


Course Change Justification.

The new course title reflects the psychomotor domain parameter, thereby expanding introduction
to the field to non-school based environment in line with degree and professional certification
requirements.




PET 4401 ADMINISTRATION OF FITNESS OPERATIONS

PROFESSOR INFORMATION

Instructor:

E-mail:

COURSE DESCRIPTION AND PURPOSE

This course will provide the physical education major with the ability to plan and implement a
business plan (i.e. school based physical education and/or personal training} encompassing the
components of leadership, budget, facility management and personnel.

TEXTBOOK

Health Fitness Management
Mike 1tes

Second edition

ISBN- 13: 978-0-7360-6205-3
ISBN — 10: 0-7360-6205-X

You may purchase your textbook online at the FIU Bookstore.

COURSE OBJECTIVES

Student * ~~rning O "*~9Imes

After taking this course, students will be able to:

o Explore and understand the impact of small business in society and the history of
entrepreneurship.

e Identify a systematic way in which to generate a list of potential business/ program
ideas and the initial steps in evaluating the viability of these ideas.

o ldentify the steps In analyzing the external environment.

e Define a business/program mission and formulate a consistent strategy for the
business/program.

o Develop an actionable financial plan for the business/program.

¢ Examine several legal issues that impact the founding of a new business/program.

« Identify the practical, process-based actions that must occur to begin business/program
operations.

s Establish the accounting systems and processes that are central to the operations in the
start-up of a new business.

o  xplore the system of human resource manag:_._. :nt that includes the hiring, inspiring,
and managing of personnel.



+ Explore why marketing is important and why a new business must seek to make its
target customers aware that they have a product or service.

Methe * M M-—--- ring £*-“ent Learning:

Studer ; will:

« Complete online examinations and chapter quizzes
e Complete Assignments
¢ Submit a Taskstream project

DEPARTMENT CONCEPTUAL FRAMEWORK

The desired future of the Department of Teaching and Learning at Florida International
University is one in which candidates, faculty, and staff embrace the shared experiences of a
diverse, international, professional learning community. The three major outcomes become the
lens through which each program organizes learning experiences and contributes to the vision
and aim of the College. The outcomes include: a) Unit Content Outce i Stewards of the
Discipline (Knowledge); b) Unit Process Outcome: Reflective Inquirer (Skills); and ¢) Unit
Dispositions Outcome: Mindful Educator {Dispositions). The desired performance learning
outcomes, or institutional standards, of teacher candidates at the initial level are aligned with
state and professional standards.

IMPORTANT INFORMATION

POLICIES

Please review the FIU'~ "~I'~*~+ webpage. The policies webpage contains essential info  ition
regarding guidelines relevant to all courses at FiU, as well as additional information about
acceptable netiquette for online courses.

As amember of the FIU community you are expected to be knowledgeable about the
behavioral expectations set forth in the FI'* “*uder* “~'~ ~f Conduct.

TECHNICAL REQUIREMENTS AND SKILLS

One of the greatest barriers to taking an online course is a lack of basic computer literacy. By
computer literacy we mean being able to manage and organize computer files efficiently, and
learning to use your computer's operating system and software quickly and easily. Keep in mind
that this is not a computer literacy course; but students enrolied in online courses are expected
to have moderate proficiency using a computer. Please go to the "What's Requir--" webpage
to find out mare information on this subject.

Please visit our Technical Reg'-*~—~-*- webpage for additional information.



ACCESSIBILITY AND ACCOMMODATION

The Disability Resource Center collaborates with students, faculty, staff, and community
members to create diverse learning environments that are usable, equitable, inclusive and
sustainable, The DRC provides FIU students with disabilities the necessary support to
successfully complete their education and participate in activities available to all students. If
you have a diagnosed disability and plan to utilize ademic accommodations, please contact
the Center at 305-348-3532 or visit them at the Graham Center GC 190.

Please visit our ADA Compl‘~~-2 webpage for information about accessibility involving the tools
used in this course.

Please visit the LMS Accessibility webpage for more information: Car-—~-
All students will be required to access the following websites for the duration of this course:

e Canvas LMS; https://canvas.fiu.edu
. FIU mail: | PR S Im--:l ::.]_L....l..

For ai tional assistance please contact FIU's Disability Rr~-""rc- ~-1ter.
ACADEMIC MISCONDUCT STATEMENT

Florida International University is a community dedicated to generating and imparting

know ige through excellent teaching and research, the rigorous and respectful exchange of
ideas and community service. All students should respect the right of others to have an
equitable opportunity to learn and honestly to demonstrate the quality of their learning.

Ther e, all students are expected to adhere to a standard of academic conduct, which
demonstrates respect for themselves, their fellow students, and the educational mission of the
University. All students are deemed by the University to understand that if they are found
responsible for academic misconduct, they will be subject to the Academic Misconduct
procedures and sanctions, as outlined in the Student Handbook.

Academic Misconduct includes: Cheating — The unauthorized use of books, notes, aids,
electronic sources; or assistance from another person with respect to examinations, course
assignments, field service reports, class recitations; or the unauthorized possession of
examination papers or course materials, whether originally authorized or not. Plagiarism — The
use and appropriation of another’s work without any indication of the source and the
representation of such work as the student’s own. Any student who fails to give credit for ideas,
expressions or materials taken from another source, including internet sources, is responsible
for plagiarism.






22. When sending e-mails, please follow proper e-mail etiquette (see E-mail Etiquette
befow). .

23. Every attempt will be made by the professor to return e-mails within 24 hours. This will
be in effect between 10:00 am — 4:00 pm Monday ~ Friday, and only while schoolis in
session.

24, When communications are returned, the student may be directed to a resource to
attain the information (Canvas, syllabus, handouts, FIU website, and/or announcements
made in class).

25. Not receiving communication from the professor <~~~ =2t excuse course due dates
{quizzes, exan '~ ~“'~ns, written assignments, labs, etc.).

E-maj' =“‘guette

Proper sentence structure, grammar, and salutations are required in alt e-mail communications
(no texting, etc.). Review the Core Rules of Netiquette and take the quiz for e-mail guidelines:
http://v--~-.albir- ~om/netique*-~/

Subject: Include your name and course name in the Subject. This information facilitates
retrieval of your records, thus expediting an e-mail response. E-mails without this
information may be returned to the student with a request for correct subject
information. An example would read:

Subject: John Doe, PET 4401 - OL

Body: When composing your e-mail. Please preserve the integrity and professional
decorum of the course. E-mails expressing anger, inflammatory comments, or a general
disrespect for the course policy or professor are not acceptable and will be returned
with a request to meet with the professor. E-mails may also be forwarded to the proper
University authorities for further disciplinary action.

DISCUSSION FORUMS

Keep in mind that your discussion forum postings will likely be seen by other members of the
cour  Care should be taken when determining what to post.

ASSESSMENTS

Exams: There are two (2} exams consisting of 50 questions multiple choice. Exams are accessed
through Canvas under the PET 4401 “EXAMS” link in the left-hand column. Exams are time and
date sensitive. Have a secure internet connection when taking the exam (e.g. do not use your
cell one, do not take it at your place of employment). Students are responsible for
completing all assessments by the posted deadlines.

Quizz--* There will be 4(four) quizzes from different chapters, multiple choice. Quizzes are
accessed through Canvas under the PET 4401 “QUIZZES” link in the left-hand column. Quizzes















Course change justification PET 4510.

The new course title reflects the psychomotor domain parameter, thereby expanding introduction
to the field to non-school based environment in line with degree and professional certification

requirements.




Florida International University

Evaluation in Kinesiology {03 credits)

PET4510
Semester:
Location:

Instructor:

Phone:

E-mail:

Office Hours:

I. Purpos- ~“Cou "

A. Course Description :

Students will be introduced to methods central to the evaluation of Kinesiology. Content
_includes but is not limited to: motor skill testing, fitness testing, analysis, statistical concepts

and norms.

