and I
exercise this right. Therefore, recording devices (audio or video) are prohibited in
this class.

You are graded on the merit of your work (not your effort). If you believe you have
been graded unfairly, [ am willing to look over your work again, but be aware that [
will re-evaluate it and provide you with a new grade. This means that there is a
chance that your grade may go down because I may decide that [ was too generous
the first time.

Late written work will be penalized at 1 point a day (or part of a day) unless you
have made prior arrangements with me.

Academic misconduct includes cheating, plagiarism, and unauthorized
collaboration with other students on assignments. Academic dishonesty
disadvantages honest students, and is clearly unfair to hardworking students.
Instructors have a duty, therefore, to protect honest students, and to insure that
they are not disadvantaged by dishonest students. For more information, see FIU’s
Academic Misconduct policy (Section 2.44). There are serious consequences for
academic misconduct, including suspension and expulsion from the university. All
students suspected of plagiar_____ will be reported to the Office of Academic
Misconduct and receive a provisional “0” on their assignment. All students are
deemed by the university to understand that if they are found responsible of
academic misconduct, they will be subject to the Code of Academic Integrity’s
procedures and sanctions, as outlined in the FIU Student Handbook. Students have
the right to due processin all disciplinary situations. For additional information




concerning your rights and responsibilities, please contact F1U’s Office of Student

Conduct and Conflict Resolution.

Safe Zone Statement:

[ am part of the Safe Zone Ally community here at FIU. This means [ am part of a
network of trained FIU faculty/staff/students who are available to listen and
support you in a safe and confidential manner. As a Safe Zone Ally, I can help
connect you with resources on campus to address problems you may face that
interfere with your academic and social success on campus as it relates to issues
surrounding sexual orientation/gender identity. My goal is to help you be successful

and to maintain a safe and equitable campus.

Commitment to Disability Access:

[t is my moral and legal obligation to provide students with disabilities
accommodations to help them succeed in my classroom. I take this responsibility
seriously. You need not disclose to me your disability, but I can work with you to
provide accommodations to help you succeed. You may also choose to work with the
Disability Resource Center. The Disability Resource Center collaborates with faculty
to provide inclusive learning environments. More information may be found at the

DRC’s website: drc.fiu.edu.

Evaluation Criteria:

There are no make-up exams and/or assignments, there is no grading curve, and there is no extra

credit. Available points are as follows:

Written work:
Weekly Journals (8 required, 3 points each)
Aesthetic Experience written description
Advocate for art paper
Cultural appropriation example write up

In-class work:
Class participation
Aesthetic experience class presentation
Cultural appropriation example presentation
Cultural appropriation debate

Exams/Quizzes: ,
Midterm quiz
Final quiz

Group projects:
Group projects (3 projects, 4 points each)

Grading Scale: A =93-100%, A- =90-92%, B+ = 87-89%, B

24 points possible
8 points possible
12 points possible
4 points

10 points possible
3 points possible

3 points possible
4 points possible

10 points possible
10 points possible
12 points possible
100 points possible

83-86%, B- = 80-82%, C+ =

77-79%, C=73-76%, C- =70-72%, D+ = 67-69%, D = 63-66%, D-  60-

62%, E = 59% and below

Assignments:

In-class presentations (3 points, 2 presentations)- 6 points

Twice during the semester you will have to present individual work to the class.
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(1) The first of these is during our midterm week You will have to present (5 minutes or
under) your “aesthetic experience” that you sought out. Your presentation should include
a powerpoint /prezi presentation that has videos/audiofiles/pictures of your experience.
More information about this assignment will be given in class and I will present a model
for you to work off of. You will be basing this assignment off of written work you will be
handing in.

(2) The second presentation will require you present a potential example of morally
problematic cultural appropriation and will take the form of your last presentation. You
will be basing this assignment off of written work you will be handing in.

Aesthetic experience paper - 8 points
Each student will be asked to engage with an aesthetic experience that is not representative
of their own culture(s). These experiences can be attending are :ious ceremony, attending
an art exhibit, play, or musical performance. Student must write a 2-3 page paper explaining
their event and relating it to course material. This paper will be the research needed for the
first of your in-class presentations.

Cultural Appropriation write-up - 4 points
Each student will be asked to find a potential example of cultural appropriation. You will
have to describe the :ample and explain, according to one of the theories we will be
discussing, why it might count as an example of morally problematic cultural appropriation.
This assignment should be two pages double spaced and will be handed in on CANVAS. This
assignment will be the research needed for the second of your in-class presentations.

Cultural Appropriation debate - 4 points possible
You will be assigned a team and will be expected to submit debate materials. The debate
materials will comprise 2 points of your score. The other 2 points are for your performance
in the debate. More details for the debate will be given in class.

Participation - 10 points
You may miss 2 classes without penalty. After that, your participation grade will be lowered
by -2 per absence. Excused absences will not count against you. Absences will be excused
for {only) two reasons: major medical episode or religious holiday. Both of these require
hard copy documentation. One of our learning goals involves actively, respectfully engaging
with your peers and instructor about philosophically complex, abstract theories that have
implications for how we should make choices and live our lives. You cannot complete this
goal if you are not present.

Journals (3 points each, 8 required) - 24 points
You will be required to submit 8 private journals during the term (on CANVAS). Attendance
includes being prepared with questions. Each journal entry should contain the following
three things: (1) a brief (5 sentences) rehearsal of the main argument in the text, (2) two
questions about the text, and a brief statement (2-4 sentences) of your opinion. Journal
entries are turned in on CANVAS by the start of class. These are ¢ igned to encourage class
participation and are designed to help you write your papers. Journals must be submitted
before class the day we discuss that reading and cannot be handed in late.