B. Course Objectives

Upon completion of this course, students will have demonstrated the following:

1. Knowledge of how to apply evaluation methods to Kiy  iiology.

2. Knowledge of the basic statistical procedures necessary for analyzing test results in
Kinesiology.

3. The skill to compute grades using various systems.

4. Knowledge of the concepts of validity, reliability and objectivity in Kinesiology.

5. The skill to create and execute appropriate plans to teach and assess a specific motor skill in
Kinesiology.

6. The skill to administer standardized physical fitness tests.

7. The skill to develop written test items related to the content of movement activities.

C. Course Readings

Evaluation Research in Academic Journals. A practical guide to realistic evaluation. 6 Edition (2014).
Fred Pyrczak

Pyrrczak Publishing

ISBN: 014-0616-0518-06

Weekly online research articles in the field of kinesiology.
D.Main Topics

1. Background for Evaluating Research Reports in Kinesiology

4. Evaluating Introductions and Literature Reviews in Kinesiology

5. A Closer Look at Evaluating Literature Reviews in Kinesiology
6. Evaluating Samples When Researchers Generalize in Kinesiology



7. Evaluating Samples When Researchers Do Not Generalize in Kinesiology

8. Evaluating Measures in Kinesiology

9. Evaluating Experimental Procedures in Kinesiology

10. Evaluating Motor Skill Specific Methods and Measures in Kinesiology

11. Evaluating Analysis and Results Sections: Quantitative Research in Kinesiology
12. Evaluating Analysis and Results Sections: Qualitative Rescarch in Kinesiology

13. Evaluating Analysis and Results Sections: Mixed Methods Research in Kinesiology
14. Evaluating Discussion Sections in Kinesiology

15. Evaluating Systematic Reviews and Meta-Analyses in Kinesiology

TT A

catoic o grity St ent

Florida International University is a community dedicated to generating and imparting
knowledge through excellent teaching and research, the rigorous and respectful exchange of
ideas and community service. All students should respect the right of others to have an
equitable opportunity to learn and honestly to demonstrate the quality of their learning.
Therefore, all students are expected to adhere to a standard of academic conduct, which
demonstrates respect for themselves, their fellow students, and the educational mission of the
University. All students are deemed by the University to understand that if they are found
responsible for academic misconduct, they will be subject to the Academic Misconduct
procedures and sanctions, as outlined in the Student Handbook.

Misconduct includes: Cheating - The unauthorized use of books, notes, aids, electronic sources;
or assistance from another person with respect to examinations, course assignments, field
service reports, class recitations; or the unauthorized possession of examination papers or
course materials, whether originally authorized or not. Plagiarism - The use and appropriation
of another’s work without any indication of the source and the representation of such work as
the student’s own. Any student, who fails to give credit for ideas, expressions or materials
taken from another source, including internet sources, is responsible for plagiarism.

ln nr;glt nTT_JITY 'nr‘r*r\rr'ng‘r“ I‘T‘\TTT,“n rm' . ‘g]-- L‘:.—J_-_QJ.. 11

The Disability Resource Center’s mission is to provide FIU students with disabilities the
necessary support to successfully compiete their education and participate in activities
available to all students. If you have a diagnosed disability and need assistance or instructional
accommodations, please contact the Center at 305-348-3532 or visit them at the Graham Center
(GC) 190.






Course change justification PET 5216.

The new course title reflects the psychomotor domain parameter, thereby expanding introduction
to the field to non-school based environment in line with degree and professional certification
requirements.



~Arts, Sciences School of Education and

& & & Education - Human Development
DLPARTMFNT OF TEACHING & LEARNING -

Course: PET 5216 Sport and Exercise Psychology

Term:
Day:
Professor:
R 5 5 s 7 - R . R

E-mail:

Office hrs.

Requ~~- Textl -~
Weinberg, R., & Gould, D. Foundat~~~ ~f sport & ex -~~~ psychology. Human Kinetics. 6 edition.

P-nn of C-se;

This course is designed to provide the student with the knowledge and experiences related to the psychological
aspects of sport, exercise and other physical activity. This course is provided to improve the professional
practices of students who work with athletes and other pa :zipants involved in exercise and other physical
activities, This course contributes to the program goals by providing master teachers, sport coaches,; sonal
trainers, athletic trainers and sport science and rehabilitation professionals with a strong theoretical background
in the area of sport psychology. The course is required in the graduate Kinesiology & Exercise Science
program and may also be taken for three semester hours of credit toward recertification.

' PR Ob]"\ ~dieenns
Upon completion of the course the students will:

1.0  Examine the connections between sport skill learning, athletic performance and character development.

2.0 Understand the role of positive reinforcement, feedback and expectations in athletic performahcés.

3.0 Understand group dynamics as it applies to exercise/sports/athletics.

4.0  Understand the principles of effective goal setting, relaxation, concentration, and visualization
procedures for obtaining peak performance in sport and physical activity.

5.0  Understand the princi}‘ales related to the psychology of athletic injuries.

6.0  Beable to identify effective leadership and decision-making processes in exercise/sports/athletics.

7.0  Use effective goal setting, relaxation, ita . paration, concentration, and visualization procedures

for obtaining peak performance in sport and physical activity.

8.0  Understand the models and issues related to burnout and overtraining in sport and exercise contexts.



Major Topics:

Personality in sport and physical activily

Motivation in sport and physical activity

Arousal, stress, and anxiety in sport and physical activity
Competition and Cooperation in sport and physical activity
Feedback, reinforcement, and intrinsic motivation in sport and physical activity
Group and team dynamics in sport and physical activity

Group cohesion in sport and physical activity

Leadership 1n sport and physical activity

Communication in sport and physical activity

Introduction to psycholoeical skills training for sport and physical activity

Arousal regulation in spurt and physical activity e
Imagery in sport and physical activity

Self-confidence in sport and physical activity

Goal setting in sport and physical activity

Concentration in sport and physical activity

Exercise and psychological well-being in sport and physical activity
Exercise behavior and adherence

Athletic injuries and psychology in sport and physical activity
Addictive and unhealthy behaviors in sport and physical activity
Burnout and overtraining in sport and physical activity

Children and sport and exercise psychology

Aggression in sport and exercise

Character development and good sporting behavior.

[ VNS !mn lL‘_vnln ném_
Knowledge Exam (50 points)

The knowledge examination will consist of multiple choice, T/F, short answer, and essay-type questions. The
examination will include information covered throughout the course (theoretical and otherwise), including
material presented by the students during presentations.

Leadership, Attendance, Participation and Chapter Quizzes (30 points)

This class requires reflective student-participation and therefore, attendance is expected as is textbook and
other assigned readings. Throughout the semester, at least on a bi-weekly basis, a non-announced, a short
chapter quiz will be administered prior to lecture and discussions. A maximum of 50 points _ 1y be obtained
throughout the semester. Quizzes will consist of multiple choice, true/false and short answer. If you are not
in attendance when the quiz is administered, you may not complete it for that chapter.

Presentation and Written Research Report (50 points)

Students will be assigned an out-of-class research field experience which will be supplied by the instructor.
Students will be expected to complete the assignments on time and prepare a related class power-point
presentation and a written report. This is a small group project. The power-point presentation should include



answers/comments to the follown  juestions/statements:

What was your group to do?

Who were your participants?

Where, when and how was the data collected and analyzed?

What did your group conclude? Did your findings support/contradict research in the area?
How could you improve upon this experience?

One written report will be required from each group of students. In addition o the required exercises and
discussion questions included on the assignment, the written report should include insightful analysis of the
experience. The length of the written report should not exceed six (15) double-spaced, pages (font ~~t not to
be smalle=*"an 12 po'~*~). The due date for the written report is contained within the course outline. 1he

—written amalysis must mclude personal and research=driven material otlrey thanw what is included withinthe

course textbook. The following questions/requirements must be addressed:

1. Include a brief, well-written and current literature review — with other references besides the textbook.
2. An overview of the questions/comments answered in your power-point presentation
3. Did your results support current research about the topic? Provide examples (i.c., compare & confrast) using

research references. (You may cite the course textbook but other journal articles ete. are required to substantiate
your findings and discussion)

4. Did your observations or research findings expand your present knowledge base concerning coaching, teaching,
or competing in athletic contests? Provide explanations & ¢xamples.

5. Do you think that completing this assignment will influence your own professional practices? If so, explain and
provide examples.

Course Re~Yngs

Backhouse, S.H., Ekkekakis, P., Biddle, S.J.H., Foskett, A., & Williams, C. (2007). Exercise makes people feel better but
people are inactive: Paradox or artifact? Journal of Sport & Exercise Psychology, 29, 498-517.

1 emke, M, Brand, R., Schweizer, 5., & Kahlert, D. (2010). Exercise might be good for me, but i don’t feel gooc  Hout
it: Do automatic associations prcdict exercise behavior? Journal of Sport & Exercise Psychology, 32, 137-153.

Boardley, 1.D., & Kavussanu, M. (2010). Effects of goal orientation and perceived value of toughness on antisoctal
behavior in soccer: The mediating role of moral disengagement. Journal of Sport & Exercise Psychology, 32,
176-192.

Craft, L.L., Magyar, T.M., Bechker, B.J., & Feltz, D L. (2003). The relationship between the competitive state anxiety
inventory-2 and sport performance: A meta-analysis. Journal of Sport & Exercise Psychology, 26, 44-65.

Etnier, ].L, & Chang, Y -K. (2009). The effect of physical activity on executive function: A brief commentary on
definitions, measurement issues. and the current state of the literature. Journal of Sport & Exercise Psychology,
31, 469-483. Journal of Spori  Exercise Psychology, 32, 753-763.

Feltz, DL, Kert, NL, & 1, B.C. (2011). Buddy Up: The Kéhler effect applied to health games. Jowrnal of Sport &
Exercise Psychology, 33, 506-526.

Gapin, J. & Etnier, J.L. (2010). The relationship between physical activity and executive function performance in children
with attention-deficit hyperactivity disorder.

Johnson, U, Ekengten, J., & Andetsen, M.B. (2005). Injury prevention in Sweden: Helping soccer players at risk.
Journal of Sport & Exercise Psychology, 27, 32-38.



Kyllo, LB. & Landers, D.M. (1995). Goal setting in sport and exercise: A research synthesis to resolve the controversy.
Journal of Sport & Exercise Psychology, 17,117-137.

T.azaras, L., Barkoukis, V., Radofinos, A. & Tzorbatzoudis, H. (2010). Predictors of doping intentions in elite-level
athletes: A social cognitive approach. Journal of Sport & Exercise Psychology, 32, 694-710.

Mattinent, G., & Ferrand, C.. (2009). A naturalistic study of directional interpretation process of descrete emotions
during high-stakes table tennis matches. Journal of Sport & Exercise Psychology, 31, 318-336.

McClung, M. & Collins, D. (2007). “Because I know it willl”: Placebo effects of an ergogenic aid on athletic performance.
Jouwrnal of Sport & Exercise Psychology, 29, 382-394.

Netuwenhuys, A, Pijpet, ] R., Oudejans, RR D. & Bakker, F.C. (2008). The influence of anxiety on visual attention in
climbing. Journal of Sport & Exercise Psychology, 30, 171-185.

————Podleg; L &Ekund; R-C-(2010): Returning-to-competition after a serious injury:The-role of selfdetermination—
Journal of Sports Sciences, 28, 819-831.

Sagar, S.S., & Stoeber, ]. (2009), Perfectionism, fear of failure, and affective responses to success and faiture: The central
tole of fear of experiencing shame and embartrassment Journal of Sport & Exercise Psychology, 31, 602-627.

Sapieja, K.M., Dunn, ].G H., and Holt, N.L. (2011}. Perfectionism and perceptions of parenting styles in male youth
soccer. Journal of Sport & Exercise Psychology, 33, 20-39.

Stith, R.E., Smoll, F.L. & Cutts, B. (1979). Coach effectiveness training: A cognitive-behavioral approach to enhancing
relationship skills in youth sport coaches. Journal of Sport Psychology, 1, 59-75.

Stanger, N, Kavussanu; M., & Ring, C. (2012). Put yourself in their boots: Effects of empathy on emotion and
aggression. Journal of Sport & Exercise Psychology, 34, 208-222.

Stoeber, J., Uphill, M.A., & Hotham, S.. (2009). Predicting race petfotmance in triathlon: The role o:  tfectionism,
achievement goals, and personal goal setting. Journal of Sport & Exercise Psychology, 31, 211-245.

Tod, D., Hardy, J., & Oliver, E. (2011). Effects of self-talk: A systematic teview. Journal of Sport & Exercise
Psychology, 33, 666-687.

ACADEMIC INTEGRITY STATEMENT:

Florida International University is a community dedicated to generating and imparting knowledge through
excellent teaching and research, the rigorous and respectful exchange of ideas and community service. All
students should respect the right of others to have an equitable opportunity to Jearn and honestly to demonstrate
the quality of their learning. Therefore, all students are expected to adhere to a standard of academic conduct,
which demonstrates respect for themselves, their fellow students, and the educational mission of the University.
All students are deemed by the University to understand that if they are found responsible for academic
misconduct, they will be subject to the Academic Misconduct procedures and sanctions, as outlined in the
Student Handbook. Students who plagiarize or cheat can be charged with academic misconduct. Penalties for
academic misconduct can be as severe as di  ssal from the University.

Be assured and forewarned that cheating will not be tolerated in this course. All cases of suspected cheating or
plagiarism will be referred to the University’s Committee on Academic Misconduct. This action is required by
all instructors. Regarding the consequences of being found guilty of dishonest academic practice, the instructor
shall make an academic judgment about the student’s grade on that work and in that course and shall report
incidents to the Primary Administrative . .ficer.

Misconduct includes:

Cheating — The unauthorized use of books, notes, aids, electronic sources; or assistance from another person



with respect to examinations, course assignmments, field service reports, class recitations; or the unauthorized
possession of examination papers or course materials, whether originally authorized or not.

Plagiarism — The use and appropriation of another’s work without any indication of the source and the
representation of such work as the student’s own. Any student who fails to give credit for ideas, expressions or
materials taken from another source, including internet sources, is responsible for plagiarism.

b fiwww?2 fiu.edu/~ims/standards_of conduc* “1m . All submitted assignments will automatically be
reviewed by Turnitin, a plagiarism detection service. An originality report will be automatically generated for
your instructor’s review. Additional information about plagiarism and Turnitin, can be found at this site:

ht .//online.fiu.edu/faculty/resources/ple ~~-7m

All of the following are considered plagiarism:
« Tuming in someone else's work as your own.

*"Copying words ot ideas from someone else without giving credit. ™~
» Failing to put a quotation in quotation marks.

= Giving incorrect information about the source of a quotation.

» Changing words, but copying the sentence structure of a source without giving credit.

» Copying so many words or ideas from a source that it makes up the majority of your work, whether you
give credit or not.

DISABILITY RESOURCE CENTER:
The Disability Resource Center’s mission is to provide FIU students with disabilities the necessary supports to
successtully complete their education and participate in activities available to all students. If you have a

diagnosed disability and need assistance or instructional accommodations, please contact the Center at 305-348-
3532 or visit them at the Graham Center (GC) 190.

POLICY FOR ASSIGNING AN INCOMPLETE “I” GRADE

An incomplete grade is a temporary symbol given at the discretion of the instructor for work not completed
because of serious and documented interruption not caused by the student’s own negligence. An incomplete
must be made up as quickly as possible, but no later than two (2) consecutive semesters after the initial taking
of the course or it will automatically default to an “F” or the grade that the student earned in the course. There is
no extension of the two (2) semester deadline. The student must not register again for the course to make up the
incomplete. Students who have incomplete grades on their records must remove the incomplete by the end of
the fourth week of the term in which they plan to graduate. Failure to do so will result in a cancellation of
graduation.

In such cases where the course instructor determines that it is appropriate to award a student a grade of “I”

(incomplete) the following steps must be followed. Using an Official University Form, the course instructor will
r Ort the following:

1. The grade earned by the student to date.

2. The missing work and the percentage of the final grade it represents (this requires the details of the
specific missing assignment).

3. The date the instructor ¢ :cts the missing work to be submitted or in the case of an exa:rnination‘i
made up. '

4. The justification for awarding the grade of “I”.

5. Have the student sign the form.

6. Submit the form to the Department Chair and Dean, and maintain a copy for instructor records and
provide a copy fortl student.

7. Upon satisfying the requirements for a grade, the instructor will sign off on the form and attach it to
the change of grade form she or he will submit.

ACADEMIC CALENDAR
Please view the following website for important term deadlines:



http://calendar. fiu.edu/events/index/calc= "~ ~~g*~i¢/







Course change justification PET 6597.

The new course title reflects the psychomotor domain parameter, thereby expanding introduction
to the field to non-school based environment in line with degree and professional certification
requirements.




COURSE SYLLABUS
RESEARCH IN KINESIOLOGY
PET6597

GFMERA! INFORMATION

PROFESSOR INFORMATION

Instructor: Phone:

)fice:—— — Fax; e
Office Hours: Email:
Website:

COURSE DESCRIPTION AND PURPOSE

The purpose of this course is to introduce students to the basic aspects of reading, evaluating, and writing
research in kinesiclogy. Topics include the understanding of the scientific method, problem selection,
literature review, types of research, data presentation and interpretations ar  scientific writing. in addition,
students will learn to the use digital tools to facilitate the planning and implementation of a research
project, including the use of specific data ba  as well as the utilization of research writing software.

COURSE OBJECTIVES

Through the interaction of the theory and practical application examples, students will be able to:

B Understand the scientific method, research design, and basic statistical approaches in kinesiology.

B Identify the skills necessary to perform a thorough search of published scientific literature in
kinesiology.

B Understand the peer review process and apply the knowledge of objectives in kinesiology.
Explain how a problem statement is defined as well as the hypothesis, assumptions and limitations
of a research study in kinesiology.

ldentify the ethical issues in research and role of the IRB in kinesiology.

Critically evaluate peer-reviewed literature in kinesiology.