Midterm and Final 10 points each - 20 points
There will be two in-class examinations. Each will be worth 10% of your final grade. The
final quiz will be cumulative and will occur during our examination period. The midterm
and final will be composed of short answer essay questions. Both examinations will be in
class and will require a blue book. The final quiz will occur the last day of class. You will
receive a list of possible question one week ahead of the exams.
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Group projects (3 projects, 4 points each)- 12 points
There will be three “team” projects during the course of the class. You will be graded
individually for your contribution to the project but you are expected to work as a group.
Groups will be assigned and you will have a different group for each of the three
assignments. Liach project is worth 4 points.

Advocate for Art Final Paper - 12 points
This paper will be due the Monday of finals week (the week after classes). Each student will
be required to write a final paper based on the readings in this class. The final paper will be
practical in nature: students must choose a piece of artwork / artifact from one of the
cultures we have discussed in class. They will have to advocate for this artwork to be
installed on the FIU campus. The point of this paper is to understand aesthetic standards
from other cultures and to be able to explain beauties from unfamiliar cultures. An ancillary
goal is to show the value of having access to art from a variety of cultures. The paper should
be 8-10 pages and will have to include an introduction, a discussion of one of the relevant
readings from our course, an application of this reading to the artwork chosen, and an
argument for why a ‘public art at FIU’ board should choose to install this artwork.

fovrmmrm o ammman e 2 1D ASSIGNMENTS
(==~din the day t~~ “eadii s assigned)

WEEK 1: Introduction to the course
Guiding questions: What is comparative aesthetics? What is global aesthetic?
Tuesday: Introduction to the course

Thursday: “Comparative Aesthetics.” In Jerrold Levinson (ed.), 7he Oxford
Handbook of Aesthetics (FIU Libraries online)

WEEK 2: Yoruba Aesthetics
Guiding questions: How has Yoruba art influenced Eurocentric art? Are
Yoruba artifacts art?
Tuesday: Yoruba Aesthetics (Chapter 6 CS) & Clive Bell and Pr____ tivism (PDF)

Thursday: “African Aesthetics,” Rowland Abiodun The Journal of Aesthetic
Education” Vol. 35, No. 4 (Winter, 2001), pp. 15-23 2. (FIU Libraries)

Group 1 Assigned

WEEK 3: Navajo Aesthetics
Guiding questions: What counts as “Western” aesthetics”? What is the
“Western” distinction between high and low art? Between art and craft? How
does this relate to Navajo aesthetics?
Tuesday: Navajo Aesthetics (Chapter 5 CS)

Thursday: Kathy M’Closkey “Towards an Understanding of Navajo Aesthetics” (PDF)

WEEK 4: Aboriginal Australian Aesthetics



Guiding «.:1iestions: How ¢ o cultures chage overtime? }:sw does this in-»act their art?
How doe: globalisin chai-ge art culturesy What counts as cultural apprepriation?
Tuesday: {Chapter 3 €5)

Thursday: Rock Art Aestiietics and Cultiral Appropriat:on by Thomas *eyd (FIU
Librery, Iournal of Acsthetics and Art Ciiticism, Winter 2003

WEEK 5: Chicano/a Aesthetics & Culocentrist Body Aesthetics

Guiding questions: How can we represent cultures without being essentialists
about identity? How do we think of bodily beauty as part of our aesthetic
traditions?

Tuesday: “A lesson in “rasquachismo” art: Chicano aesthetics & the “sensibilities of
the barrio” by Maria Anderson (PDF) and Amalia Mesa-Bains "Domesticana”: The
Sensibility of Chicana

Rascuache’

Thursday: “Tienes Culo? How to Look at Vida Guerra” By Karina L. Cepedes-Cortes
and Paul C. Taylor (PDF)

Group 1 Projects due Friday by 11:59pm.

WEEK 6: Euro-American Aesthetics

Guiding questions: What is an aesthetic experience? What sorts of aesthetic
experiences do we have outside of ‘art’ spaces (e.g., museums, concert halls,
etc.). How do we use aesthetic terms in our everyday life?

Tuesday: Selections from Dewev (PDF) and Dewev in the Stanford Encyclopedia of
Philosophy

Thursday: “Everyday Surface Aesthetic Qualities: “Neat” “M sy” “Clean” “Dirty”” by
Thomas Leddy in The Journal of Aesthetic and Art Criticism 53:3 Summer 1995 (FIU

Library access)

Group 2 Assigned

WEEK 7: Aztec and other Pre-Columbian Aesthetics

Guiding questions: What does de-Colonizing aesthetics mean? How do we have
aesthetic experiences with architecture? How does ph )sophy infuse our
artistic practices?

Tuesday: Aztec Aesthetics (CS Chap *7)

Thursday: lames Maffie “Aztec Philosovhv” Encvelopvedia of
Philosophy

WEEK 8: Student Presentation & Midterm

Tuesday: Students will come to class ready to present (5 minutes) their ‘aesthetic
experience.’

Thursday: We will have an in-class short answer essay question midterm. Please
bring a blue book. A list of question will have been provided last Thursday.