Explain how a research study is conducted in kinesiology.

Approach and solve problems in a scientific way in kinesiology.

Describe the methodology of a research project in kinesiology.

Recognize the different types of research, strength, limitations and appropriate utilization.
Practice the principles of effective scientific writing and data presentation.

Understand the concepts of alpha, power, sample size and effect size and how are they use in
research plannii  and evaluation.

=

RN RBPDERIXA



W Discuss several types of correlation, the reliability and meaningfulness of correlation coefficients,
and the use of correlation for predictions.

R Define the statistical techniques used in situations in which differences among groups are the
focus of attention in kinesiology.

B  Select the most appropriate format to present data and the coresponding interpretation.

Recognize the top journals in sports science.

¥ Understand the process of publication and posier presentations in kinesiology.

<

TEXTBOOK

RESEARCH

——Research-Methods-in-Physical-Activity-6™-Edition-(2011)-Requirec
; .mETI‘;IODS ’ :
Rk )

Jerry Thomas, Jack Nelson, Stephen Silverman
Human Kinetics

ISBN: 9780736089395

Evaluation Research in Academic _Jouﬁfl_'als'.‘ A practical guide to realistic
evaluation. 6 Edition (2014). Recommended.

Fred Pyrczak
Pyrrezak Publishing

ISBN: 014-0616-0518-06

You may purchase your textbooks online at the ="' ";_Q*'“*- =

Major Topics

- Infroduction to Research in physical activity

- Developing the problem and using the literature in kinesiology

- APA writing style

- Peerreview process

- Ethical Issues in ressarch and scholarship

- Presenting the problem

- Formulating the methods in kinesiology

- Historical research in physical activity

- Philosophic research in physical activity

- Research synthesis {Meta-Analysis) in kinesiology

-~ Experimental and Quasi-Experimental research in kinesiology

- Surveys and other types of descriptive research methods in kinesiclogy
- Completing the research process in kinesiology

- Ways of reporting research in kinesiology

- Statistical Issues in research planning and evaluation in kinesiology
- Measuring research variables in kinesiology

- Relationships among variables in kinesiology

- Differences among groups in kinesiology



ACADEMIC INTEGRITY STATEMENT:

Florida International University is a community dedicated to generating and imparting knowledge through
excellent teaching and research, the rigorous and respectful exchange of ideas and community service. All
students should respect the right of others to have an equitable opportunity to learn and honestly to
demonstrate the quality of their learning. Therefore, all students are expected to adhere to a standard of
academic conduct, which demonstrates respect for themselves, their fellow students, and the educational
mission of the University. All students are deemed by the University to understand that if they are found
responsible for academic misconduct, they will be subject to the Academic Misconduct procedures and
sanctions, as outlined in the Student Handbook. ‘

Misconduct includes: Cheating — The unauthorized use of books, notes, aids, electronic sources; or
assistance from another person with respect to examinations, course assignments, field service reports,
class recitations; or the unauthorized possession of examination papers or course materials, whether
originally authorized or not. Plagiarism — The use and appropriation of another's work without any indication
of the source and the representation of such work as the student's own. Any student, who fails to give
credit for ideas, expressions or materials ta | from another source, including ir net sources, is
responsible for plagiarism.

All submitted assignments will automatically be reviewed by Turnitin, a plagiarism detection service. An
originality report will be automatically generated for your instructor's review, Additional information about
plagiarism and Turnitin, can be found at this site” =*~'only =~ ' " " - ™'==jarism

DISABILITY RESOURCE CENTER: f“#m:/ttun £ goteeit

The Disability Resource Center's mission is fo provide FIU students with disabiliti  the necessary supports
to successfully complete their education and participate in activities available to all students. if you have a
diagnosed disability and need assistance or instructional accommodations, please contact the Center at 305-
348-3532 or visit them at the Graham Center (GC) 190.

POLICY FOR ASSIGNING AN INCOMPLETE “I” GRADE:

An incomplete grade is a temporary symbol given at the discretion of the instructor for work not completed
because of serious interruption not caused by the student’'s own negligence. An incomplete must be made
up as quickly as possible, but no later than two (2) consecutive ser  ters after the initial taking of the
course or it will automatically default to an “F" or the grade that the student earned in the course. There is
no extension of the two (2) semester deadline. You must not register again for the course 1o make up the
incomplete. If you have an incomplete grade on their records must remove the incomplete by the end of
the fourth week of the term in which they plan to graduate. Failure to do so will result in a cancellation of
graduation.

In such cases where the course instructor determines that it is appropriate to award a student a grade of “I’
(incomp  2) the following & s must be followed. Using an Official University Form, the course instructor
will report the following:



N

o M~

The grade earned by the student to date.

The missing work and the percentage of the final grade it represents (this requires the details of the
specific missing assignment).

The date the instructor expects the missing work to be submitted or in the case of an examination
made up.

The justification for awarding the grade of “I.

Have the student sign the form.

Submit the form ta the Department Chair and Dean, and maintain a copy for instructor recards and
provide a copy for the student.

Upon satistying the requirements for a grade, the instructor will sign off on the form and attach it to
the change of grade form she or he will submit.

AMENDMENTS TO SYLLABUS

The instructor reserves the right to make changes to this syllabus and the class agenda. if such changes
are made, the instructor will upload the updated syllabus version on blackboard.






As a Global Learning course, the class is open to all students. The course, however, does still
fulfill requirements for programs that do not lead to ESOL endorsement but need an ESOL
overview; such as second education programs. The current course description limits the -
course exclusively to those majoring in Education programs with an ESOL overview
requirement, thereby leaving out students interested in Global Learning, ESL related topics,
and cross-cultural studies pertinent to other majors on campus.




Syllabus

Flu FLORIDA | Fall 2018
INTERNAI1IONAIL  ESOLIssues and Strategies for Content Area
UNIVERSITY Toachers

sENERAL INFORMATION
OURSE DESCRIPTION AND PURPOSE

This course will provide students with a comprehensive analysis, application and adaptation of ESOL methods and
materials to enhance instruction for linguistically and culturally diverse students in schools. This course  designed to
serve as an overview for university students who will work with English language learners (ELLs) as part of their
careers, It is meant to begin the development of the knowledge skills, and dispositions that will enable future school

srsonnel including teachers, counselors, and administrators to select and apply the most effective communication
and teaching strategies into all aspects of the school experience. The major goal of this course is to move students
from learning about individual elements and aspects of communicating with ELLs to engaging in activities that will
focus holistically on the needs of linguistically and culturally diverse students, and the methads, materials, strategies,
techniques, and activities most appropriate to :  ssing and meeting those needs. In moving from the focus of
“learning what is already known” to thinking more refiectively and holistically about ELLs as individuals in society,
acquisition of ESOL knowledge will assume personal meaning.

The conceptual focus of this course is therefore based on the learner as a self-directed, reflective pract|t|oner and
problem solver who can facilitate learning and change within diverse populations and environments.

This course fulfills the ESOL training requirements as outlined by the META consent decree in Florida for content area
teachers of ESOL students. Florida Department of Education
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Global Awareness:

Students will be able to demonstrate awareness of diverse ways of tt 1ing and learning in schools by becoming
aware of the challenges and conditions of linguistic and culturai minorities in schools in the United States and
abroad. They will be exploring the interrelatedness of language, culture, and background knowledge on
home/school interactions both internationally and globally.

Students will be given quizzes to measure their understanding of and awareness of the issues surrounding the
teaching and leaming of English language learner students in schools. The quizzes will be based on assigned
articles,

Global Perspective:

Students will be able to analyze different perspectives regarding the role of language and culture within the home
and the school environments.

Ar--~3ment A"

Students will prepare an identity and interview video and analysis essay exploring their own language leaming
-and cultural adaptation process as well as interviewing another person who can offer a different perspective. .




Global Engagement:

Students will be able to engage with linguistic and cultural minority children in schools through interactions
designed to assist these children with their academic success in the English language.

Assessn

Students will work for a minimum of six s¢ ~ ans with an English language learner in a field school. They will have
developed an action plan to assist the learner and will implement the plan throughout the six working
sessions. Students will then critique the plan and reflect on the experience. This is the field assighment for this
course to be submitted on Taskstream for assessment.