WEEK 9: Japanese Aesthetics
Guiding questions: How does moving away from pictorial images as our
paradigmatic form of aesthetic experience impact our account of aesthetics?
What rituals do we have in our current lives that are aesthetic in nature?
Tuesday: Saito, Yurike “Japanese Aesihetics,” 7The li.cvclopedia of festhetics. (F1U
Library) and Japaness: Aesthetics (C5 pg. 273-230)
Thursday: Daniel Wilsou “I'he Jepanese Tea Ceremony and Pancultural Definitions
of Art” The Journal of Aesthetics and Art Criticism 76:1 2018 (FIU Library)

WEEK 10: Indian Aesthetics: Rasa Theory
Guiding questions: How do we read texts from cultures/epochs that are not
our own? Can texts from other cultures inform our lives?
Tuesday: Aesthetics in Early India: Rasa and the Theory of Transcendental
Enjoyment (CS Chapter 8) and Rasa in Encyclopedia of Aesthetics (FIU Library)

Thursday: Kathleen Marie Higgins “An Alchemy of Emotion: Rasa and Aesthetic
Breakthroughs” (PDF)

Group 2 Projects due Friday 11:59 pm

WEEK 11: Primary Text Week: Rasa Theory
Guiding questions: How do we engage with plays? How are emotions involved
in aesthetic appreciation?
Tuesday: A Rasa Reader, Selections (PDF)

Thursday: A Rasa Reader, Selections (PDF)
Group 3 Assigned

WEEK 12: Are Aesthetic Preferences Universal?
Guiding questions: Are our brains hardwired to prefer some shapes over
others? How could we devise experiments to prove / disprove the “Savannah
hypothesis?”
Tuesday: Dutton “Are Aesthetic Preferences Universal?” (PDF)

Thursday: Shiner “But they don’t have our concept of art?” (PDF)

Week 13: Is cultural appropriation ever okay?
Guiding questions: Is cultural appropriation ever okay? Can I be influenced by
cultures other than my own in my work and still be respectful toward cultural
difference? What makes cultural appropriation morally problematic?
Tuesdav: AestheticsforBirds Rounndtahle: Coleman lian and Matthec

Thursdav: AestheticsforRirds Roundtahle Mel.and Strahl Taiwn and Vanna



Week 14: Is cultural appropriation ever okay?
Tuesday: Presentations

Thursday: Debate
Group 3 Projects due Friday 11:59 pm

Week 15: Wrapping up and Final Quiz
Tuesday: Wrapping up themes and review for final quiz

Thursday: Final quiz
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RED BXXX Course Justification

Family Literacy: Research and Practice

6XXX was developed with an intent to provide a wider research focus for those studying in the language
and literacy/reading areas. Family literacy can engage graduate students with interests in early
childhood, elementary education, and adult education. Currently students do not have a content area
course offering in family literacy at the graduate level. Several other universities, e.g., Penn State, lowa
State, have expanded their literacy program to include a focus on families. To increase the number of
students coming into our doctoral programs, it is critical that we look for opportunities to broaden the
research focus we offer students. A focus on family literacy otfers students the opportunity to be
exposed to a relatively new area of research within literacy, and it can diversify their job opportunities
post-graduation when focusing on this area for doctoral research. A limited integration of family literacy
topics into a graduate course on reading drew much interest from students. Therefore, the course is a
means to grow the program and to engage students’ interests.




cf%Educaﬂon

FLORIDA INTERNATIONAL UNIVERSITY

Department of Teaching and Learning

{Course Syllabus — Abbreviated)

Ca—=e: RED 6XXX Family Literacy: Research and Practice

S-=-~-—TBD

Ca'~~~~- Mescription

This course examines early and family literacy practices including how these practices are
similar and different from school practices. ' ly literacy programs are critically examined.

Course Instri-*~~

Name: Jacqueline Lynch, Ph.D.
Office: ZEB 259A

Phone: 305-348-3507

Email: *~~*nch@fiu.edu
Office hours: TBD

e Course Site: canvas.fiu.edu

Time and Lo¢~“~-
TRD

L} POWPN

urces: Requi~~~ Texts
You will be able to access required reading materials online through Green Library and through
our course Canvas.

Optional Texts
Please see book club list.

Purpose =7 Mbjectives

Designed tor both Masters and PhD students, this course will explore the role of families in
relation to children’s literacy development, particularly young children. We will explore
children’s literacy knowledge both before and during the first years of schooling. Different views
of early/family literacy development will be examined, including sociocc . tive and
sociocultural perspectives of literacy research. The goal is to develop a deeper understanding of
diverse families and literacy development. Amo;  the topics to be explored in readings,
discussions, and projects are: the historical context of family literacy programs; effective home-
school-community relationships; literacy beginnings; families as environments for literacy;
family literacy programs; culturally relevant teaching; approaches to parental involvement; and
young children’s literacy development in relation to family literacy. The theoretical and research
base will be explored in relation to implications for curriculum, instruction, and evaluation.




List of specific objectives of the course:

1. anin-depth understanding of how children learn to read and write, and ways of fostering
these areas of development

2. knowledge ol some of the theories about hlaracy evelopment

3. a sensitivity to pedagogical issues arising [rom inter-ethnic and cross-cultural literacy
learning

4. abroader view of diverse families and home practices in literacy

5. a more in-depth understanding of family literacy programs

Evaluation
The final grade for the course will be based on the [ollowing items weighted as indicated:

Lead article discussion: 20%

Family literacy program evaluation: 30%
Presentation of ongoing research: 10%
Term paper or book evaluation: 40%

Lead article discussion

All graduate students are expected to read the assigned readings prior to class so that they can
participate in the discussion. You will work in a pairs for this assignment. To help facilitate
discussion, class members will rotate responsibilities for beginning the discussion of the assigned
readings. This should include: a succinct summary of the problem or issue and questions that are
generated. The summary (maximum 5 minutes) should not reiterate the whole article/chapter,
just the major points you think are important. The discussion will take place for 15-20 minutes.
Please prepare 3 questions in total to guide the discussion of the articles/chapters and print these
for graduate students in your group along with the summaries (one page for each article/chapter).
A 2-page double-spaced critical reflection of each article/chapter will be submitted by each
group to the course director, in addition to the summaries and questions distributed to the class.

Family literacy program evaluation

You will be expected to examine a current family literacy program (information provided online
or visits to local programs) and to write a review based on w.  er or not you believe areas of
the program are effective or ineffective conside g the research literature (your past experiences
may also be included). Your paper should begin with a brief description of the program.
Recommendations for improved practice that are connected to the research literature should be
included. The paper should be 5 pages, including references (Times New Roman, 12 font,
double-spaced, no smaller than one-inch margins). Please use APA style. It is expected that some
course material will be included in this review.

Presentation of ongoing research (book review or term paper)

You are expected to present on your ongoing research related to your final paper or book review
to the class for 10 minutes. For example, what are your research questions? What have you
learned so far? What questionsr  un unanswered/to be researched? I  ude some of the
references/work you have consulted or quotes from the text. A 5-minute question/comment
session will follow your presentation. You should distribute a one-page handout to the class.



Term paper or family literacy book cvaluation

For the term paper, you will conduct an in-depth review of the literature for onc specific area of
family literacy. Time will be atlocated in class for people with similar interests to share their
ideas and responses to what they have been reading. Your paper should contain a succinet review
of the key literaturc in the arca, and your critical review of the research literature should lead to
strong implications/recommendations for literacy research/learning. The paper should be 8-10
pages, including references (Times New Roman, 12 font, double-spaced, no smaller than one-
inch margins). Please use APA style. It 1s expected that some course material will be included in
this review.

OR

For the book evaluation, you are responsible for reading and synthesizing major findings from a
book that is fundamental in the field of family literacy (classic texts) (see the included iist). The
purpose of this assignment is to allow you to delve deeply into a work that has made a major
contribution to the field of literacy. Your book review should include a summary of what you
believe are the major ideas of the book, critical issues, and implications for research and practice.
Our course readings should be tied to your review where appropriate. The paper should be 8-10
pages, including references (Times New Roman, 12 font, double-spaced, no smaller than one-
inch margins). Please use APA style.

Book ¢l ~~'-~*ns:

Ballenger, C. (1999). Teaching other people’s children: Literacy and learning in a
bilingual classroom. New York: Teachers College Press.

Campano, G., Ghiso, M., & Welch, B. (2016). Partnering with immigrant communities: Action
through literacy. New York: Teachers College Press.

Compton-Lilly, C. (2003). Reading families: The literate lives of urban children. New York:
Teachers College Press.

Dyson, A. (2003). The brothers and sisters learn to write: Popular literacies in childhood and
school cultures. New York: Teachers College Press.

Gallo, S. (2017). Mi Padre: Mexican immigrant fathers and their children’s education. New
York: Teachers College Press.

Heath, S. (1983). Ways with words. Cambridge, MA: Cambridge University Press.

L1, G. (2005). Culturally contested pedagogy. Battles of literacy and schooling between
mainstream teachers and Asian immigrant parents. New York: Peter Lang,

Purcell-Gates, V. (1995). Other people’s words: The cycle of low literacy. Cambridge, MA:
Harvard University Press.



Purcell-Gates, V. & Waterman, R. (2000). Now we read, we see, we speak: Portrait of
literacy development in a Freirean-based adult class. Mahwah, NJ: Lawrence
Erlbaum.

Taylor, D. (1983). Family literacy: Young children learning to read and to write. Portsmouth,
NH: Heinemann.

Taylor, D., & Dorsey-Gaines, C. (1988). Growing up literate: Learning from inner-city
Jamilies. Portsmouth, NH: Heinemann.

Class Schedule of Topics and Required Readings

Session One

Topic: Introductions, course overview, definition of emergent/early/family literacy/programs,
reading development (historical overview) )

Articles: a) Wasik & Van Horn (2012)

Session Two
Topic: Literacy (social/cultural) theory, definitions
Articles: a) Purcell-Gates, Jacobson, & Degener (2004) b) Perry (2012)

Session Three
Topic: Book reading: family literacy supports
Articles: a) Yeo, Ong, & Ng (2014) b) Senechal, LeFevre, Thomas, & Daley (1998)

Session Four
Topic: Transition to school and reading achievement
Articles: a) McNaughton (2001) b) Pucciont (2015)

Session Five
Topic: Family literacy program success/failure
Articles: a) Hannon, Morgan, & Nutbrown (2006) b) Janes & Kermani (2001)

Session Six
Topic: Inviting fathers in family literacy programs
Articles: a) Rose & Atkin (2011) b) Gadsden (2012)

Session Seven
Paper and book presentations

Session Eight
Topic: Family literacy: home culture and family members
Articles: a) Li (2000) b) White-Kaulaity (2007)




Session Nine
Topic: Culture and parent-school involvement
a) Edwards, McMillon, & Turner (2010) b) Carreon et al. (2005)

Session Ten
Topic: Establishing family-school relationships
Articles: a) Hoover-Dempsey & Whitaker (2010) b) Cremin (2012)

Session Eleven
Topic: Out-of-school literacies
Articles: a) Lynch (2008) b) Spencer, Knobel, & Lankshear (2013)

Session Twelve
Topic: Second language learners and digital technology in family literacy
Articles: a) O’Brien et al. (2014) b) Marsh et al. (2015)

Session Thirteen
Topic: Family literacy: Issues
Articles: a) Brooks & Hannon (2013)

Session Fourteen
Conclusions







RED 7XXX Course Justification
Critical tssues in Literacy Research and Practice

7XXX was developed to provide a more diverse selection of courses for doctoral students in the
literacy program. There has been an increased focus on providing core courses for students in
the doctoral program, and a means to respond to that call for the literacy area was to create
another graduate course that is specific to the literacy area. Furthermore, knowledge of critical
literacy and diversity is a consistent requirement for our doctoral students who move into
tenure-track positions in the reading and language arts areas. Therefore, the addition of this
course can assist with graduate students’ marketability upon graduation.