COURSE OBJECTEVES
Students will be able to:

o |[dentify the theories of first and second language acquisition

* Recognize how theory relates to practice in second language acquisition

¢ Describe methods, techniques and strategies that are helpful towards second language acquisition

¢ Classify English Language Learners according to their needs and abilities

¢ Evaluate the linguistic and cultural strengths and challenges of English Language Learners in schools
= Explain how to teach English Language Learners effectively in the content areas

« Define what makes a good content and language lesson for English Language Learners

SCHOOL OF EDUCATION CONCEF’TUAL FRAMEWORK

The desired future of the School of Education at Florida International University is one in which candidates, faculty,
and staff embrace the shared experiences of a dive , international, professional-learning community. The Schoo,
therefore, strives to facilitate diverse learning environments where knowledge becomes the means to foster goal
attainment for all those involved in the learning process. This process necessitates the highest ethical standards, while
emphasizing inquiry as the means-ends connection to enhancing reflective intelligence in a changing social, political,
cuitural and technological world.& "The School of Education is charged to prepare professionals who have the
knowledge, abilities, and dispositions to facilitate and  hance learning and development within diverse settings.
Consequently, the School promotes and facilita  the discovery, development, documentation, assessment, and
dissemination of knowledge related to teaching and learning by developing professional partnerships in the larger
community that foster significant educational, social, economic and politicai change.

P

To achieve “a wisdom” which influences the conduct of life in the unit, the unit views teaching and learning as self-
renewal, in other words, as being similar to fiving things tha  1ew themselves “through action upon the environment"
(Dewey, 1916/1944, p. 2). According to John Dewey (1916/1944), "Education, in its broadest sense, is the means of
this social continuity of life” (p. 2). Teaching and learning in the unit thus fosters and nurtures a cultivating process,
thus giving attention to the conditions of growth (Dewey, 1916/1944, p. 10). Since “We never educate directly, but
indirectly by means of the environment” (Dewey, 1916/1944, p. 19), then the faculty in the unit seeks to create the
kind of teaching and learning environments that elicit the mental and moral sensibilities consistent with reflective
intelligence (that is making candidates’ and the faculty’s conduct more intelligent).&4 "Teaching and learning as *
renewal’ suggests that we must cultivate the minds of learners and provide them with the rich intellectual, pedagogical,
and dispositional soil to grow personally and professionally. This “soil of learning” must, therefore, be tilled with
knowledge of subject, professional and pedagogical knowledge and skills, and dispositions, that is, habits of
mind.& "The educational environment in the unit, conducive to this philosophy, is thus structured to challenge
candidates to engage in the habits of thinking that are consistent wuth reflective inquiry or as termed by Dewey, “the
essentials of reflection” (Dewey, 1916/1944, p. 163).4 - a






students. FEAP (a).4.a Analyzes and applies data from multiple assessments and measures to diagnose
students’ learning needs, informs instruction based on those needs, and drives the learning process; FEAP
(a).4.e. Shares the importance and outcomes of student assessment data with the student and the student’s
parent/caregiver(s). FEAP (b).5.e. engages in targeted professional growth opportunities and reflective
practices.

IMPORTANT INFORMATION

POLICIES

Please review the ™' "~ ™~"-ies webpage. The policies webpage contains essential information regarding guidelines

relevant fo all courses at Fiu, as well as additional information about acceptable netiquette for online courses.

TECHNICAL REQUIREMENTS & SKILLS

One of the greatest barriers to taking an online course is a lack of basic computer literacy. By computer literacy we
mean being able to manage and organize computer files efficiently, and learning to use your computer's operating
system and software quickly and easily. Keep in mind that this is not a computer literacy course; but students
enrolled in online courses are expected to have moderate proficiency using a computer. Please go to the "What's
Re~"—""webpage to find out more information on this subject.

ACCESSIBILITY AND ACCOMMODATION

Please visit our ADA Conr-"---1 webpage for information about i  ssibility involving the tools used in this course.
For additional assistance please contact FIU's Disability =~~~ M

COURSE PREREQUISITES

There are no prerequisites for this course.

EXPECTATIONS OF THIS COURSE

This is an online course, which means most (if not all) of the course work will be conducted online. Expectations for
performance in an online course are the same for a traditional course. In fact, online courses require a degree of
self-motivation, self-discipline, and technology skills which can make these courses more demanding for some
students. '

Students are expected to:

Review the "How to Pass This Class” folder

introduce yourself to the class during the first week by posting a self-introductionin i appropriate
discussion forum .

Interact regularly online with instructor/s and peers

Review and follow the course calendar

Log in fo the course 3 times per week

Respond to discussion board prompts during the module when they are available

Submit assignments by the corresponding deadlines.

The instructor will:



¢ Log into the course a minimum of 4 times per week.
e Respond to Canvas messages as soon &s possible.
» Grade assignments within one week of the assignment deadli

TEXTBOOK

There is no required textbook for this class, readings will be online

COURSE COMMUNICATION

Communication in this course will take place via Canvas

Visit our Wr*'=~ ™~ -ources webpage for more information on professional wrifing and technical communicati
skills.

DISCUSSION FORUMS

Discussion Forum Expectations:

Keep in mind that your discussion forum postings will likely be seen by other members of the course. Care shi  d be
taken when determining what to post.

Each posting should be approximately one paragraph in length and should give a thoughtful comment on the topic
in question.

Students are expected to post in each forum at least once unless directions indicate otherwise on the particular
forum. :

Each forum will be open during the weeks that the domain/module is being taught, students are expected to post
during those weeks. In other words, discussions that appear in Domain 1: Culture should be posted on during the
time that Domain 1:Culture is the focus of the course. After the domain is no longer the focus of learning the
course, the discussions for said domain will close.

The discussion postings are graded in terms of pass or fail, one point for each thoughtful discussion posting, going
toward the participation grade. Students will get feedback on discussion postings as a group through messages with
general comments from the instructor, and occasionally within the discussions area.

ASSESSMENTS

Assessments in this course are not compatible with mobile devices and should not be taken through a mobile phone
or a tablet. If you need further assistance please contact FIU Online Support Ser *--s.

Assessment Expectations:

o There are three qu __ s in this class: Quiz 1, Quiz 2 & Quiz 3
o Quiz One will be open week of 5/7-5/13
o Quiz Two will be open week of 5/14-5/20
o Quiz Three will be open week of 5/21-5/27
o Final will be open last week of classes/finals week
*Quiz 1 and 2 will be available for one hour once accessed and can be accessed any time during the week they
are open







meet the needs of teaching ELLs in the content area classroom. The reflection should be tied to the theory learned in
this course through the online learning modules and/or the text book. This would include second language theory in
relationship to the case study, methods that work or don't work, cultural issues, curricular and materials availability
and appropriateness, and issues in assessment,

TSL 4324

This artifact assesses:

FEAP s: (a),1.e; (a),2.h; (a), (a),4.a; (a),4,e; (b),5,d; (b), 5, ¢
ESOL Stand: "~ =~

this artifact addresses:

ESOL Dorﬁains 1-5 & corresponding Standards

More information will be available onlirne in the course in the how to pass this cla.  folder — taskstream rubric will be
there, please follow carefully! :

Learning Experiences

Students in this course will engage in a variety of interactive learning activities both «  1e and offline. These activities
include posting in online discussion boards, working in small groups to prepare pre:  lations using online and offline
communication tools including virtual reality (reflective practitioner), engaging for a prolonged period in the roles of |

observer, materials developer,  son planner, and teacher/tutor to an English Language Learner (mindful educator),

and reading, discussing and analyzing text and research in the field of TESOL (stewards of the discipling). These
activities correlate with the unit outcomes inherent in the conceptual framework of the School of Education at FIU.

Taskstream Message

This course requires you to use a Taskstream account for uploading your critical assignment for the Florida Teacher |
Certification and other School of Education purposes. Your Taskstream account will be used in many FIU School of
Education courses. It also offers you storage space and web folio development for your professional use. Schoot of
Education website at hitp://educ-**-— *- ~""*-~"" " orovides detailed information and downloadable instructions
» How to purchase a new account
¢ How to enroll into the program/course -
e How to upload your artifact
» How to document your field hours
e Frequently asked questions (FAQs — including, pricing, technical related issues, help information, etc.
e COE provided training workshop schedule

Once you have a Taskstream account, you will need to self-enroll in an assessment program that houses this  urse.
The program code to self-enrall for this course will be available after the first week of class. Please cor t the
Taskstream office at FIU, number below for Code. The code is also available online in the COE website under
taskstream self-enroliment codes.

Pl se sign up for a Taskstream account once the codes have been posted online

For help, go to TaskStream 800-311-5656 help@taskstream.com (Monday — Thursday, 8:00 am - 11:00 pm ET Friday,
8:00 am—-7:00 pm ET)









As a Global Learning course, the class is open to all students. The course, however, does still
fulfill requirements for programs that do not lead to ESOL endorsement but need an | JL
overview, such as second education programs. The current course description limits the
course exclusively to those majoring in Education programs with an ESOL overview
requirement, thereby leaving out students interested in Global Learning, ESL related topics,
~and ¢ s-cultural studies pertinent to other majors on campus.






























Justification for Removal of GKT Requirement to Enroll in SSE 4312

The Elementary Education Program is removing the requirement that indicated students must pass the
Florida Teacher Competency Exam (FTCE) General Knowledge (GK) test prior to enrolling in the SSE 4312
course. The Elementary Education Program now has a non-certification track. These students need to
completet :SSE 4312 course but may not go into traditional teaching settings. Therefore, they wil ot
need to take General Knowledge test. Removing this requirement will ensure that all students have
access to this course for both tracks to ensure a timely graduatation.
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Grades, L. rning Engagements/Assi—---ents, -——-' * ="~

Overview

Learning Engager  its/Assignments are due on the date they are listed in this syllabus and/or course
calendar u s officially changed by the instructor of this course. All changes in assignment due dates
will be mar  tia Canvas announcement and/or e-mail to all students. No late work will be accepted
unless under circumstances agreed upon by instructor. If you have an extenuating circumstance, please
notify the instructor prior to due dates. (Note: Students are ex  ted to turn in all assignments to the
best of their ability, but the instructor reserves the right to request revisions and/or  .ubmissions. If this
is the case, e instructor will notify the student of the request with a new due date. A revision and/or
resubmission does not automatically equate to an increased grade or full credit on the assignment).

Most learni  engagements are expected to be turned in hardcopy at the beginning of the class session it
is due (unless otherwise written below); assignments may also be required to be submitted online via
Canvas and/or TaskStream. The instructor will provide more instructions for each learning engagement
about how it will be turned in.

The course calendar is also designed so that major assignments are not due on major religious holidays
or days of observance (of which the instructor is aware). If your religious needs are not taken into
account wi  this assignment schedule, please contact the instructor to discuss alternative timeframes.

Descriptions of the major assignments are included below and/or will be provided at a later date.

A Note on Citations

You must cite ideas, activities, and words that are not your own. This course u . APA style references.
Information about how to cite using APA style can be found in the Publication Manual of the American
Psvcholoaical Assnciation (6th Frd ) and at the Purdie Qnline Writing Lab found at

A Note on Pseudonyms
When referencing others than yourself (i.e., class  n students and teachers, others in our course),
please utili  aseudonyms to shield the identity of the individuals you reference.

The instructor reserves the right to change this syllabus and/or course calendar as deemed necessary. 7
Any changes will be made by notification via Canvas and/or by email.
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*Please Nc : You cannot choose Helen Keller, Rosa Parks, or Christopher Columbus, as we will use
examples from their lives in class.

**Please Note: If you have a great idea beyond these three options, please contact the instructor via
email to describe your idea, and the instructor may approve your unique idea.

More information about this assignment and its assessment will be provided in class.

6. Critical Task #1: Field Experience Activity [Also see Assighment Sheet and Rubric
Be w]

This requirement includes a series of activities that you will complete as part of an early field experience
internship. e first activity includes an exploration of the population demographics served in this
particular placement. In particular you will be asked to outline a process for learning about the cultural
experiences of ELL students in their placement as well as gather info  1tion about each student’s diverse
learning st . As part of this assignment you will interview teachers (and/or) K-6 students to learn about
the state of social studies at this grade level. Finally, each candidate will develop and administer a lesson
plan that incorporates powerful strategies for social studies. Cooperative teachers will provide feedback
on this lesson. [See Assignment Sheet and Rubric Below

7. Cr cal Task #2: Unit Plan (Course Final) [Also see Assignment Sheet and Rubric
Below]

Either individually or in-groups you will design a grade appropriate unit plan based on an interdiscipl iy
theme. The narrative of the unit will indicate your ability to use knowledge about your students’ needs,
curricular standards, powerful strategies for teaching social studies, and the role of assessment in
teaching for student understanding. You are encouraged to focus on themes that include cultural
diversity as well as topics that introduce students to the negative impact of racism, stereotyping and
discrimination throughout history as well as embedded today. Regardless of the topic, unit narratives
must discuss the importance of addressing all students’ diverse learning needs; in particular how iss
of racism, ityping and discrimination impact diverse learners, like ELLs and ESE. You will need to
develop 5 interdisciplinary lessons (e.g. math/social studies, scie  'social studies, literature/social
studies, etc.). Each lesson must include strategies for teaching ELL’s and ESE. Lesson plans need to
indicate how you are incorporating powerful strategies for teaching social studies, including compon: s
of lessons  at are engaging and challenging, as well as informal and formal techniques for assessing
students. © 2 Unit must include the following interdisciplinary lesson plans [See Assignment Sheet and
Rubric Below]

(Mathematics Related to Social Studies Lesson)
Construct a mathematics lesson teaching your social studies theme. Mathematic and social
studies sunshine standards are required. As part of your field experience you will be asked to
engage either a whole class or a group of students in a math-related social studies activity.

(Science Related to Social Studies Lesson)
Devise a lesson where you incorporate science into your social studies theme. Science and social
st es standards are required. Include an assessment that is in science that incorporates yt r
unit area. You may use a science text to pull your science activity from

(Teaching Social Studies Through Literacy and the Use of Trade Books)

S ) One: Keeping with our theme — Learning from Multiple Stor” - your assignment is to
choose one theme and find a minimum of four social studies tradebooks addressing this theme. A
theme could focus on one location — i.e. four diverse stories one country or region (e.g. We
Africa or Central America). Or a theme could focus on an event told from four different

The instructor reserves the right to change this syllabus and/or course calendar as deemed necessary. 11
Any changes will be made by notification via Canvas and/or by email.
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perspectives. Finally, a theme could be a concept - (e.g. stories of different ways individuals
celr rate a particular holiday or a particular past time). After you choose your four texts you
need to complete the following assignment.
1. Reference and brief summary of each trade book (1 paragraph each)
2. A review of the books (2 paragraphs each) What did you think of the books? What did
you like/dislike? What grade level couid you use the texts in? What reading level(s)
would these texts work best? What would students like/dislike about this text? How ' 35
this story represent a particular culture? How can the text challenge or reinforce
generalizations of people? Who is missing from this story?
3. A description of the ways you could use these tradebooks in your thematic unit (1-2
paragraphs or a well-developed list of ideas). You must include a description of how
you could use the text to support ELL students.

Stt Two: Choose 2 children’s books appropriate for the grade level of your theme from these
areas: sociology, history, geography, political science, economics, civics, culture, and

an ropology: The 2 book areas you choose must be related to the overall theme you are going
to use to structure your curricul  unit. Prepare 1 ESOL-related lesson plan that you could
instruct with one of these 2 books. Include ESOL strategies, accommodations, proactive leai 1g,
ar assessments. Include 3 ESOL-related sunshine state standards. Provide the ESOL level

the lesson you are using and the reading level for all of the books as appropriate. You will create
an integrated lesson plan for the other trade book you chose using math, science, ESOL, reading,
wi  ng, or technology. You must include a product as an assessment at the end of the lessc

that will help you grasp your students’ level of understanding of social studies
content/skills/dispositions. Bring the books to class and be prepared to describe your activities.

*You will teach your ESOL infused lesson in your field placement and reflect on your
teaching. See critical task - Field | _ ?rience Assignments.

8. Critical Task #3: Social Studies Competencies and Textbook Analysis [Also see
A gnhment Sheet and Rubric Below]
Candidates will review all social studies competencies for teaching social studies at the k-6 level. They will
then examine an elementary social studies text book to determine where they can apply each
competency and which competencies are not included in this text. [See Assignment Sheet and Rubric
Below]

The instructor reserves the right to change this syllabus and/or course calendar as deemed necessary. 12
Any changes will be made by noftification via C  as and/or by email.
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SSE 4312
Critical Task 1 — Field Experience Activities

Assignment Part A: Student & Teacher Perceptions of School and Social Studies

Step 1: [ mographics

Candidates will describe their field experience schoo! in terms of population, multicultural representation,
socio-eco  mic make-up, student/teacher ratios, resources available for teachers/students, special
programs, ESE and ELL numbers, after-school programs, etc.

In researching this candidates will need to identify and discuss the resources teachers can use to learn
about the cultural experiences of ELL students and their families in order to guide curriculum
development and instruction.

Step 2:1 erviews and Summaries

The candidate will interview their cooperating teacher and/or students to find out the extent to which
social studies is taught at the school, grade level, and classroom. Pseudonyms will be used in place  all
names.

The stu it may ask the teacher the following questions:

How often do you teach social studies?

What is the focus of your social studies curriculum?

Do you integrate social studies with any other subject areas? If yes, which subjects?
How do you think your students feel about social studies?

Are you able to teach social studies the way you want to teach it? Explain

How important do you think social studies is to elementary students?

Which social studies units will you be teaching this semester?