FI" 1 Education

FLORIDA INTERNATIONAL UNIVERSITY

Departiment of Teaching and Learning

(Course Syllabus — Abbreviated)

Course: RED 7XXX Critical Issues in Literacy Research and Practice

Se~ -~ TBD

“~'sndar Deser’ =+~

‘this course will tocus on a variety of critical issues in literacy, includi:  various types of

research and practice. Open to all graduate students.

Course Instru~~~

Name: Jacquehne Lynch, Ph.D.
Office: ZEB 259A

Phone: 305-348-3507

Email: jaclynch@fiu.edu
Office hours: TBD

¢  Course Site: canvas.fiu.edu

Time ~=1 ¥ ~cation
TBD

Resources: Required Texts
You will be able to access required reading materials online through ¢ :n Library and through
our course Canvas.

LIS RPNV
)

Optiona
Please see the book c¢lub list.

P-+mose and “-jecti e

‘Lhis course will explore diverse issues of concern to educators and researchers. It will
incorporate different theoretical perspectives of literacy development, and it will challenge some
common perspectives on literacy development. The course will center on in- and out-of-school
literacies, and focus on literacy learners across age groups, from carly childhood to adulthood. It
will include an examination of whose literacy counts, social and cultural factors, and involve
recommendations for literacy practice. The main purpose of this course is to extend doctoral
students knowledge of a number of {actors related to literacy development through the critique of
literacy research and practice.

List of specific objectives of the course:
1. enhanced knowledge of literacy theories
2. amore in-depth understanding of how social and cultural factors shape literacy learning



a greater sensitvity to cross-cultural lteracy learning

increased knowledge of in-school and out-of-school literacy practices

an understanding ol 1ssues of power w fiteracy learning

0. knowledpe of 1ssues related to literacy learning, such as multiliteracics, gendey, and self-
regulation

7. adeeper understanding of how beliefs relate to practice

o

Evaluation
The final grade for the course will be based on the following items weighted as indicated:

Lead article discussion: 20%

Book club: 30%

Presentation of ongoing research: 10%
Term paper: 40%

Lead article discussion

All graduate students are expected to read the assigned readings prior 1o class so that they can
participate in the discussion. You will work in pairs for this assignment. To help facilitate
discussion, class members will rotate responsibilities for beginning the discussion of the assigned
readings. This should include: a succinet summary of the problem or issuc and questions that are
generated. The summary (maximum 5 minutes) should not reiterate the whole article/chapter,
just the major points you think arc important. The discussion will take place for 15-20 minutes.
Please prepare 3 questions in total to guide the discussion of the articles/chapters and print these
for doctoral students in your group along with the summaries (onc page for cach article/chapter).
A 2-page double-spaced critical reflection of each article/chapter (there will typically be two
each class) will be submitted by cach group to the course instructor, in addition to the summaries
and questions distributed to the class.

Book club

You and two other doctoral students are responsible for reading and synthesizing major findings
from a book that is fundamental in the field of literacy (see the included list). The purpose of this
assignment is to allow you to delve deeply into a work that has made a major contribution 1o the
field of literacy, and to share your responses to this work with other members of the class in a
whole class presentation. You are expected to give a 15-20 minute presentation to the class,
which includes a summary of what you believe are the major ideas of the book, critical issues,
and implications for practice. A short handout to the entire class is required.

Presentation of ongoing research

You are expected to present on your ongoing rescarch related to your final paper to the class for
10 minutes. For example, what are your research questions? What have you learned so far? What
questions remain unanswered/to be rescarched? Include some of the references/work you have
consulted. A 5-minute question/comment session will follow your presentation. You should
distribute a one-page handout to the class.



Term paper

In this assignment, you will conduct an in-depth review of the literature connected 1o our class
topics/readings. Time will be allocated in class for people with similar interests to share their
ideas and responses to what they have been reading. 1t is acceptable to build on a topic area you
may have reflected on in the book club. Your paper should contain a succinet review of the key
literature 1n the area, and vour critical review of the research literature should lead to strong
implications/recommendations for literacy rescarch/learning. The paper should be 8-10 pages,
including references (Times New Roman, 12 font, double-spaced. no snialler than one-inch
margins). Pleasc use APA style. 1t is expected that some course material will be included in this
review.

Class Schedule of Topics and Required Readings

Session One

Topic: Introductions, course overview, literacy definitions, sociocultural theory, ethnographic
perspectives on literacy learning

Articles: a) Street (2001) b) Gregory, Long, & Volk (2004)

Session Two
Topic: I.anguage and early lileracy learning
Articles: Dickinson & Tabors (2001) b) thd

Session Three
Topic: Storybook reading: Strengths and limitations
Articles: a) Dougherty & Paratore (2018) b) Cunningham & Zibulsky (2011)

Session FFour
Topic: Vocabulary: Critical effects
Articles: a) Bowne, Yoshikawa, & Snow (2016) b) Biemiller (2003)

Session Five
Topic: Self-regulation and early literacy
Articles: a) Blair, Protzko, & Ursache (2011) b) Rimm-Kaufmann & Wanless (2012)

Session Six
Topic: Social class and literacy learing
Articles: a) Tivnan & Hemphill (2005) b) thd

Session Seven
Topic: Culturally diverse families and schools
Articles: a) Valdez (1996) b) McNaughton (2001)

Session Eight
Topic: Power and literacy learning
Articles: a) Freire (2000) b) Delgado Gaitan (2012)




Session Nine
Topic: Book club presentations

Scssion ‘Ten
Topic: Fathers and children’s language/literacy development
Articles: a) Pancsofar & Vernon-lreagans 2010) b) Rowe, Coker, & Pan (2004)

Session IEleven
Topic: Gender and school literacy learning
Articles: a) Lynch (2018) b) IEdwards & Jones (2018)

Scssion fwelve
Topic: Adult literacy and learning success
Articles: Prins (2017) b) thd

Session Thirleen
Topic: Multiliteracics
Articles: a) Barton & Hamilton (1998) b) Low & Campano (2016)

Session Fourteen
Topic: Parent-school partnerships and literacy learning
Arlicles: a) Stefanski, Valli, & Jacobson (2016) b) Baker ct al. (2016)

M-k club ettt
Ballenger, C. (1999). Teaching other people’s children. Literacy and learning in a
bilingual classroom. New York: Teachers College Press.
(teaching, young children, literacy, cultural

difference)

Compton-Lilly, C. (2003). Reading families: The literate lives of urban children. New York:
Teachers College Press.

(language, culture, elementary students, and
urban children)

Gallo, S. (2017). Mi Padre: Mexican immigrant fathers and their children’s education. New
York: Teachers College Press.
(fathers, involvement, beliefs, culture)

Heath, S. (1983). Ways with words. Cambridge, MA: Cambridge University Press.
(social class, language, literacy, culture)
Purcell-Gates, V. & Waterman, R. (2000). Now we read, we see, we speak: Portrait of
literacy development in a Freirean-based adult class. Mahwah, NJ: Lawrence

Erlbaum.
(adult learning, social class, culture, literacy)







Learning Assistants Seminar: Evidence-based STEM Instruction
Justification

This course is designed for undergraduate students serving as Learning Assistants (LAs) across the STEM
disciplines. The Learning Assistant program provides undergraduates with the opportunity to experience the reward
of teaching, develop skills to engage in the challenges of effective instruction, and deepen their content knowledge.
At the same time, they serve a critical role as dedicated and skilled facilitators in the classroom, thus easing the
transition for both students and faculty to active learning. FIU hosts the nation’s largest LA program, with 322 I.As
serving in 146 course sections across 9 STEM departments impacting over 11,400 enrollments in Spring 2018.
Lessons learned in these initiatives are spreading into other courses, where pilot projects have seen an average
increase in passing rates of 16% across 6 courses, which will translate to improved graduation rates in the coming
years. The LA Program has also attracted significant national attention and grant funding for FIU.

The LA program besan in physics, spread across the sciences and mathematics several years ago, and is now in
almost all of the . . .../ disciplines and few non-STEM disciplines and has evolved into an institution-wide initiative
impacting many courses. We are proposing one int  ited course that serves LAs from across the disciplines in
order to foster multidisciplinary collaboration and aevelopment. It will replace the department-based LA seminars
that currently operate as combined sections. The existing structure does not include disciplines outside of the
original four departments implementing the LA model; thus LAs from six departments sign up for an LA seminar
outside their department (Fall 2015). The new course will allow development of disci nary identities for all LAs,
regardless of department, thus providing a pathway for additional departments to participate.




Syllabus
Learning Assistants Seminar: Evidence-based S 11..M Instruction
SMT 3xxx
Tuesday 4:00-5:50 PM / VH 165

Course Objectives

The course prepares Learning Assistants to successfully support students in science, engineering and
mathematics courses. This cornerstone course integrates educational theory, pedagogy, and practice.
Foundations in conceptual development, conceptual change, collaborative learning, technology in
education, and students’ conceptions of various topics in mathematics, science, and engineering are at the
core of the course. Teaching practice topics will be uncovered and include facilitating learning, managing
the classroom, formative and summative assessment, curricula, and differentiating instruction in a
collaborative environment. This is a seminar course where students are responsible for weekly readings,
in-class discussions, and project presentations based on the Learning Assistant field placements.

Learning Outcomes: Upon completion of the course students will have the following understandings,
skills, and dispositions:

» Utilize evidence-based instructional strategies to facilitate the learning of peers in courses at FIU.

e Utilize and demonstrate STEM content knowledge in the facilitation of peers in courses at FIU.

e Understand the key elements of educational theory and practice driving effective classroom

practice.

» Utilize formative assessment in the classroom to identify the unique attributes of undergraduate
students and implement teaching strategies that foster their understanding of classroom content.
Develop reflective instructional practice skills that improve instruction throughout the course.
Discuss how differences in studentle  ng 't teaching and instructional planning.
Discuss strategies for achieving instructional equity.

Understand the role of assessment in teaching practices.
Develop and deploy instructional team skills with fellow LAs and instructors.
Reflect or _  sonal interest in teaching and assess commitment to pursue teaching cerfication.

COURSE ORGANIZATION AND REQUIREMENTS
The course operates as a seminar and thus requires the active participation of everyone in order to
shape its ultimate content and relevance. Our primary activity will be in-depth discussions of course
topics and readings. Requirements include the following:

I -~ Class members will contribute to class discussions to help us as
mdividuals, and as a group, develop meaning of the Learning Assistant experience. The
expectation is that students attend every class session and participate in all discussions.
Attendance credit is earned by arriving on time, signing the roster, and remaining to the end.

2, Yool TMesstie oM efe-t- o= To develop as a Learning Assistant, you must both experience
teaching as well as devote time to reflecting on that experience. To help you  ‘elop, each class
member is expected to submit weekly teaching reflections electronically Tuesdays by 8am.
Prompts for the reflections will be provided many weeks, but these are your reflections and thus
you are free to discuss topics of int  t to you. These reflections will be shared with the Lead
Instructors; however, class member names, but not departments/courses, will be removed. You
will submit reflections through T tIn.com.