N D wWN =

The student may ask at least 5 youngsters in his/her class the following questions:
What is school?

Why do you go to school?

What kinds of things do you learn about in social studies?
How do you feel about school?

Do you like working with maps?

Do you like reading?

What kind of stories do you like best?

What is your favorite subject and why?

Which is your least favorite subject and why?

0. What would you like to learn about in social studies?

BWooNOUhWNES

Part 3: Ar ysis
After completing the field assignment, candidates will write a summary of the answers received. This
summary r st include:

1. A description of the types of resources they used to find out about the population, multicultural
representation, socio-economic make-up, student/teacher ratios, resources available for
teachers/students, special programs, ESE and ELL numbers, after-school programs, etc.

2. Specific information about the types of resources teachers could use to learn about the cultural
ex| iences of ELLs.

3. A reflection on how this information impacted their perspective of social studies instruction and
teaching in elementary classrooms.

4. A reflection on how this information will help them in planning future lessons with this class.

Assignment should not exceed 3 pages. Grammatical and spelling errors count.

The instructor reserves the right to change this syllabus and/or course calendar as deemed necessary. 14
Any changes will be made by notification via Canvas and/or by email.




SSE 4312 Content and Methods of Teaching Elementary Social Studies
Fall 2018

Assignment B: Teaching Social Studies Lesson Plan

Candidates will create a grade appropriate interdisciplinary social studies lesson plan. Before starting
meet with the cooperating teacher to make sure the topic you choose will be useful to the class. The use
of literature and/or technology is encouraged. Each candidate will then teach the lesson at his/her field
school. The student will then have the cooperating teacher fill out the attached observation form.

Items to |

1.

2.

3.

4.

5.

turned in for Assignment 4 include but are not limited to:
Lesson plans (Look at items in unit plan checklist)

Analysis of lesson taught (a one page analysis, including strengths and opportunities for
improvement.)

Sample of a student’s work
Observation form

Any supplemental materials used to prepare lessons

Completion of the lesson and observation is a requirement for successfully completing this

course.

Please proof read, grammatical and spelling errors count.

The instructor reserves the right to change this syllabus and/or course calendar as deemed necessary. 15

Any changes will be made by notification via Canvas and/or by email.
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Respond to the following based on the lesson(s) observed.

The pre-service teacher prepares lesson(s) that are challenging, as appropriate for the grade level.
Ta Acceptable Unacceptable.

The pre-service teacher prepares lesson(s) that are active and engaging, as appropriate for the gre
level.
Tar Acceptable _ _Unacceptable.

Based on the observation, identify a main area of strength:

Based on the observation, identify an area where improvement is needed:

Teacher Signature: Pre-service Teacher’s
Signature-

The instructor reserves the right to change this syllabus and/or course calendar as deemed necessary. 17
Any changes will be made by notification via Canvas and/or by email.
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Additional Elements
of the Uniform Core
Curriculum

ESOL

ESOL 1.1D

Understand and apply knowledge about the effects of racism, stereotyping and
discrimination in teaching and learning of ELLs from diverse backgrounds and at
varying English proficiency levels.

ESOL 4.1A: Plan for integrated standards-based ESOL and language sensitive
content

The ins ictor reserves the right to change this syllabus and/or course calendar as deemed necessary. 21
Any changes will be made by notification via Canvas and/or by email.
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SSE 4312
Critical Task Two

Unit ™'
(Engaging Instructional Strategies — Thematic Unit of Study)

Individua or in groups, design a grade-appropriate unit plan on a social studies theme that extends
beyond the social studies. The unit plan should demonstrate your ability to use knowledge of your
students’ eds, curriculum content, and appropriate teaching strategies. Remember that you are already
developing Lesson Plans for Assignments in this class. In addition you have experienced and analyzed
additional  sson plans and strategies incorporated into class sessions. You have also been exposed to
powerful  ategies for teaching ESOL students and incorporating technology into your lesson plans. This
project allows you to practice strategies that engage students in reading, writing, thinking about, and
investigating social studies content. [Suggestion: look back through your syllabus to review these
strategies for lesson inspiration]. You should also include appropriate methods of assessment, and ke
a compelling use of technology. The inclusion of the Florida Curriculum Frameworks/Sunshine State
Standards, and the district’s adopted curriculum are necessary components of a successful Unit Plan.

The Unit Plan must include the following components:
e A minimum of five daily lesson plans that address one theme in social studies
e An interdisciplinary math, science, language arts, map and globe skiils lesson

e Alesson plan directed towards supporting ESOL instruction in the Social Studies Content Area; | TE:
ESOL strategies must be include in all of the lesson plans.

e A relevant text book at grade level (think of the textbook you used for your competency activity), two
sources accessed via computer, two trade books, and two other social studies resources
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You will also include a narrative at the beginning of the unit. The narrative must include the
followin information:

* A summary of how the lessons all relate to the theme. Make sure to explain how the sequencing
of the lessons and concepts was designed to ensure coherence and required prior knowledge.

e A description of the links between student needs, subject matter, methods, and assessment
strategies. You should incorporate strategies, modifications, and extensions for teaching st  2nts
with different learning styles, ELLs and ESE.

e Linkages to national, state, and district standards
e Field trips or special activities you might provide to support content in this unit.

e Adiscussion of how you incorporated multiple forms of formative, summative, traditional and
. hentic assessments throughout the unit to measure student understand and a reflectior 1
| v teachers can revise instruction based on these results.

o A discussion about how the unit requires knowledge of or incorporates lessons demonstrate the
€ xcts of racism, stereotyping, and discrimination..

o You must discuss how these activities create a classroom community to incorporate
diverse rners. In this section discuss how the unit addresses stereotypes and
discrimination as it relates to teaching students from diverse religious or cultural
backgrounds, in teaching ELLs from different backgrounds and at varying English
proficiency levels, and ESE students in your schools.

e You must include one of the following:
o A photograph and description of a bulletin board you created to address your topic.
o A photograph and description of a learning center you created to address your topic.

o A description and link to a webquest you created to address your topic.

Requirements for Lesson Plans Section:
e Y 1 must have five lesson plans
e Must include social studies, language arts, reading, science, and math
e Must include some use of technology by students (Internet a good idea)
e Lessons must follow the lesson plan format established in this course
e I ude a list of the NCSS themes and NGSSS standards
e T :subject, grade level and length of lesson

e ESOL and ESE stratec
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e Objectives

e learning Plan = the activities you will use; a set/hook, body and closure; a step-by-step list of
procedures including questions you will ask to probe for understanding; a description of how you
v group students for participating in class activities.

e Assessments (with accommodations for ESOL and ESE)
e All of the materials you will use (worksheets, readings, art supplies, etc.)

e FEAPS covered

This ass nment must be computer generated and presented in a binder. Please proof ad,
spelling and grammatical errors count.
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(1.e., geography) (assessed)
Sec. 60, Soc. Sci. 3.1: Identify and apply the six essential elements
geography (i.e., the world in spatial terms, places and regions, phy al
systems, human systems, environment and society, uses of geography),
including the specific terms for each  2ment. (addressed)
Sec. 60, Soc. Sci. 3. 2: Analyze and interpret maps and other graphic
representations of physical and human systems.
Sec. 60, Soc. Sci. 3. 3: Identify and evaluate tools and technologies
(e.g., maps, globe, GPS, satellite imagery) to acquire, process, and
report information from a spatial perspective. (addressed)
Sec. 60, Soc. Sci. 3. 4: Interpret statistics that show how places differ in
their human and physical characteristics. (addressed)
Sec. 60, Soc. Sci. 3. 5: Analyze ways in which people adapt to an
environment through the production and use of clothing, food, and
shelter. (addressed)
Sec. 60, Soc. Sci. 3. 6: Determine the ways tools and technological
advances affect the environment. (addressed)
Sec. 60, Soc. Sci. 3. 7: Identify and analyze physical, cultural, economic,
and political reasons for the movement of people in the world, nation, or
state. (addressed)
Sec. 60, Soc. Sci. 3. 8: Evaluate the impact of transportation and
communication networks contribute to the level of economic
development in different regions. (addressed)
Sec. 60, Soc. Sci. 3. 9: Compare and contrast major regions of the
world, nation, or state. (addressed)

4. Sec. 60. Soc. Sci. 4: Knowledge of government and the citizen (i.e.,

government and civics) (assessed)
Sec. 60, Soc. Sci. 4.1: Distinguish between the structu 1ctions, and
purposes of rral, state, and local government. (ad d)
Sec. 60, Soc. Sci. 4.2: Compare and contrast the rights and
responsibilities of a citizen in the world, nation, state, and community.
(addressed)
Sec. 60, Soc. Sci. 4.3: Identify and interpret major concepts of the U.S.
Constitution and other historical documents. (addressed)
Sec. 60, Soc. Sci. 4.4: Compare and contrast the ways the legislative,
executive, and judicial branches share powers and responsibility.
(addressed)
Sec. 60, Soc. Sci. 4.5: Analyze the U.S. electoral system and the election
process. (addressed)
Sec. 60, Soc. Sci. 4.6: Identify and analyze the relationships between
social, economic, and political rights and the historical documents that
secure these rights in the United States. (addressed)
Sec. 60, Soc. Sci. 4.7: Identify and analyze the processes of the U.S.
legal system.