After three weeks, if you have only interacted with a handful of students (and/or mainly on
an individual basis), contact your LA Seminar Instructor. Course assignments and the LA
model assume you are regularly engaging with small groups of students.




10.

ot ™ Reflectic -~ Research articles targeting the origins of how people learn are
assigned each week to help class members be effective LAs. To give you a jump start on class
discussions, article reading reflections are assigned and are to be sub  tted electronically by
Tuesdays at 8am. In general, prompts or specific questions will be provided. But the goal of
these reflections is to analyze the central issue(s) / argument(s) of the readings and discuss how
these issues are connected to each other and to other readings. A discussion of the relationship of
the issues/topics and your teaching experiences as a Learning Assistant or other experience (such
as tutoring / other classes) is also encouraged. You will submit reflections through Turnltln.com.

Reading ™~“"~ctior ™ zr ™ ~~iew. In Fall 2014 we found that I.As learned through reviewing and
commenting on their peer’s reading reflections. You will be responsible for submitting one peer
review each week (and receive one as well). Peer reviews based on the previous week’s reading
reflections will be submitted electronically by Tuesdays at 8am. Additional details will be
provided in class and through BlackBoard. Reviews will be submitted through TurnltIn.com.

We ~ 7 once, I
Science. bach week, LAS are expected to meet with the 301ence/mathemaucs/engmeermg course
lead faculty members and the other Learning Assistants in the department (sometimes including

the graduate TAs) to plan and reflect on instruction and to discuss student achievement. Students
cannot succeed in the LA Seminar course if they fail to meet with the Lead Instructor each week.

If you find that your Lead Instructor is not meeting with you, notify your
LA Seminar Instructor so that this can be corrected.

"It 7 "Tger C---—*-~ Each LA will be required to conduct an interview to practice

questioning and to better understand another’s ideas about a scientific or mathematical concept.
Results of this interview will be written up and submitted, as well as used in class discussions. In
addition, each LA will complete and submit a written summary of a field observation of another
LA. During the LA Seminar, you will also have a consultation session with the LA you observed.
(Likewise, you will also be observed and participate in a consultation session.) See BlackBoard
and class announcements for details and due dates.

Final Prc*- . The purpose of this project is to apply and synthesize what you have learned related
to teaching, learning, mathematics, technology, science, engineering, and students. You will
develop a poster presentation that describes changes or development of beliefs about student
learning and the appropriate teaching that facilitates that learning. Suggestions and topics will be
provided during the seminar to guide you in the poster preparation.

TH-~1 T~ There will be a written final during exam week. The fina tam will be replaced by
the average reflection grade for students su  tting at least 11 pairs of reflections on time.
Student who have not submitted at least 11 on time reflections are required to take the final exam.

Class Absences: If a serious illness or a personal emergency prevents you from coming to class,
you must inform us ASAP (preferably prior to class). You will need to provide relevant
documentation such as a doctor’s note and an X-ray detailing where the giant snail bit your leg (or
hospitalization record, death certificate of close family member). As with any active learning
classroom, it is not possible to make up the class without bringing together all of your classmates.
Class participation credit for the missed class is earned by a thoughtful discussion of the content
as it relates to your teaching (see below). Reading and teaching reflections are still required.

TATMIN-LA 77T 7T T 77T X If you are not participating in the LA experience but you are
interested in adding teaching certification to your degree or are enrolled in a teacher preparation
program, you should contact us immediately. The science and mathematics teacher preparation
programs are being transformed through the FIUteach grant, which provides a no cost
replacement for LA seminar (SMT 2661: STEP 1). Please contact us for more information.










From: Werner Boeglin

Sent: Thursday, September 13, 2018 4:31 PM

To: Hagit S Kornreich Leshem <hkornrei@fiu.edu>
Subject: Re: Learning Assistant Seminar Course Revision

Hello Hagit,

I do not see a problem having a course SMT-3XXX with the title Learning Assistant Seminar. If you would
like to tatk further, please let me know.

Kind regards

Werner

Werner Boeglin

Professor

Dept. of Physics, Florida International University
CP 236, MMC

11200 SW 8th Street

Miami, FL, 33199

On Sep 13, 2018, at 9:55 AM, Hagit S Kornreich Leshem ~wrote:

Dear Dr. Boeglin,

| hope this finds you well. I'm reaching out to see if we could meet soon to talk about Learning Assistants
and more specifically about course code revision of the Learning Assistant seminar. We would like to
propose a change in the course code and title of the Learning Assistant seminar and ask for your
agreement to do so. Specifically, we would like to propose an SMT 3XXX course titled LA Seminar. The
content of the course would remain the same. The course is currently cross-listed as PHY3012-
MAE3893-CHM3945-ESC3050.

It would be great if you could share your availability. We can also speak on the phone if that’s easier.
You can reach me at #7682.

Thanks,

Hagit

Hagit Kornreich-Leshem, PhD

Director of the Learning Assistant (LA) Program
STEM Transformation Institute, vh166

P!

Florida international University

11200 SW 8 St
Miami . FL 33199
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Chemistry

From: Yong Cai

Sent: Tuesday, November 27, 2018 2:39 PM

To: Hagit S Kornreich Leshem <hkornrei@fiu.edu>

Subject: FW: LA Seminar Course Code Revision

Dear Hagit,

Just let you know that the Department of Chemistry and Biochemistry supports the proposal. Thanks.

Best regards,

Earth and Environment

Page 2 of 4






Psychology

From: Kristin Nichols-Lopez

Sent: Tuesday, September 18, 2018 12:23:57 PM
To: Hagit S Kornreich Leshem

Subject: Re:

Hi Hagit,

The psychology department supports the decision to transition the LA Seminar course codes to ones
that are more interdisciplinary in nature.