5. Sec. 60. Soc. Sci. 5: Knowledge of production, distribution, and

consumption (i.e., economics) (assessed)
Sec. 60. Soc. Sci. 5.1: Determine ways that scarcity affects the choices
made by governments and individuals. (addressed)
Sec. 60. Soc. Sci. 5.2: Compare and contrast the characteristics and
importance of currency.

Car AN ChAr Cri K 2 TAantifir and anahira tha rala Af marbate fram
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Compei ncy 3: K--—'-dge of people, places, and envir-~ment (i.e., geography)

1.

Identify and apply the six essential elements of geography (i.e., the world in
spatial terms, places and regions, physical systems, human systems, environment
and society, uses of geography), including the specific terms for each element.

2. Analyze and interpret maps and other graphic representations of physical and
human systems.

3. Identify and evaluate tools and technologies (e.g., maps, globe, GPS, satellite
imagery) to acquire, process, and report information from a spatial perspecti

4. Interpret statistics that show how places differ in their human and physical
characteristics.

5. Analyze ways in which people adapt to an environment through the production and
use of clothing, food, and shelter.

6. Determine the ways tools and technological advances affect the environment.

7. Identify and analyze physical, cultural, economic, and political reasons for the
movt 1ent of people in the world, nation, or state.

8. Evaluate the impact of transportation and communication networks contribute to
the rel of economic development in different regions.

9. Compare and contrast major regions of the world, nation, or state.

Competency 4: Knowl-~-- ~f government and the cit'--~- " - ---—----ment and

! L

. Distinguish between the structure, functions, and purposes of federal, state, and

local government.

. Compare and contrast the rights and responsibilities of a citizen in the world,

nation, state, and community.

. Identify and interpret major concepts of the U.S. Constitution and other historical

docu nts.

Compare and contrast the ways the jislative, executive, and judicial branches
share powers and responsibility.

Analyze the U.S. electoral system and the election process.

Identify and analyze the relationships between social, economic, and political
rights and the historical documents that secure these rights in the United States.

Identify and analyze the processes of the U.S. legal system,
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Competency 5: Knowl--“-e of production, distribution, and consum=*"9n (i.e.,

economics)

. Determine ways that scarcity affects the choices made by governments and
individuals.

2. Com| re and contrast the characteristics and importance of currency.

3. Identify and analyze the role of markets from production through distribution to
consumption.

4. Identify and analyze factors to consider when making consumer decisions.

5. Analyze the economic interdependence between nations (e.g., trade, finance,
movement of labor).

6. Identify human, natural, and capital resources and evaluate how these resources
are used in the production of goods and services. (addressed)

LY QPN 13

Com iIcc- - “~“owledg- - ‘~structic- -~~~ - ~~~ssment of **“- ---*-

1. Select appropriate resources for instructional delivery of social science concepts,
including complex informational text.
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Freedom of thought and expression allows us to show concern and act on issues related to Academic
Integrity with Respect for the diversity and dignity of all individuals.

Together ese core values form the foundation for Academic Integrity at FIU which brings Excellence in
Inteflectual, personal and operational endeavors.

FIU Pledge:

As a stud : of this university:

T will be honest in my academic endeavors.

I will not represent someone else's work as my own.

I will not eat, nor will T aid in another's cheating.

All students are deemed by the university to understand that if they are found responsible for academic
miscondu  they will be subject to the Academic Misconduct procedures and sanctions, as outlined in the
Student Handbook.

* This Code of Academic Integrity was adopted by the Student Government Association on November 26,
2001 and reflects the values articulated in the Student Code of Standards.

Academic Accommodations and Students with Disabilities (found at:

The Disat 1y Resource Center collaborates with students, faculty, staff, and community members to
create diverse learning environments that are usable, equitable, inclusive and sustainable. The DRC
provides } students with disabilities the necessary support to successfully complete their education and
participate in activities available to all students. If you have a diagnosed disability and plan to utilize
academic accommodations, please contact the Center at 305-348-3532 or visit them at the Graham
Center GC 190.

Academic Misconduct (found at:

Academic misconduct is defined as the following intentional acts or omissions committed by an FIU
student:

A. C ating: The unauthorized use of books, notes, aids, electronic sources; or unauthorized use
of on-line exams, library materials or assistance from another person with respect to
examinations, course assignments, field service reports, class recitations; or the unauthoriz
possession of examination papers (or on-line examination) or course materials, whether originally
a lorized or not. Any student helping another cheat may be found guilty of academic
n onduct

B. Plagiarism: The deliberate use and appropriation of another’s work without any indication of
the source and the representation of such work as the student’s own. Any student who fails to
give credit for ideas, expressions or materials taken from another source, including internet
sources, is guilty of plagiarism. Any student helping another to plagiarize may be found guilty of
academic misconduct

C. Misrepresentation: Intentionally lying to a member of the faculty, staff, administration, or an
¢ ide agency to gain academic advantage for oneself or another, or to misrepresent or in other
v s interfere with the investigation of a charge of academic misconduct

D. Misuse of Computer Services: The unauthorized use of any computer, computer resource or
computer project number, or the alteration or destruction of computerized information or files or
unauthorized appropriation of another’s program(s)

E. B )ery: The offering of money or any item or service to a member of the faculty, staff,

a linistration or any other person in order to commit academic misconduct
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Title IX (Excerpted from

Florida International University (FIU) complies with Title IX not just because it is the law, but becat it
is the right thing to do. FIU strives to create and maintain an education and employment environment
that is fair and equitable to each member of the University community.

FIU is committed to the safety and well-being of all members of the university community, and
encourages anyone who experiences or witnesses discrimination, harassment or sexual misconduct in
connectic  with academic, educational, extracurricular, athletic, and other programs of the school
report the incident, whether it takes place on or off campus. At FIU, such behaviors a not tolerz
and are f hibited both by law and by University policy.

The Title IX Coordinator provides advice and oversight on policies, preventive educational programs,
resources and services required under Title IX, and in addition, oversees all complaints of sexual
harassme and sexual violence, as well as identifies and addresses any patterns or systematic pro! :ms
that arise during the review of complaints.

Student Conduct & Confiict Resolution
The Stud  t Code of Conduct, Harassment and Discrimination Complaint Form can be found at
conduct.fiu.edu

Equal Opportunity Programs and Diversity
The EOPD Discrimination Complaint Form can be found at hr.fiu.edu

Reporting Discrimination, Harassment and Sexual Misconduct

FIU is committed to providing a campus climate free from illegal discrimination and/or

harassme¢ . Anyone within our campus community that has witnes | or experienced sexual
harassme , discrimination, or any form of sexual violence can speak with any of the following Title IX
coordinators.

The Title IX and Equal Opportunity Coordinator oversees all discrimination, harassment and sexual
misconduct complaints made by employees, students and visitors. The Vice-President of Human
Resources has designated Shirlyon McWhorter, Director of Equal Opportunity Programs and Diversity, as
the Title IX Coordinator.

How do I file & ..Je IX complaint?

You may 2 a complaint with one of the Title IX coordinators listed below. Alternatively, you may f an
anonymoiis comnlaint nisina anr Fthical Panther Reporting Line, Convercent by calling 844-312-5358 or
online al

Shirlyon McWhorter

Title IX Coordinator

Director, Equal Opportunity Programs and Diversity
PC321 Pt e: (305) 348-1509

E-Mail: eopd@fiu.~~-

For reports or inquiries of gender inequity or gender-based misconduct concerning facully, staff, and
outside contractors, visitors or vendors

Kristen Kawczynski
Deputy Title IX Coordinator
Director, Student Conduct and Conflict Resolution
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Justification for Removal of GKT Requirement to Enroll in SSE 4312

The Elementary Education Program is removing the requirement that indicated students must pass the
Florida Teacher Competency Exam (FTCE) General Knowledge (GK) test prior to enrolling in the SSE 4312
course, The Elementary Education Program now has a non-certification track. These students need to
complete the SSE 4312 course but may not go into traditional teaching settings. Therefore, they will not
need to take General Knowledge test. Removing this requirement will ensure that all students have
access to this course for both tracks to ensure a timely graduatation.