We are supportive of the LA model and many of our students are actively involved as LAs in our PSY
2012 and PSY 3211 courses. We would like to continue to expand our participation.

Sincerely,

Kristin Nichols-Lopez, Ph.D.
Associate Chair
Director, Professional Counseling Psychology Master’s Program

Department of Psychology
Florida International University

Sch~~! ~¥ Engineerin~ ~~- T~mputing

Dear Hagit,

This sounds great. College of Engineering and Computing is supportive of this and best of luck!
Regards,

Mark Weiss
Assoc. Dean, CEC
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New Course Justification
WST 5XXX Gender Violence and the Law:
Global Perspectives

“Gender Violence and the Law: Global Perspectives” was developed in the 2017-18 academic year as a tutly onine,
undergraduate course (WST 4115). This graduate-level course proposal accommodates the increasing demand by
graduate students to provide an area of concentration on multiple forr of + der violence and their global
ramifications. At the 5000-level, this course stipulates additional course work for graduate credit. This includes writing
an Op-Ed and completing a comprehensive Research Paper, as well as additional readings. Graduate students will
be evaluated on a more rigorous basis than undergraduates.

This course aims to provide a critical introduction to mutltiple forms of gender violence and its global ramifications.
Engaging students in a collaborative, intersectional analysis of the complex dynamics resulting in and reinforcing
gendered violence, this course requires students to examine the legal framework in place to address these crimes,
locally as well as globally. Through interactive discussions and group projects on a global level, as well as analytical,
interpretive, and research writing, students develop crit  problem-solving strategies addressing  l-life issues.

The globalization of FIU's women'’s and gender studies curriculum is vital for generating student awareness as global
citizens, shifting their perspective to recognizing responsibility for creating a socially just world, and not least of all,
contribute to student success. Gender Violence and the Law will enhance the curriculum for the Women’s and Gender
Studies Graduate Certificate by offering an interdisciplinary and global course.

In addition, this course aligns with FIU's overall goal of improving and inci  ;ing online education and contributes to
the globalization of the curriculum to address global challenges and concerns: This course is designed to be taught
as a Collaborative Online International Learning course. In partnership with an international university, students will
collaborate with COIL partner students in a joint group project aimed at identifying and seeking soiutions for global
gender injustices that will enhance students’ intercultural awareness and global perspective. While Gender Violence
and the Law does not require a Collaborative Online International Learning environment, the course is designed as
such.










G
MIDTERM EXAM (10 pts)
The Midterm Exam each consist of one essay ¢ *~~*ion that tests your unc standing of cou :readings, tures,

and media analyses. You may take the exam at any time between Monday and Sunday in the week it is scheduled.
Exams are due by Sunday night (11:59pm). You will only have 60 minutes to complete it. Once you open the exam,
you "' = forced to finish it, S0 make st you are ¢ »ared before you try to access the exam. You can find the
“‘GUibe: EXAM” located in the Student Resources Module.

QUIZZES (20 pts)
Syllabus Quiz (non-graded; required)

The Syllabus Quiz is to be completed first thing after reviewing the course syllabus. Suc  sful completion of the
Syllabus Quiz (90%) will unlock the first course Weekly Modutes. You can take the Syllabus Quiz unlimited times
throughout the semester to test your hardware. Results (total score) will be accessible immediately after taking the
quiz.

Reading Quizzes (20 pts)

You will be required to take weekly open book/ open notes quizzes on Canvas, 10 in total. Each weekly quiz is worth
2 points. These quizzes cover the assigned textbook readings and articles for each Module and contain multiple-
choice and true/false questions.

You will only have 30 minutes to complete each quiz. You will be able to take each quiz three times (if you choose to
do so), and only the highest score will be counted. However, bear in mind that the quizzes are randomized, e.g. you
will not get the same questions again. Once you open the quiz, you will be forced to finish it, so make sure you are
prepared before you try to access a quiz. Quizzes will be accessible Monday 7:00am. You may e the quiz at any
time before the deadline, but quizzes are usually due by Sunday night (11:59pm). Please check the : ailed course
schedule for submission deadlines.

GROUP DISCUSSIONS (20 points)

Every week, students are expected to reflect on the Module's readings/videos/lectures in online discussions. Weekly
discussions are required for 10 content Modules, each discussion worth 2 points. Due dates as indicated in the course
schedule. For guidelines as well as rubrics for grading, please check the “GUIDE: DISCUSSIONS” under 'Student
Resources’.

OP-ED (10 pts)

You are to choose a topic from tl  course material and, after approval of topic by instructor, write an Op-Ed (approx.
750-1000 words). The purpose of an Op-Ed is to use facts and research to de  2p a persuasive argument. 1 strongly
recommend reading Op-Ed's in news media (New York Times, Washington Post, etc.) to get a better idea of what
these look like. An Op-Ed generally tackles only one small part of an issue and takes a clear side. For example, you
might develop an argun 1t about domestic violence by focusing on vulnerable communities and international law.
Detailed instructions are provic Iin the "GUIDE: OP-ED” available in the ‘Student Resources Module’.

COIL GROUP PROJECT (10 points)

FIU students will team up with students from an international partner university. Teams will conduct  earch on an
assigned course topic, contrast and compare their findings, and create a joint project that connects group results to
course concepts. For details, see “GUIDE: COIL PROJECT".

RESEARCH PAPER (30 pts)

Based a topic of global gender violence of your choice, pending instructor approval, you will provide a critical review
of the available literature, analyzing strengths and limitations of research, synthesis of findings, and recommendations
for future research outlining possible gaps. Format. 15 double-spaced, APA or b «-style. Detailed instructions are
provided in the “GUIDE: RESEARCH PAPER” available in the ‘Student Resources Module’.















